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AKADEMIK TEMSILCIi

4-6 Ekim 2024 tarihlerinde diizenlenecek olan X. ULUSLARARASI TARIH EGITIMI
SEMPOZYUMU (ISHE 2024) i¢in Kafkas Universitesi Dede Korkut Egitim Fakiiltesi Dekan
Yardimeilar1 Dog. Dr. Ali Ibrahim Can GOZUM ve Dog. Dr. Hiiseyin YILMAZ, Universiteler Arasi
Kurul Baskanliginin (UAK) Genel Kurul Kararlarinda "Diger uluslararasi/ulusal bilimsel toplantinin
diizenleme komitesinde, kurum/tiizel kisilik/karar organi tarafindan resmi olarak gorevlendirilmis
iiniversite/enstitli/bilimsel kurum/brans dernegi akademisyen temsilcisi bulunmasi zorunludur."
Ibaresine istinaden X. ULUSLARARASI TARIH EGITIMI SEMPOZYUMU(ISHE 2024)
Akademisyen Temsilcisi olarak gorevlendirilmistir.
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1873 TARIHLI BIR MUFREDATA GORE SIBYAN
MEKTEPLERINDE VE ASKERLIKTE TURKCE EGITiMi
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ersoytopuzkanamis@gmail.com

OZET

Tiirkge egitimi tarihi ¢ogunlukla Cumhuriyet Donemi bakimindan incelenmig, Osmanli Donemi
gorece ihmal edilmistir. Bunun da pek c¢ok yeniligin cumhuriyetle basladigi diisiincesinden
kaynaklandig1 soylenebilir. Halbuki tarihsel siirece bakildiginda erken cumhuriyetteki yeni denilen
uygulama ve kurumlarin ilk o6rneklerinin Tanzimat ve sonrasinda oldugu rahatlikla goriilebilir.
Buradan hareket eden caligmayla 1873°te basilmig olan “Mahalle mekatibinde ve asakir-i sahanede
bulunan kesana nafi ve hale mutabik ve muvafik okutturulacak dersler” baglikli program metni
iizerinden o donemki Tiirk¢e egitiminin kapsami anlagilmaya calisilmistir. 61 sayfali metnin kimin ve
hangi kurum tarafindan yazildigi belli degildir. Ayrica metinde hi¢ noktalama isareti kullanilmadigi
gibi dil bilgisi bakimindan da sorunlar barindirmaktadir. Bundan bagka metnin igerigi genel olarak
sOyledir: sibyan mektebinde goriilecek temel dersler ve bunlarin 6nemi, dil bilgisi, ilm-i hesap, dil
bilgisi, cografi, kavaid-i Farisi, kavaid-i Arabi, ayine-i ahlak. Programin Tiirk¢eyle ilgili olan
boliimlerinde su konulara yer verilmistir: harfler, ciimle ve tamlama 6geleri, hal ekleri, kelime tiirleri:
fiil, zamir, fer-i fiil, rabita, nida. Programda dil becerilerine deginilmeyip yalnizca dil bilgisine
odaklanilmis ve biiyiikk oranda da fiil ¢ekimleri anlatilmistir. Dersin amaglarindan, oOgretim
yontemlerinden veya 6lgme ve degerlendirme 6gelerinden bahsedilmemesi bir donem 6zelligi olarak
diistiniilebilirse de anlatimda bir diizen olmadigi, dil bilgisi konularmin siralanmadigi, bir konu
anlatilirken bagka konulara gecildigi goriilmektedir. Konuyla ilgili kaynaklar degerlendirildiginde bu
programin uygulamaya gecmedigi tahmin edilebilir.

Anahtar Kelimeler: Tiirk¢e egitimi tarihi, sibyan mektebi, ordu, dil bilgisi
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TURKISH LANGUAGE EDUCATION IN SIBYAN SCHOOLS AND
MILITARY SERVICE ACCORDING TO A CURRICULUM DATED
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Assoc. Prof. Dr. Ersoy TOPUZKANAMIS

Balikesir University
ersoytopuzkanamis@gmail.com

ABSTRACT

The history of Turkish education has mostly been examined in terms of the Republican Period, while
the Ottoman Period has been relatively neglected. It can be said that this is due to the idea that many
innovations started with the republic. However, when we look at the historical process, it can easily be
seen that the first examples of the so-called new practices and institutions in the early republic were
during the Tanzimat and after. Based on this, the study attempts to understand the scope of Turkish
education in that period through the program text titled “Courses to be taught to those in primary
schools and in the military that are useful and suitable for the situation” published in 1873. It is not
clear who wrote the 61-page text and which institution. In addition, the text does not use any
punctuation and also has problems in terms of grammar. In addition, the content of the text is
generally as follows: basic courses to be taken in the primary school and their importance, grammar,
arithmetic, grammar, geographical, Persian grammar, Arabic grammar, morality. The sections of the
program related to Turkish include the following topics: letters, sentence and complement elements,
case suffixes, word types: verb, pronoun, verbal, conjunction, interjection. The program does not
address language skills, only focuses on grammar, and mostly explains verb conjugations. Although it
can be considered a period characteristic that the course objectives, teaching methods, or measurement
and evaluation elements are not mentioned, it is seen that there is no order in the narration, grammar
topics are not listed, and other topics are moved on while a topic is being explained. When the
resources related to the subject are evaluated, it can be assumed that this program was not put into
practice. Keywords: History of Turkish education, primary school, army, grammar

Keywords: History of Turkish education, primary school, military, grammar
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Dr. Serdar OZMEN
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OZET

Egitim bilimleri, &gretim programlarimin igerik ve felsefelerinde gercek hayat baglantilarinin
bulunmasimi dnemsemektedir. Programlarin uygulamasinda bu baglantilarin varligi 6grencinin
O0grenme motivasyonunu artirdigl, 6grenmenin kaliciligina sagladigi ve bireyi gercek hayata
hazirladig1 yoniinde giincel ve ¢ok sayida arastirma literatiirde mevcuttur. 1739 SK amaclarinda “Her
Tiirk c¢ocugunu ilgi, istidat ve kabiliyetleri yoOniinden yetistirerek hayata ve iist Ogrenime
hazirlamaktir” ibaresi yer almakta kanunun diger maddelerinde mevcut benzer atiflar gergek hayat
baglantisina yonelik diizenlemelerin hukuki dayanagini saglamaktadir. Gergek hayat baglantisi, glincel
yasam baglantisi vb. terimler 6gretim programlarinda yerini yakin gegmisimizde yer almakla birlikte
programlarinin temel yaklagimlarda ve felsefelerinde hayata hazirlik, gercek hayat ile miinasebetin
koparilmamasi ilkeleri Cumhuriyet doneminde uygulanan ilk programlarda yer almakla birlikte
programlarin detayinda bu baglantilar agik¢a belirtilmemistir. 1926 ve sonrasi miifredat programlarina
dair literatiirde inceleme ve arastirma bulunmakla birlikte 1924 Ilk Mekteplerin Miifredat Programi’na
ve “gercek hayat baglantisi”na dair aragtirmaya rastlanmamistir. Arastirmamizda 1924 tarihli
programlarin gergek hayat baglantisina nasil yer verdigi bu maksatla incelenmistir. Arastirmada nitel
aragtirma yontemlerinden dokiiman analizi teknigi kullanilmistir. Elde edilen verilerin analizinde
betimsel ve igerik analizi kullanilmistir. Incelemeye konu dokiiman 1924 tarihli ilk Mekteplerin
Miifredat Programlar1 olup dncelikle transkript edilmis ve diger teknikler ile analizine gecilmistir.
Maarif Vekaleti {lk Tedrisat Dairesi tarafindan hazirlanan miifredat; 12 ders iizerine tasarlanmis ve alt
kirtlimlar ile birlikte 20 dersi igermektedir. Elde edilen bulgular programin gerg¢ek hayat baglantilar
acisindan zengin bir igerige sahip oldugunu gostermektedir. Egitim tarihimizin ilk ve oncii ¢alismasi
olan 1924 programlarinin gergek hayat baglantilarinin giin 1s18mna kavusturulmasi literatiirde 6nemli
bir boslugu doldurmakta; ¢aligmada kullanilan tekniklerin benzer aragtirmalara da yol gosterici olacagi
degerlendirilmektedir.

Anahtar Kelimeler: Miifredat, 6gretim programi, 1924 Ilk Mekteplerin Miifredat Programi, gercek
hayat baglantisi
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DETERMINATION AND EVALUATION OF REAL-LIFE
CONNECTIONS IN THE 1924 PRIMARY SCHOOLS' CURRICULUM
PROGRAM

Erol KOMUR
Beylikdiizii Halil Meryem Coskun Science and Arts Center
erolkomur@gmail.com

Dr. Serdar OZMEN
Ministry of National Education
serdarzmen@gmail.com

ABSTRACT

Research on the history of education plays a crucial role in enhancing our understanding of
contemporary educational systems, facilitating effective evaluations, and informing future planning
based on historical experiences. Furthermore, the field of educational sciences underscores the
significance of integrating real-life connections within the content and philosophy of curricula. There
is a large number of current research in the literature that the presence of these connections in the
implementation of programs increases students' learning motivation, ensures the permanence of
learning, and prepares the individual for real life. The phrase "To prepare every Turkish child for life
and higher education by raising him/her in terms of his/her interests, talents, and abilities" is included
in the objectives of the 1739 National Education Law. Similar references in other articles of the law
provide the legal basis for regulations regarding real-life connections. Although terms such as "real-
life connection” and "current life connection” have recently found their place in the curricula, the
principles of preparing for life and not breaking the connection with real life were present in the basic
approaches and philosophies of the first programs implemented in the Republican era, but these
connections were not explicitly stated in the details of the programs. Although there are studies and
research in the literature on curriculum programs from 1926 onwards, no research has been found on
the 1924 Primary Schools Curriculum Program and the "real-life connection.” Our research examined
how the 1924 programs addressed the real-life connection. In the research, document analysis
technique, one of the qualitative research methods, was used. Descriptive and content analysis were
used in the analysis of the obtained data. The document subject to examination is the 1924 Primary
Schools Curriculum Programs, which was first transcribed and then analyzed using other techniques.
The curriculum prepared by the Ministry of Education Primary Education Department was designed
around 12 courses and includes 20 lessons with their sub-divisions. The findings show that the
program has a rich content in terms of real-life connections. Bringing to light the real-life connections
of the 1924 programs, which are the first and pioneering work in the history of our education, fills an
important gap in the literature; it is evaluated that the techniques used in the study will also guide
similar research.

Keywords: Curriculum, teaching programs, 1924 Primary Schools Curriculum Program, real-life
connection
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2013-2024 ARASINDA ATATURK iLKELERI VE INKILAP TARIHI
DERSININ UZAKTAN EGIiTIM YOLCULUGU: DEGiSIMLER VE
DEVAM EDEN ZORLUKLAR

Dog. Dr. Aysegiil Nihan EROL SAHIN
Gazi Universitesi, Tiirkge ve Sosyal Bilimler Egitimi Boliimii, Tarih Egitimi Ana Bilim Dali
nihanerol@gazi.edu.tr

Ogretim Girevlisi Eren EROGLU
Gazi Universitesi, ATAUM
ereneroglu@gazi.edu.tr

OZET

Bu arastirmada, Tiirkiye'deki tiim iiniversitelerde zorunlu ortak ders olarak verilen “Atatiirk
Ilkeleri ve Inkilap Tarihi” dersinin uzaktan &gretim yoluyla verilmeye basladigi siireg, bu
dersi yiirliten Ogretim elemanlarinin géziinden degerlendirilmistir. Arastirma, bir devlet
iiniversitesinde bu dersi veren Ogretim elemanlarindan 2013-2018 yillar1 arasinda alinan
goriiglerin, 2018-2024 yillar1 arasindaki goriiglerle karsilastirilmasini  igermektedir.
Calismada, bu siireler i¢inde yasananlar goz Oniinde bulundurularak uzaktan egitimde
kullanilan mevcut sistemi degerlendirmek, siiregelen ve yeni ortaya ¢ikan sorunlari belirlemek
ve mevcut degisikliklerin 6gretim elemanlarmin deneyimlerini ve algilarini derinlemesine
incelemek amaclanmistir. Bu dogrultuda, aynm1 devlet iiniversitesinde ayni merkezde goérev
yapan Ogretim elemanlarinin gecen zaman icinde dersin yiiriitiilmesine iliskin olumlu ya da
olumsuz durumlari, yar1 yapilandirilmig goriismeler araciligi ile toplanmis ve NVIVO nitel
analiz programui ile analiz edilmistir. Bulgular, ilk 5 yillik siire¢ ile son 6 yillik siire¢ arasinda
ogretim elemanlariin benzer sorunlar1 yasamaya devam ettiklerini, COVID-19 pandemisi ve
6 Subat depremi gibi olaganiistii durumlarin da cesitli zorluklara yol agtigin1 gostermistir.
Buna karsilik, 2018 yil1 6ncesi uzaktan egitim teknolojilerinin, baglanti sorunlarinin ve sinav
uygulamalarinin 2018 yili sonrasinda nispeten iyilestirildigi goriilmiis, bu dersi yliriitmeye
iligkin 6gretim elemanlarinin bu dersi daha etkin hale getirmek i¢in ¢esitli fikir ve Oneriler
sundugu belirlenmistir.

Anahtar Kelimeler: Uzaktan egitim, Atatiirk ilkeleri ve inkilap tarihi dersi, 6gretim elemani, nitel
analiz, yiiksek 6gretim, egitim teknolojileri, cevrim i¢i 6grenme.
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THE DISTANCE EDUCATION JOURNEY OF ATATURK'S
PRINCIPLES AND HISTORY OF REVOLUTION COURSE BETWEEN
2013-2024: CHANGES AND ONGOING CHALLENGES

Assoc. Prof. Dr. Aysegiil Nihan EROL SAHIN
Gazi University, Department of Turkish and Social Scienes Education, Division of History Education
nihanerol@gazi.edu.tr

Lecturer Eren EROGLU
Gazi University, ATAUM
ereneroglu@agazi.edu.tr

ABSTRACT

In this study, the distant learning process of “Atatiirk's Principles and History of Revolution™ course -
a common mandatorial course for all universities in Turkey- was evaluated from the perspective of the
lecturers who teach this course. The research includes; the comparison of the opinions of the lecturers
while teaching this course at a state university between 2013-2018 and the opinions between 2018-
2024. The study aims; to evaluate the current system used in distance education identify ongoing and
emerging problems, and examine the instructors' experiences and perceptions of the current changes in
depth, considering what happened during these periods. In this direction, the positive and negative
situations of the instructors working in the same centre in the same state university were collected
through semi-structured interviews and analysed with NVIVO qualitative analysis software. The
findings showed that instructors continued to experience similar problems between the first 5-year
period and the last 6-year period, and extraordinary situations such as the COVID-19 pandemic and
the 6 February earthquake caused various difficulties. On the other hand, it was seen that distance
education technologies, connection problems and exam practices before 2018 were relatively
improved after 2018, and it was determined that the instructors offered various ideas and suggestions
to make this course more effective.

Keywords: Distance education, Atatiirk's Principles and History of Turkish Revolution Course,
instructor, qualitative analysis, higher education, educational technologies, online learning.
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2018 - 2024 YILLARINDA UYGULANAN TYT TARIH
SORULARININ ORTAOGRETIM TARIH DERSi OGRETIiM
PROGRAMLARI ACISINDAN DEGERLENDIRILMESI

Dog. Dr. Kamuran OZDEMIR
Milli Egitim Bakanlig
kamur77@hotmail.com

OZET

Tiirkiye’de 2012-2013 Egitim Ogretim yilindan itibaren uygulamaya baslanan 4+4+4 olarak bilinen
12 yilik zorunlu egitim sistemi ile yeni bir donem baglamistir. Bu yeni doénemle beraber
ortaggretimden yiiksekogretime gegisle de ilgili diizenlemeler yapilmig, 2017-2018 egitim O0gretim
yilindan itibaren Yiiksekogretim Kurumlari Simavi (YKS) olarak adlandirilan smav sistemi ile 2
oturum olarak diizenlenen yeni bir sisteme gecilmistir. Bu sistemde adaylarin bir yiiksekdgretim
kurumuna yerlesebilmesi i¢in Temel Yeterlilik Testi (TYT) olarak adlandirilan 1. Oturum sinavi bir
tiniversiteye yerlesebilmek igin zorunlu bir sinavdir ve ilk asamayi temsil eder. Adaylarin zorunlu
egitim siiresince aldiklar1 egitime goére tiim ortadgretim tiirleri icin ortak konu ve sorulart igerir.
Sorular, segilmis ortadgretim miifredatindan gelmektedir ve bu oturuma girmek zorunludur. Bu
aragtirma Yiiksekogretim Kurumlari Sinavi (YKS)’nin tiim adaylar i¢in ortak olarak diizenlenen
TYT’de yer alan Tarih sorularinin ortadgretimde uygulanan Tarih Dersi Ogretim Programlan ile
karsilastirilmasi amaciyla yapilmistir. Arastirma kapsaminda TY T nin ilk uygulamaya kondugu 2018
yili ile son YKS sinavinin yapildigi 2024 yillar1 arasinda TYT de sorulan tarih sorular1 ve uygulamada
bulunan tarih dersi 6gretim programlari incelenmistir. TYT de tarih dersinden 5 soru sorulmaktadir.
Arastirmada TYT’deki sorular, Tarih dersi {initelerine ve programda yer alan kazanimlara gore
incelenmis, sorularm Ogretim programlar1 ile uygunluk derecesi tespit edilmeye calisilmistir.
Arastirma tarama modelinde nitel bir ¢aligmadir. Arastirmanin verileri dokiiman incelemesi yoluyla
elde edilmistir. Arastirma sonunda sorularin kapsam genisligi dikkate alinmadan, ayn1 diizeylerde hep
ayn1 {initelerden ve ayni1 kazanimlar1 kapsar sekilde soruldugu belirlenmistir. Bu baglamda sorularin
konulara gore dagiliminda her y1l bir hemen hemen ayn1 konularda yigilma oldugu gériilmiistiir. Sinav
sorulari, ortaggretim ders programlarindaki iinitelerin agirliklarina gore hazirlanabilir.

Anahtar Kelimeler: Tarih egitimi, tarih dersi 6gretim programlari, TYT tarih sorulari
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EVALUATION OF TYT HISTORY QUESTIONS APPLIED IN 2018 -
2024 IN TERMS OF SECONDARY EDUCATION HISTORY COURSE
TEACHING PROGRAMS
Doc. Dr. Kamuran OZDEMIR

Milli Egitim Bakanlig
kamur77@hotmail.com

ABSTRACT

A new era has begun in Turkey with the 12-year compulsory education system known as 4+4+4,
which has been implemented since the 2012-2013 academic year. With this new period, arrangements
have been made regarding the transition from secondary education to higher education, and since the
2017-2018 academic year, a new system called Higher Education Institutions Examination (YKS) has
been introduced, which is organized in 2 sessions. In this system, the 1st Session exam, called the
Basic Proficiency Test (TYT), is a compulsory exam for candidates to be placed in a higher education
institution and represents the first stage. It includes common topics and questions for all types of
secondary education, according to the education candidates received during compulsory education.
The questions come from the selected secondary curriculum and are mandatory to attend this session.
This research was conducted to compare the History questions in TYT, which is held jointly for all
candidates of the Higher Education Institutions Examination (YKS), with the History Course
Curriculum applied in secondary education. Within the scope of the research, the history questions
asked in TYT and the history course teaching programs in practice between 2018, when TYT was first
put into practice, and 2024, when the last YKS exam was held, were examined. In TYT, 5 questions
are asked from the history course. In the research, the questions in TYT were examined according to
the History course units and the achievements in the program, and the degree of compatibility of the
guestions with the curriculum was tried to be determined. The research is a qualitative study in survey
model. The data of the research was obtained through document review. At the end of the research, it
was determined that the questions were always asked at the same levels, from the same units and
covering the same achievements, regardless of the breadth of scope. In this context, it was observed
that there was an accumulation of questions on almost the same topics every year in the distribution of
questions according to topics. Exam questions can be prepared according to the weight of the units in
the secondary education curriculum.

Key Words: History education, history course curriculum, TYT history questions
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2018 VE 2024 T.C. INKILAP TARIHI VE ATATURKCULUK
OGRETIM PROGRAMININ SiYASi COGRAFYA ACISINDAN
KARSILASTIRILMASI

) Doc. Dr. ibrahim DEMIRBAS
Kastamonu Universitesi Egitim Fakiiltesi Sosyal Bilgiler Ana Bilim Dali
idemirbas@kastamonu.edu.tr

OZET

Atatiirk Ilke ve Inkilaplarinin temel konularmi olusturdugu ilkdgretim 8. sinif kademesinde okutulan
Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik dersi Ilkogretim Sosyal Bilgiler miifredati
igerisinde yer alan ve Sosyal Bilgiler derslerinin devami niteliginde temel bir derstir. T.C. Inkilap
Tarihi ve Atatiirk¢iiliik dersi, Milli Miicadele'yle temelleri atilan yeni Tiirk devletinin kurulus siireci
ile yapilan inkilaplarin 6nemini kavratmak ve Atatiirkcii diislince sistemini genglere benimsetmek i¢in
okutulan derslerin basinda gelmektedir. Siyasi cografya, yeryiiziindeki siyasi bolgelerin dagiligini,
buralarin siyasi olarak neden 6nemli hale geldikleri ya da nigin gelismedikleri hususunda etkili olan
cografi faktorler ile bu faktorlerin mekan Slceginde karsiliklr iligkilerini aragtirmaktadir. Bir biitiin
olarak diinyadaki siyasi bolgelerin dagilisi, siyasi cografya sahasinin esas unsurudur ve siyasi
topluluklar ile cografi 6zellikler arasindaki iliskiler siyasi cografyanin inceleme alanlaridir. Ortaokul
T.C. Inkilap Tarihi ve Atatiirkgiiliik Ogretim Programimin bu baglamda ele alinmasi tarihi olaylari
tarihsel stireklilik icerisinde ve siyasi cografya agisindan degerlendirilmesini ve genis bakis acisiyla
ele alinmasina olanak saglayacaktir. Bu kapsamda 2018 ve 2024 T.C. Inkilap Tarihi ve Atatiirkgiiliik
Ogretim Programinin Siyasi Cografya Acisindan Karsilastirilmas: amaglanmistir. Arastirmada nitel
arastirma yontemlerinden dokiiman analizi kullanilmistir.

Anahtar Kelimeler: inkilap Tarihi ve Atatiirkgiiliik, Siyasi Cografya, Ogretim Programi
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THE COMPARISON OF 2018 AND 2024 REPUBLIC OF TURKEY
HISTORY OF REVOLUTION AND ATATURKISM CURRICULUM IN
TERMS OF POLITICAL GEOGRAPHY

Assoc. Prof. Dr. ibrahim DEMIRBAS
Kastamonu University, Faculty of Education, Department of Social Studies
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ABSTRACT

The Republic of Turkey History of Revolution and Kemalism course, which is taught in the 8th grade
of primary school and consists of the basic subjects of Atatiirk's Principles and Revolutions, is a basic
course included in the Primary School Social Studies curriculum and is a continuation of the Social
Studies courses. The Republic of Turkey History of Revolution and Kemalism course is one of the
primary courses taught to make young people understand the importance of the revolutions made with
the establishment process of the new Turkish state, the foundations of which were laid with the
National Struggle, and to make them adopt the Atatiirkist thought system. Political geography
investigates the distribution of political regions on earth, the geographical factors that are effective in
why these places become politically important or why they do not develop, and the mutual relations of
these factors on a spatial scale. The distribution of political regions in the world as a whole is the main
element of the field of political geography, and the relations between political communities and
geographical features are the areas of study of political geography. Considering the Secondary School
Republic of Turkey History of Revolution and Kemalism Curriculum in this context will allow
historical events to be evaluated within historical continuity and in terms of political geography and to
be addressed from a broad perspective. In this context, it was aimed to compare the 2018 and 2024
Republic of Turkey Revolution History and Kemalism Curriculum in terms of Political Geography.
Document analysis, one of the qualitative research methods, was used in the research.

Keywords: Revolution History and Kemalism, Political Geography, Curriculum
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2023 VE 2024 YILLARI TARIH OGRETIiM PROGRAMLARININ
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Dog. Dr. Akif PAMUK
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Marmara Universitesi,
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OZET

Kapsayici egitim dezavantaja sahip bireylerin egitime katilimini ifade etmektedir. Kavram ilk kez
kullanilmaya baslandiginda 6grenme giicliigiine sahip bireylerin egitimine katilin1 ifade ederken daha
sonraki yillarda kiiltlirel farkliliklarin da egitime katilimini ifade etmeye baslamistir. Son on yilda
Tiirkiye’ye yapilan goclerle beraber kapsayici egitim daha da 6nem kazanmustir. Bu siiregte kapsayici
egitim farkli bolgelerden, kiiltiirlerden veya iilkelerden gelen Ogrencilerin egitime katilimini da
icermektedir. Bu baglamda tiim bireylerin egitim haklarindan esit bir sekilde faydalanabilmesi igin
Ogretim programlarinin sundugu igerik onemli hale gelmektedir. Tarih derslerinin farkli kimlik ve
kiiltiirlere dair konular1 igermesi ve toplumsal biitiinlesmeye katki saglama potansiyeline sahip olmasi
sebebiyle kapsayici egitim agisindan incelenmesi dnem arz etmektedir. Bu arastirmada 2023 ve 2024
tarih 6gretim programlarinin incelenerek kapsayici egitim agisindan iki program arasindaki benzerlik
ve farkliliklarin ortaya konulmasi amaglanmigtir. Arastirmanin problem ciimlesini “2023 ve 2024 tarih
Ogretim programlarinin kapsayici egitim agisindan 6zellikleri nelerdir?”” sorusu olusturmaktadir.

Arastirmada nitel arastirma desenlerinden biri olan durum g¢aligmasi kullanilmistir. Veri toplama araci
olarak dokiiman analizinin kullanildig1 aragtirmanin 6rneklemini 2023 ve 2024 yillarinda yayinlanan
tarih Ogretim programlar1 olusturmaktadir. Arastirmanin bulgularina igerik analizi ile ulasilmistir.
Arastirma sonuglarina gore her iki Ogretim programinda da kapsayici egitim agisindan bireysel
farkliliklara vurgu yapildigi goriilmektedir.

Anahtar Kelimeler: Kapsayici egitim, tarih 6gretim programlari, cokkiltirlilik.
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AN ANALYSIS OF 2023 AND 2024 HISTORY TEACHING PROGRAMS
IN TERMS OF INCLUSIVE EDUCATION
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ABSTRACT

Inclusive education refers to the participation of disadvantageous individuals in education. When the
concept was first used, it referred to the participation of individuals with learning difficulties in
education, but in the following years, became the participation of cultural differences in education. In
the last decade, inclusive education has gained more importance with the migration to Turkey. In this
process, inclusive education includes the participation of students from different regions, cultures or
countries in education. In this context, the content offered by curricula becomes important for all
individuals to benefit the right to education equally. Since history courses include topics related to
different identities and cultures and have the potential to contribute to social integration, it is important
to analyze them in terms of inclusive education. In this study, it is aimed to analyze the 2023 and
2024 history curricula and to reveal the similarities and differences between the two programs in terms
of inclusive education. The problem statement of the research is “What are the characteristics of the
2023 and 2024 history curricula in terms of inclusive education?”.

Case study, one of the qualitative research designs, was used in the study. The sample of the research,
in which document analysis was used as a data collection tool, consists of history curricula published
in 2023 and 2024. The findings of the study were obtained through content analysis. According to the
results of the research, it is seen that both curricula emphasize individual differences in terms of
inclusive education.

Keywords: Inclusive education, history curriculum, multiculturalism.
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2024 ORTAOGRETIM TARIH DERSi OGRETIM PROGRAMININ
BiLGi OKURYAZARLIGI BAGLAMINDA iNCELENMESI
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Amasya Universitesi
tugbatrgt78@gmail.com

OZET

Tarih dersi bireylerin vatan topragma olan aidiyetlerinin gelismesinde, ait olduklar1 ve diger
toplumlarin tarihsel seyirde siyasi, sosyal ve kiiltiirel agidan yasadiklar1 olaylar1 kavramalarinda ve
bunu gecmis, bugilin ve gelecek baglaminda degerlendirmelerinde 6nemli bir ortadgretim dersidir.
Tarih dersinin birey ve iilke nezdindeki 6nemi géz Oniinde bulunduruldugunda bu ders kapsaminda
bireyin 6grendigi bilgileri ger¢ek yasamda kendine kilavuz edinmesi noktasinda bilgi okuryazarliginin
onemi agikardir. Nitekim bu ders kapsaminda bireyin bilgi okuryazarlig1 becerilerine sahip olmasi
ihtiyag duydugu bilginin ne oldugunu tespit etmesine, bu bilgilere nereden ve nasil erigecegini
bilmesine, eristigi bilginin dogrulugunu ve giincelligini degerlendirmesine ve edindigi bilgiyi verimli
sekilde kullanabilmesine katki saglayacaktir. Boylece bireyin tarihsel seyirde gerceklesen olay ve
olgular1 dogru sekilde anlamasina yardimci olacaktir. Bu baglamda aragtirmanin amact 2024
Ortadgretim Tarih Dersi Ogretim Programinin (9, 10 ve 11. Simiflar) bilgi okuryazarligi baglaminda
incelenmesidir. Belirlenen amag¢ dogrultusunda arastirmada nitel metodoloji kapsaminda dokiiman
inceleme yontemi kullanilmistir. Veri kaynagi olarak Tiirkiye Yiizyili Maarif Modeli cercevesinde
sekillenen 2024 Ortadgretim Tarih Dersi Ogretim Programm ele almmustir. Elde edilen verilerin
¢Oziimlenmesine devam edilmektedir.

Anahtar Kelimeler: Ogretim program, bilgi okuryazarligi, tarih 6gretimi
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EXAMINATION OF THE 2024 SECONDARY EDUCATION HISTORY
CURRICULUM IN TERMS OF INFORMATION LITERACY

Asst. Prof. Dr. Tugba TURGUT
Amasya University
tugbatrgt78@gmail.com

ABSTRACT

The history course is an important secondary education subject in the development of individuals'
sense of belonging to their homeland, understanding the historical events experienced by their own
and other societies in terms of political, social, and cultural aspects, and evaluating these in the context
of the past, present, and future. Given the importance of history lessons for both individuals and the
country, it is evident that information literacy is crucial for individuals to use the knowledge they
acquire in this course as a guide in real life. Indeed, within the scope of this course, having
information literacy skills will help individuals identify what information they need, know where and
how to access this information, evaluate the accuracy and currency of the information they obtain, and
use the acquired information effectively. This will thus help the individual to understand historical
events and phenomena correctly. In this context, the aim of the research is to examine the 2024
Secondary Education History Curriculum (for 9th, 10th, and 11th grades) in terms of information
literacy. In line with the stated aim, the research utilized a document analysis method within the
framework of qualitative methodology. As a data source, the 2024 Secondary Education History
Curriculum, shaped within the framework of the Turkey Century Education Model, has been
examined. The analysis of the obtained data is continuing.

Keywords: Curriculum, information literacy, history teaching
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OZET

Tarihsel biling, bireyin gecmisi yalnizca bilgi olarak degil, ayni zamanda bugiinii ve gelecegi
anlamlandiran bir bakis acis1 olarak degerlendirme yetenegidir. Bu biling, tarihin dinamik bir siireg
oldugu, olaylarin neden-sonug iligkileri ¢ercevesinde gelistigi ve insanlik tarihi boyunca farkli
toplumsal, kiiltiirel ve siyasi siireglerin sekillendirdigi bir yap1 oldugunu fark etmeyi igerir. Diger
yandan kimlik, bireyin kendisini nasil tanimladigt ve bu tanimin toplumsal, kiiltiirel ve tarihsel
baglamla nasil ortiistiigiidiir. Kimlik, bireyin ait oldugu topluma ve tarihe dair algilariyla sekillenir ve
tarih egitimi bu siirecin énemli bir parcasidir. Tarih derslerinde 6grencilere sunulan igerikler, onlarin
ulusal kimliklerini, kiiltiirel degerlerini ve vatandaglik bilincini insa etmelerine katkida bulunur. Bu
acidan bakildiginda, tarihsel biling ve kimlik birbirine siki sikiya bagl kavramlardir. Tarih dersleri,
ogrencilerin gecmisle bag kurmalarimi saglayarak, onlarin toplumsal ve kiiltiirel kimliklerinin
sekillenmesinde kritik bir rol oynamaktadir. Ozellikle tarihsel olaylar, figiirler ve déniim noktalart
araciligryla 6grencilere, hem ulusal hem de evrensel bir bakis a¢is1 sunulmaktadir. Ancak, programin
icerigi ve uygulama sekli, tarihsel bilincin nasil inga edildigi ve kimlik olusumuna nasil katki sagladigi
konusunda belirleyici olabilir. 2024 yilinda yenilenen Ortadgretim Tarih Dersi Ogretim Programu,
Tirkiye'deki tarih egitimi alaninda Onemli bir degisim siirecini temsil etmektedir. Bu baglamda
aragtirmanin temel amaci, bu programin tarihsel biling ve kimlik olusumu tizerindeki etkilerini analiz
etmektir. Programda yer alan konularin hangi tarihsel olaylar1 6n plana ¢ikardigi, hangi degerlerin
vurgulandig1 ve hangi kimlik unsurlarina atifta bulunuldugu icerik analizi kullanilarak incelenecektir.
Programin tarihsel olaylarin ele alinis bi¢cimi ve kimlik olusumuna olan katkilar1 {izerine yapilacak
degerlendirmeler, gelecekteki tarih egitimi politikalari ve miifredat gelistirme siireclerine 11k
tutacaktir.

Anahtar Kelimeler: Tarihsel biling, kimlik, 6gretim programu, igerik analizi.
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Res. Asst. Mehmet YAVAS
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Social Studies Education
myavas@kastamonu.edu.tr

ABSTRACT

Historical consciousness is an individual's ability to evaluate the past not only as knowledge but also
as a perspective that makes sense of the present and the future. This consciousness includes the
realization that history is a dynamic process, that events develop within the framework of cause-and-
effect relationships, and that it is a structure shaped by different social, cultural and political processes
throughout human history. Identity, on the other hand, is how an individual defines himself/herself and
how this definition fits with the social, cultural and historical context. Identity is shaped by the
individual's perceptions of the society and history to which they belong, and history education is an
important part of this process. The content presented to students in history lessons contributes to the
construction of their national identity, cultural values and citizenship consciousness. From this
perspective, historical consciousness and identity are closely linked concepts. History lessons play a
critical role in shaping students' social and cultural identities by connecting them with the past.
Especially through historical events, figures and turning points, students are presented with both a
national and a universal perspective. However, the content of the program and the way it is
implemented can be decisive in how historical consciousness is constructed and how it contributes to
identity formation. Renewed in 2024, the Secondary History Curriculum represents an important
process of change in the field of history education in Turkey. In this context, the main purpose of this
study is to analyze the effects of this curriculum on historical consciousness and identity formation.
Content analysis will be used to examine which historical events, which values, and which elements of
identity are emphasized and referred to in the curriculum. The evaluation of the program's treatment of
historical events and its contribution to identity formation will shed light on future historical education
policies and curriculum development processes.

Keywords: Historical consciousness, identity, curriculum, content analysis.
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2024 SOSYAL BILGILER DERSi OGRETIM PROGRAMININ
TARIH KONULARINI iCEREN SUREC BILESENLERININ BLOOM
TAKSONOMISi ACISINDAN INCELENMESI

Dr. Ogr. Uyesi Senol Mail PALA
Erzincan Binali Yildirim Universitesi
senol.pala@erzincan.edu.tr

OZET

Tiim diinyada her alanda oldugu gibi egitim alaninda da hizli gelismeler ve degisimler yasanmaktadir.
Cagin sartlariyla uyumlu bireyler yetistirmek icin egitimin cesitli Ogelerini de bu dogrultuda
giincellemek gerekmektedir. Bu kapsamda egitimin en Onemli Ogelerinden biri olan Ogretim
programlari iilkemizde “Tiirkiye Yiizyili Maarif Modeli” gercevesinde 2024 yilinda gilincellenmistir.
Bu gercevede giincellenen programlardan birisi de sosyal bilimlerin bir¢ok disiplinini biinyesinde
barindiran sosyal bilgiler dersi 6gretim programidir. Sosyal bilgiler dersi 6gretim programinda tarih
konularyla ilgili bir¢ok siire¢ bilesenine yer verilmistir. Bu siire¢ bilesenlerinin Bloom taksonomisine
gore dengeli bir sekilde dagilmasi Onemli goriilmektedir. Bu nedenle calismada 2024 yilinda
giincellenen sosyal bilgiler dersi Ogretim programinda yer alan tarih konulartyla ilgili siireg
bilesenlerinin Bloom taksonomisi agisindan incelenmesi amaglanmistir. Calismada dokiiman
incelemesi yontemi kullanilmistir. Betimsel analizin yapildig1 ¢alismada veri kaynagi olarak ise 2024
Sosyal Bilgiler dersi Ogretim Programi kullamilmustir. Calisma sonucunda 2024 Sosyal Bilgiler Dersi
Ogretim Programinda tarih konularinin yer aldig siire¢ bilesenlerinin genellikle bilissel alanda oldugu
tespit edilmistir. Duyussal alana ait az sayida siire¢ bilesenine yer verilirken devinsel (psikomotor)
alana ait herhangi bir silire¢ bilesenine yer verilmemistir. Bu sonuca dayanarak 2024 Ogretim
programlarinin, 6grencilerin tiim yonleriyle bir biitiin olarak gelisimini amaglayan felsefesiyle celistigi
sOylenebilir.

Anahtar Kelimeler: Tarih, sosyal bilgiler, 6gretim programi, Bloom taksonomisi
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EXAMINATION OF PROCESS COMPONENTS OF 2024 SOCIAL
STUDIES CURRICULUM INCLUDING HISTORICAL TOPICS IN
TERMS OF BLOOM TAXONOMY

Asst. Prof. Senol Mail PALA
Erzincan Binali Yildirim University
senol.pala@erzincan.edu.tr

ABSTRACT

Rapid developments and changes are taking place in the field of education as in every field all over the
world. To raise individuals who are compatible with the conditions of the age, it is necessary to
update various elements of education in this direction. In this context, curricula, which are one of the
most important elements of education, were updated in our country in 2024 within the framework of
‘Turkey Century Education Model’. One of the programmes updated in this framework is the social
studies curriculum, which includes many disciplines of social sciences. The social studies curriculum
includes many process components related to history topics. It is considered important that these
process components are distributed in a balanced manner according to Bloom's taxonomy. For this
reason, this study aims to examine the process components related to history topics in the social
studies curriculum updated in 2024 in terms of Bloom's taxonomy. Document analysis method was
used in the study. In the study where descriptive analysis was performed, 2024 Social Studies
Curriculum was used as a data source. As a result of the study, it was determined that the process
components in which history subjects are included in the 2024 Social Studies Curriculum are generally
in the cognitive domain. While a small number of process components belonging to the affective
domain were included, no process component belonging to the motor (psychomotor) domain was
included. Based on this result, it can be said that the 2024 curriculum contradicts the philosophy of
the 2024 curriculum, which aims to develop students in all aspects.

Keywords: History, social studies, curriculum, Bloom's taxonomy
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KULTUREL MiRAS VARLIKLARININ TARIH EGITIiMi
ACISINDAN INCELENMESI

) Doc. Dr. ibrahim DEMIRBAS
Kastamonu Universitesi Egitim Fakdiltesi Sosyal Bilgiler Ana Bilim Dali
idemirbas@kastamonu.edu.tr

OZET

Kiiltlir kelimesini kisa veya uzun bir climleyle tek basina tanimlamak yeterli degildir. Kiiltiiriin kendi
basina pek ¢ok tanimi mevcuttur ve farkli kaynaklarda cesitli sekillerde tanimlanmistir. Kiiltiir insan
ve insan faaliyetlerinden meydana gelmektedir. Miras ise, gegmisten devraldigimiz ve hayatimizda
devam ettirdigimiz, bilingli veya bilingsiz olarak gelecege tasidigimiz degerler biitiinlidiir. Bu
baglamda Kiiltiire] Mirasin tanimi ise gegmisten miras alinan ve degisik gerekcelerle gelecege miras
birakilmak istenen, fiziksel olarak varligi olan ve insanlar tarafindan yapilmis her tiirlii eserler ile bir
topluma ait degerler biitiinii olarak yapilmistir. Boyle oldugu icin de kiiltiirel mirasin, sadece sahip
oldugu degerler nedeniyle degil, yeni nesillere yeni 6grenme ve gelisme firsatlar1 sundugu, insanlara
gecmislerine dair giizel duygular yasattigi icin 6grenilmesi ve Ogretilmesi gerekmektedir. Ayrica,
belirtilen nitelikleri geregi kiiltiirel miras, yaraticiligi ve kesfetme giidisiinii besledigi, diinyaya ve
hayata bakigimiza tarihi derinlik kattigi ve hepimizin ge¢misinden &grenecek c¢ok sey oldugunu
gosterdigi icin tarih egitiminde 6nem tasimaktadir. Bu kapsamda Afet Egitimi ve Ogretiminin Yerini
belirlemek icin dncelikle 2024 ilkokul ve Ortaokul Ogretim Programlarina bakilmistir. Bu kapsamda
arastirmada 2024 Sosyal Bilgiler Ogretim Programinda Yer alan Kiiltiirel Miras Varliklariin Tarih
Egitimi Acisindan Incelenmesi hedeflenmektedir. Arastirmada nitel arastirma yontemlerinden
dokiiman analizi kullanilmustir.

Anahtar Kelimeler: Kiiltiirel Miras, Sosyal Bilgiler, Tarih Egitimi
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EXAMINATION OF CULTURAL HERITAGE ASSETS INCLUDED IN
THE 2024 SOCIAL STUDIES CURRICULUM IN TERMS OF HISTORY
EDUCATION

Assoc. Prof. Dr. ibrahim DEMIRBAS
Kastamonu University, Faculty of Education, Department of Social Studies
idemirbas@kastamonu.edu.tr

ABSTRACT

It is not enough to define the word culture in a short or long sentence. There are many definitions of
culture on its own and it has been defined in various ways in different sources. Culture consists of
people and human activities. Heritage, on the other hand, is the set of values that we inherit from the
past and continue in our lives, consciously or unconsciously carry to the future. In this context, the
definition of Cultural Heritage is made as the set of values belonging to a society, including all kinds
of works made by people that have physical existence and are inherited from the past and are desired
to be inherited to the future for various reasons. Therefore, cultural heritage should be learned and
taught not only because of the values it possesses, but also because it offers new learning and
development opportunities to new generations and makes people experience beautiful feelings about
their past. In addition, due to its stated characteristics, cultural heritage is important in history
education because it nourishes creativity and the drive to discover, adds historical depth to our
perspective on the world and life, and shows that we all have a lot to learn from our past. In this
context, the 2024 Primary and Secondary School Curriculum was first examined to determine the
Place of Disaster Education and Training. In this context, the aim of the research is to examine the
Cultural Heritage Assets in the 2024 Social Studies Curriculum in terms of History Education.
Document analysis, one of the qualitative research methods, was used in the research.

Keywords: Cultural Heritage, Social Studies, History Education
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OZET

Milli Egitim Bakanlig1 tarafindan 2024 Tarih Dersi Ogretim progranminin gelistirilmesinde tarih
konular1 tematik yaklasim ile ele alinmistir. Bu kapsamda yeni programa cesitli temalar ve bu temalari
simgeleyen icerikler eklenmistir. Ogretim programlari, toplumun ihtiyaclar1 ve insa edilmek istenen
nesillerden beklenen nitelikler dogrultusunda yeniden diizenlenir. Hedefler dogrultusunda 6gretim
programlarina eklenen icerikler yeni kavramlar, olgular ve olaylarla temsil edilir. Bu arastirmanin
amac1, 2024 Tarih Dersi Ogretim programinin temel yaklasimi ve amaglari ile programda yer alan
kavram, olgu, olay ve sahislar arasindaki baglantinin nasil saglandigini ortaya koymaktir. Bu amag
dogrultusunda programin yeni yaklasimiyla baglantili igerikler belirlenmis ve kategorilenmistir. Tarih
dersi programindaki amaclar ve icerik arasindaki baglantiyr izah etmek arastirmanin Onemini
olusturmaktadir. Arastirmada nitel arastirma yontemlerinden dokiiman incelemesi tercih edilmis ve
verilerin ¢dziimlenmesinde igerik analizi kullanilmistir. Arastirma sonucunda Tarih dersi yeni 6gretim
programinin temel perspektifi ve icerigi ile ilgili baglantilar kategorilere ayrilarak incelenmistir. 2024
Tarih Dersi Ogretim programinin dgrenme-dgretme siirecleri dikkate alinarak; “giincel, teknolojik ve
bilimsel gelismeler, milli ve manevi degerler, 6rnek olay ve tarihi sahsiyetler” olmak {izere {i¢ ayri
temada yer alan yeni iceriklerin programin temel amaglariyla iliskisi ortaya ¢ikarilmistir. Elde edilen
bulgulara dayanarak Tarih dersi Ogretim programinda yer alan yeni igeriklerin, programin genel
yaklagimi ve ¢atisini olusturan degerlerle olan iligkisine yonelik dneriler sunulmustur.

Anahtar Kelimeler: Tarih egitimi, program, tema, kavram
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EXAMINING THE CONNECTION OF THE BASIC APPROACH AND
OBJECTIVES OF THE 2024 HISTORY COURSE TEACHING
PROGRAM AND THE CONTENT THEMES

Assoc. Dr. flyas KARA
Amasya University
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Graduate Student Pinar UCKAN
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ABSTRACT

History issues were handled with a thematic approach in the development of the 2024 History Course
Curriculum by the Ministry of National Education. In this context, various themes and content
symbolizing these themes have been added to the new program. Curriculums are rearranged in line
with the needs of the society. Content added to the curriculum in line with the goals is represented by
new concepts. The purpose of this research is to reveal how the connection between the basic approach
and objectives of the 2024 History Course Curriculum and the concepts, facts, events and individuals
in the program is achieved. For this purpose, content related to the new approach of the program has
been identified and categorized. Document review was preferred in the research and content analysis
was used to analyze the data. Connections regarding the perspective and content of the New History
course curriculum were examined by dividing into categories. The new contents of the 2024 History
Lesson were evaluated under three different themes: "current, technological and scientific
developments, national and moral values, case studies and historical figures". Based on the findings,
suggestions are presented regarding the relationship of the contents of the History course curriculum
with the values that form the general approach and framework of the program.

Key Words: History education, program, theme, concept
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OZET

Okullarda egitim siirecinin devamini saglayan dgretim programlart énemli bir yol gdsterici unsurdur.
Glinlimiiz ~ sartlar1  dikkate alinirsa Ggretim programlarinin  gelistirilmesi ve yenilenmesi
beklenmektedir. Buradan hareketle hicbir 6gretim programinin sabit kalamayacagi sdylenebilecegi
gibi, bu degisimin yasandig1 derslerden birini de Sosyal Bilgiler olusturmaktadir. Bu arastirmada 7.
sinif 2005, 2018 ve 2024 yili sosyal bilgiler 6gretim programlarinin tarih konulu 6grenme alanlarinin
deger, beceri, O0grenme alam1 ve kazanmim bakimindan gosterdigi degiskenliklerin incelenmesi
amaglanmigtir. Calismada nitel arastirma yaklagimlarindan olan dokiiman analizi yOntemi
kullanilmistir. Arastirmada veri kaynagi olarak 7. smif 2005, 2018 ve 2024 Sosyal Bilgiler Dersi
Ogretim Programlar1 kullanilmistir. Bu noktada programlarin tarih ile iliskili olan yonleri
degerlendirilmistir. Tespit edilen veriler kargilagtirma tablolaria yerlestirilmistir. Aragtirmada 2024
sosyal bilgiler 6gretim programinin; dgrenme alani kavrami, siire¢ bilesenleri, deger ve oOzellikle
beceriler kapsaminda yenilikler sundugu sonucuna varilmakla beraber ders yiikiiniin hafifletilmesi
baglaminda da diger programlardan farklilik gosterdigi goriilmektedir. Yapilan bu yeniliklerin
somutlastirilmasi i¢in programin her yoniiyle lisans derslerine entegre edilmesi 6nerilmektedir.

Anahtar Kelimeler: Sosyal Bilgiler, 6gretim programi, tarih, 6grenme alani
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ABSTRACT

Curriculum that ensures the continuation of the education process in schools is an important guiding
element. Considering today's conditions, it is expected that curricula will be developed and renewed.
Based on this, it can be said that no curriculum can remain constant, and Social Studies is one of the
courses where this change is experienced. In this research, it was aimed to examine the variations in
the history-themed learning areas of the 7th grade social studies curriculum of 2005, 2018 and 2024 in
terms of values, skills, learning areas and achievements. The document analysis method, which is one
of the qualitative research approaches, was used in the study. 7th grade 2005, 2018 and 2024 Social
Studies Course Curriculums were used as the data source in the research. At this point, aspects of the
programs related to history were evaluated. The detected data were placed in comparison tables. In the
research, the 2024 social studies curriculum; Although it is concluded that it offers innovations in the
concept of learning space, process components, values and especially skills, it is also seen that it
differs from other programs in the context of lightening the course load. In order to concretize these
innovations, it is recommended that the program be integrated into undergraduate courses in every
aspect.

Keywords: Social studies, curriculum, history, learning area
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OZET

Milliyetgilik kavrami, 18. yiizyilda Fransiz Devrimi ile ortaya ¢ikan ve 19. ylizyilda ulus-devletlerin
olusumunda etkili olan bir ideolojidir. Osmanli Imparatorlugu'nun son dénemlerinde bu fikir, aydinlar
arasinda yayginlagsmis ve Ozellikle Tanzimat ile Mesrutiyet donemlerinde Tiirk milliyet¢iliginin
temelleri atilmistir. Tiirkiye Cumhuriyeti'nin kurulusuyla birlikte, Atatiirk’iin liderliginde, milliyetcilik
devletin temel ilkelerinden biri haline gelmistir. Bu tarihsel akis igerisinde milliyet¢ilik kavrami
okullarda okutulan ders kitaplarinda kendine 6nemli bir yer edinerek zaman igerisinde toplumun
ihtiyac ve algilarina gore bir dizi degisim doniigiimler yagamustir.

Bu calismada, Milli Egitim Bakanlig1 Talim Terbiye Kurulu Baskanligi’nin onayiyla 2023 yilinda 5
yilligina (Dersdestek Yayincilik) basilan 8. simif inkilap Tarihi ve Atatiirkgiiliik ders kitabinda yer
alan milliyet¢i unsurlar ayrintili olarak incelenmistir. Ders kitabi, 6grencilerin milli bilinglerini
giiclendirmeyi hedefleyen bir egitim materyali olarak, Tiirk milletinin bagimsizlik miicadelesini,
Cumbhuriyetin kurulus siirecini ve milli kimligin insasmi vurgulamaktadir. Kitapta yer alan metinler ve
gorseller, Milli Miicadele donemi, Kurtulus Savasi, Lozan Antlasmasi ve Cumhuriyet'in ilan1 gibi
tarihsel olaylar iizerinden milliyetcilik anlayisini detaylandirmaktadir. Bu boélimlerde, vatanseverlik,
bagimsizlik, egemenlik, birlik ve beraberlik kavramlarina 6zel bir vurgu yapilmakta; bu degerlerin
Tirk gencligine aktarilmasi amaclanmaktadir. Ayrica, Atatiirk’iin milliyetgilik ilkesinin, Tiirk
toplumunun modernlesme siirecindeki dnemi de kitapta islenmektedir. Sonug olarak, 8. Smif inkilap
Tarihi ve Atatiirkgiiliik ders kitabi, Tiirkiye Cumhuriyeti'nin temel degerlerini 6grencilere aktarmada
ve milli kimliklerinin pekistirilmesinde 6nemli bir rol oynamaktadir.

Anahtar Kelimeler: Inkilap Tarihi ve Atatiirkgiiliik, milliyetcilik, tarih egitimi, ders kitab1, Milli
Miicadele
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ABSTRACT

The concept of nationalism emerged in the 18th century with the French Revolution and became an
influential ideology in the formation of nation-states during the 19th century. In the late Ottoman
Empire, this idea spread among intellectuals, and particularly during the Tanzimat and Constitutional
periods, the foundations of Turkish nationalism were laid. With the establishment of the Republic of
Turkey, under the leadership of Atatiirk, nationalism became one of the fundamental principles of the
state. Throughout this historical trajectory, the concept of nationalism gained a significant place in
school textbooks, evolving over time to meet the needs and perceptions of society.

In this study, nationalist elements in the 8th grade Revolution History and Kemalism textbook,
published by Dersdestek Yayincilik in 2023 with the approval of the Ministry of National Education's
Board of Education and Discipline, were examined in detail. The textbook, as an educational material
aimed at strengthening students' national consciousness, emphasizes the struggle for independence of
the Turkish nation, the process of the Republic's foundation, and the construction of national identity.
The texts and visuals in the book elaborate on the understanding of nationalism through historical
events such as the National Struggle period, the War of Independence, the Treaty of Lausanne, and the
proclamation of the Republic. In these sections, special emphasis is placed on the concepts of
patriotism, independence, sovereignty, unity, and solidarity, with the aim of instilling these values in
Turkish youth. Additionally, the book addresses the importance of Atatiirk's principle of nationalism
in the modernization process of Turkish society. In conclusion, the 8th-grade Revolution History and
Kemalism textbook plays a significant role in conveying the fundamental values of the Republic of
Turkey to students and reinforcing their national identity.

Key Words: History of Revolution and Kemalism, nationalism, history education, textbook, war of
independence
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OZET

Tarih, insanoglunun ge¢misi ve bugiinii hakkinda tanik oldugu ve haber aldigi olaylardan meydana
getirilmis ¢esitli anlatilar biitiinlidiir. Bu anlatinin baskahramani tarih yazicilaridir. Ermeni tarih
yazicilig1 her ne kadar ilk ¢aglardan itibaren baglamis olsa da Ermeni tarihgiliginin babas1 V. yiizyilda
yagamis olan Musa Hornasi kabul edilir. Bu durumun nedeni Gregoryen kilisesinin, giidiimiinde
sekillenen Ermeni etnik kimliginin yiiceltilmesini amaglayan Tarih-i Ermenistan’1 kaleme almasidir.
Hornasi ile baslayan Ermeni tarih yaziciligt Simpat Isparabet’in kronikleriyle farkli bir ivme
kazanmugtir. Zira Simbat’in hem bir asker hem de yonetici olmasi tarihi hadiseleri bir asker goziiyle
sebep-sonu¢ odakli ele almasina, dini duygulardansa milli duygular {izerine yogunlagmasina neden
olmustur. Devrinin ana kaynagi olma vasfi tastyan her iki eserde Ermeni tarihinin yan sira Katkasya,
Iran, Anadolu, Tiirk ve Mogol tarihleri agisindan da énemli bilgiler icermektedir. Bu ¢alismada bahsi
gecen mielliflerin kimlikleri ve eserleri arasindaki baglanti incelenerek V. yiizyilldan XIII. yiizyila
Ermeni tarih yaziciliginin gelisimi incelenmistir. Bu esnada oncelikle miielliflerin kaleminden ¢ikan
eserlere miiracaat edilmis, her iki eser de etraflica incelenmis, sonrasinda bu konuda yazilmig tetkik
eserler gozden gegirilmistir. Calismanin amaci bahsi gegen miiellifler baglaminda Ermeni
tarihgiliginin gelisim siirecinin tespiti ve miielliflerin déneminin dini, siyasi, sosyal ve iktisadi
kosullarinin yanit sira devrin hadiselerini nasil aktardigi ve dahi nasil anlamlandirdiginin
aydimnlatilmasidir.

Anahtar Kelimeler: Tarih, Orta Cag, Tarih yaziciligi, Ermeni, Ermeni tarih yaziciligi, Ermeni
kaynaklari.
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ABSTRACT

History is a set of various narratives made up of events that human beings have witnessed and heard
about their past and present. The protagonists of this narrative are history writers. Although Armenian
historiography began in the early ages, the father of Armenian historiography is considered to be Musa
Hornasi, who lived in the Vth century. The reason for this is that he wrote History of Armenia, which
aims to glorify the Armenian ethnic identity shaped under the guidance of the Gregorian Church.
Armenian historiography, which started with Hornasi, gained a different momentum with the
chronicles of Simbat Isparabet. The fact that Simbat was both a soldier and an administrator caused
him to deal with historical events from a soldier’s point of view with a cause and effect orientation and
to focus on national feelings rather than religious feelings. Both works, which are the main sources of
their period, contain important information in terms of Caucasian, Iranian, Anatolian, Turkish and
Mongolian histories as well as Armenian history. This study analyses the development of Armenian
historiography from the Vth century to the Xlllth century by examining the connection between the
identities of these authors and their works. In the meantime, firstly, the works written by the authors
were consulted, both works were thoroughly analysed, and then the works written on this subject were
reviewed. The aim of the study is to determine the development process of Armenian historiography in
the context of the aforementioned authors and to enlighten how the authors conveyed the religious,
political, social and economic conditions of the period as well as the events of the period and how they
made sense of them.

Keywords: History, Middle Ages, Historiography, Armenian, Armenian Historiography, Armenian
Sources.
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OZET

Tirkiye Cumbhuriyeti’nin kurulmasini takip eden siirecte Mustafa Kemal Atatiirk’iin istegi
dogrultusunda girisilen modernlesme temali ¢aligmalar tiim alanlarda yiiriitilmeye baglanmistir. Bu
alanlardan biri de mimari olmustur. Cumhuriyetin ilk yillarinda mimarideki degisim ve doniisiim Tiirk
cagdaslasmasinin da 6zeti niteligindedir. Cumhuriyet’le birlikte cagdaslasma kent diizenlemelerinde
de kendini gdstermis ve kentlinin yeni yasami birlikte deneyimleyecegi meydanlar nem kazanmustir.
Tirkiye Cumhuriyeti var oldugu andan itibaren hedefledigi aydinlanma g¢ergevesinde koktenci bir
“cagdaslasma” projesini uygulamaya calismistir.

Bu ¢aligmanin amaci; erken cumhuriyet dénemini kapsayan Istanbul’un Beyoglu ilgesinin mimari
yapisinin ¢esitli eserler {izerinden incelenmesi, mimarlarina dair bilgi edinilmesi, giiniimiize kadar
varligini siirdiiren eserlerin taninirhiginin artirilmasidir. Cumhuriyet Donemi’ne gegisle birlikte Taksim
Meydani1 ve cevresinin “Kiiltiir Vadisi”ne doniistiigii goriilmiistiir. Artan niifusla birlikte apartman
iretiminde baslangigta “neoklasik” bazen “neobarok™ olarak adlandirilabilecek geleneksel tarzlari
stirdiiren gayrimiislim mimarlarin agirligi gézlenmistir.

Atatiirk’iin kent mimarisine bakisini fark edebilmek igin onun destekledigi ¢aligmalar ozellikle ele
almmustir. Insanlarin bir arada yasamasinin, uygarlasmasinin temelinin birlikte oturabilecekleri,
sosyallesebilecekleri alanlar oldugunun ayrimina varan Mustafa Kemal’in bu dogrultuda meydanlar ve
parklara verdigi 6nem de aragtirilmistir. Kent hafizasi olusturmak, toplumun kentine olan duyarliligini
artirmak i¢in bu yapilarin daha ¢ok bilinir olmasi {izerinde durulmustur. Toplumun, yasadigi kentin
mimari hafizasina yabanci olmasi sorununun ¢6ziimil i¢in yapay zekadan destek alinarak bir dijital
kitapgik da olusturulmustur.

Anahtar Kelimeler: Beyoglu, Mimari, Tarih, Kiiltiir, Cagdaslasma, Kent hafizas:.
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ABSTRACT

In the period following the establishment of the Republic of Turkey, modernization-themed efforts
initiated at the request of Mustafa Kemal Atatiirk began to be carried out in all fields. One of these
areas was architecture. The change and transformation in architecture during the early years of the
Republic is also a summary of Turkish modernization. With the Republic, modernization also
manifested itself in urban planning, and squares, where citizens could experience the new way of life
together, gained importance. Since the founding of the Republic of Turkey, a radical "modernization™
project aimed at enlightenment has been implemented.

The purpose of this study is to examine the architectural structure of the Beyoglu district of Istanbul
during the early Republican period through various works, to gain information about the architects,
and to increase the recognition of the works that have survived to the present day. With the transition
to the Republican Period, it was observed that Taksim Square and its surroundings were transformed
into a "Cultural Valley." With the increasing population, the influence of non-Muslim architects who
initially continued traditional styles that could be described as "neoclassical” or sometimes
"neobarogue” in the production of apartments was observed.

To understand Atatiirk's perspective on urban architecture, the works he supported were specifically
addressed. Mustafa Kemal, realizing that the foundation of people living together and becoming
civilized was the spaces where they could sit together and socialize, placed importance on squares and
parks in this direction. The importance of making these structures more widely known to create urban
memory and increase society's sensitivity to its city was emphasized. To solve the problem of the
society's unfamiliarity with the architectural memory of the city they live in, a digital booklet was
created with the support of artificial intelligence.

Keywords: Beyoglu, Architecture, History, Culture, Modernization, Urban Memory.
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OZET

Kitle kaynak kavram dijital ortamda bir sorunun ¢6ziimii i¢in bir grup kullanicinin igerik, hizmet ve
iicret karsiliginda veya goniillii olarak destegini almak ya da kisinin emegini fark ettirmeden
kullanmak olarak aciklanabilir. Dijitalin dogasinin bir parcasi olarak ortaya ¢ikan kitle kaynak
uygulamalar1 dijital tarih calismalari arasinda dnemli bir yer tutmakta ve yaygin olarak goniillii
caligmalarla ortaya ¢ikmaktadir. Bu c¢aligmada dijital tarih alaninda gerceklestirilen kitle kaynak
projelerinin uygulama siireclerinin analiz edilerek, kitle kaynak stratejilerinin tarih 6gretiminde bir
Ogretim yontemi olarak kullanilmasina dair bir veya daha fazla ¢ergeve ¢ikarilmasi amaglanmaktadir.
Kitle kaynak odakl1 dijital tarih projelerinde yaygin goriilen proje tiirii gelecekte tarihi degeri olacagi
diisiiniilen giincel gelismelere dair deneyimlerin toplanmasina odaklanmaktadir. Giincel 6nemli olaylar
disinda ge¢mise dair kaynaklarin toplanmasina odaklanan kitle kaynak projeleri de bulunmaktadir.
Bunlarin disinda dijital tarih projelerinde kitle kaynak baglaminda yazma gibi basit gorevlerin yani
sira belgelerin okunmasindan, transkripsiyonuna, terciimesinden orijinallik teyidine hatta igerik
analizinden tarih yazimina kadar farkli destekler de alinabilir. Farkli amag¢ ve uygulama siireglerine
sahip bu projeler incelendiginde ‘dijital tarih yapmak’ olarak nitelendirilebilecek farkli uygulama
tiirlerine sahip yeni bir tarih 6gretimi yontemi ortaya konulabilecegi ileri siiriilmektedir.

Anahtar Kelimeler: Kitle kaynak, dijital tarih, 6gretim yontemi, tarih 6gretimi.
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ABSTRACT

The concept of crowdsourcing can be explained as obtaining the support of a group of users in
exchange for content, services and fees or voluntarily, or using the labor of a person unnoticed to solve
a problem in the digital environment. Crowdsourcing practices, which have emerged as part of the
nature of the digital, have an important place among digital history studies and are widely emerging
through voluntary work. This study aims to analyze the implementation processes of crowdsourcing
projects in the field of digital history and to draw one or more frameworks for the use of
crowdsourcing strategies as a teaching method in history teaching. In crowdsourcing-oriented digital
history projects, the most common project type focuses on collecting experiences about current
developments that are thought to have historical value in the future. There are also crowdsourcing
projects that focus on collecting sources from the past in addition to important current events. In
addition to simple tasks such as writing in the context of crowdsourcing, digital history projects can
also involve a range of support from reading, transcription, translation and authentication of
documents to content analysis and historiography. When these projects with different purposes and
application processes are examined, it is argued that a new history teaching method with different
application types that can be described as 'doing digital history' can be put forward.

Keywords: Crowdsourcing, digital history, teaching method, history teaching.
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OZET

Tarihi egitiminde gezi ve gozlem her ne kadar etkili bir yontem olsa da ekonomik agidan maliyetli
olmasi, biirokratik iglemlerinin uzun silirmesi ve st diizey sorumluluk gerekliligi bakimindan
sinirliliklart mevcuttur. Bu agidan bakildiginda sanal gergeklik teknolojisi, gezi gézlem metodunu
teknoloji ile birlestirerek bir iist seviyeye tagidigi soylenebilir. Bu arastirmanin amaci; sanal gerg¢eklik
materyalinin gelisim asamalarini  gostermek ve materyali kullanan Ogretmenlerin goriiglerini
aragtirmacilara sunmaktir. Bu galismada Iran Isfahan Mescid-i Cuma materyalinin gelisim asamasinda
“tasarim ve gelisim arastirmasi (TGA)” ve Ogretmenlerin goriislerini belirleme asamasinda “durum
caligmas1” yontemlerinden yararlanilmistir. ADDIE (Analysis, Design, Development, Implementation,
Evaluation) modeli yardimiyla materyalin gelisim asamalar1 agiklayici bir sekilde sunulmaktadir.
Materyal arastirmaci, grafiker ve program uzmani tarafindan “Unity” kullanilarak olusturulmustur.
Materyali kullanan 6gretmenler ile “Sanal Gergeklik Materyaline Y&nelik Ogretmen Gériisme Formu”
esliginde goriigmeler yapilmistir. Gorlisme formundan elde edilen veriler betimsel analize tabi
tutulmus ve 27 kod olusturulmustur. Bu kodlar kullanighlik, etkililik ve Oneriler temas: altinda
birlestirilmis olumlu, olumsuz yorumlar olarak gruplandirilmigtir. Tarih 6gretmenleri genel olarak
materyalin 6grenmeyi olumlu etkiledigini belirtirken simif yonetimini zorladigi yoniinde olumsuz
gorisleri bildirmislerdir.

Anahtar Kelimeler: Tarih egitimi, tarih 6gretmeni, sanal gergeklik, tasarim ve gelisim arastirmasi,
ADDIE tasarim modeli
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ABSTRACT

Although travel and observation are effective methods in historical education, they have limitations in
terms of being economically costly, long bureaucratic procedures and the need for high-level
responsibility. From this perspective, it can be said that virtual reality technology takes the travel
observation method to the next level by combining it with technology. The purpose of this research is
to show the development stages of the virtual reality material and to present the opinions of the
teachers who use the material to the researchers. In this study, the “design and development research
(DGA)” method was used in the development stage of the material of the Isfahan Mescid-i Cuma in
Iran, and the “case study” method was used in determining the opinions of the teachers. The
development stages of the material are presented in a descriptive manner with the help of the ADDIE
(Analysis, Design, Development, Implementation, Evaluation) model. The material was created by the
researcher, graphic designer and program specialist using “Unity”. Interviews were conducted with the
teachers using the material accompanied by the “Teacher Interview Form for Virtual Reality
Material”. The data obtained from the interview form were subjected to descriptive analysis and 27
codes were created. These codes are grouped as positive and negative comments combined under the
theme of usefulness, effectiveness and recommendations. While history teachers generally stated that
the material had a positive effect on learning, they reported negative opinions that it made classroom
management difficult.

Keywords: History education, history teacher, virtual reality, design and development research,
ADDIE design model
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OZET

Bu calisma, psikoloji ve pedagoji disiplinlerinin Tiirkiye Cumhuriyeti'nin ilk egitim programlar1 olan
1924 ve 1926 ilk Mektep Miifredat Programlari ile 1926 Lise Miifredat Program iizerindeki etkisini
arastirirken ve bu etkinin tarih egitimindeki yansimalarini ¢alismanin temel problemi olarak ele
almaktadir. XIX. yiizyilin sonlarinda ortaya ¢ikan ve XX. yiizyilda normatif soylem ¢ercevesini kuran
psikoloji, insan tasavvurunu onemli olgiide degistirmistir. Psikoloji bilimi uygulamali hale geldikge,
pedagojiyle giderek daha fazla biitiinlesmis ve ¢ocuk yetistirme lizerine yaptigimin egitime farkli ve
Ozgilin bir bakis agis1 getirmistir. XX. yiizyilin psikoloji ve pedagoji birlikteligine dair gelisen bu
alanin 6nemli Onciilerinden biri olan John Dewey’in yeni kurulan bir ulus-devletin egitim programini
diizenlemesi i¢in de davet edilmesinin tarihsel arka plani biiyiik 6l¢iide bu durumun gozle goriiliir hale
gelmesinden kaynaklanmaktadir.

Bu calisma, John Dewey'in Tiirkiyenin egitim cergevesi ve hedefleri iizerindeki etkisini ortaya
koymay1 miifredatlarda yer alan tarih egitimine dair igerik ve programlardan hareketle ortaya koymay1
ve Dewey’in yontem ve felsefesinin kavramlariyla iligskilendirmeyi amaglamaktadir.

Caligmanin ilk asamasinda John Dewey’in 6zellikle tarih egitimine dair diisiincelerini belirttigi eserler
incelenmis bunun yaninda ikincil literatiirde bu temaya temas eden yerli ve yabanci literatiirdeki
makaleler ve tezler incelenmistir. Calismanin asil veri kaynagi ise 1924 ve 1926 Ilkmektepler
Miifredatlart ile 1926 Liselerin Ikinci Devre Miifredat Progranm olmustur.

Anahtar Kelimeler: Psikoloji, psiko-pedagoji, islevselcilik, pragmatizm, tarih egitimi, tarihselcilik.
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ABSTRACT

This study is concerned with the influence of the disciplines of psychology and pedagogy on the initial
educational programmes of the Republic of Turkey, namely the 1924 and 1926 Primary School
Curriculum Programmes and the 1926 High School Curriculum Programme. In addition, it considers
the reflections of this impact on history education, which represents the principal focus of the study.
Psychology, which originated in the late nineteenth century and became a dominant force in normative
discourse during the twentieth century, has profoundly influenced understanding of human beings. As
the science of psychology has expanded to encompass an ever-wider range of applications, it has
become increasingly integrated with pedagogy, offering a distinctive and valuable perspective on the
education of children. The historical context in which John Dewey, an important pioneer in the
emerging field of psychology and pedagogy in the twentieth century, was invited to organise the
educational curriculum of a fledgling nation-state can be predominantly attributed to the circumstances
in which this notion crystallised.

The objective of this analysis is to elucidate the impact of John Dewey's concepts on the pedagogical
structure and objectives of the Turkish educational system. This will be achieved by examining the
content and initiatives of historical instruction within the curricula and correlating them to the
principles of Dewey's methodology and philosophy.

In the initial phase of the study, an examination was conducted of the works of John Dewey in which
he articulated his perspectives on the field of history education. Additionally, an analysis was
undertaken of articles and theses within the secondary literature, both domestic and foreign, that
addressed this subject matter. In addition to these resources, the primary origin of information for the
investigation was the 1924 and 1926 Primary Education Syllabi and the 1926 Subsequent Phase
Secondary Education Curriculum Framework.

Keywords: Psychology, psycho-pedagogy, functionalism, pragmatism, history education, historicism
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OZET

Minyatiir Sanati, Orta Asya Tiirk kiiltiiriinde de var olan, ilk Tiirk islam devletlerinden bu yana
kusaktan kusaga aktarilan, Osmanli’da 15. 16. ve 17. ylizyillarda en {ist seviyesine ulagsmig, doneminin
tarihi, sosyal, siyasi yapisini giiniimiize aktaran, énemli bir kiiltiir mirasidir. El yazmas1 eserlerdeki
konuyu gorsellestirmek icin yapilan, 151k, gdlge, duygu ve perspektif barindirmayan kitap resimleri
olan minyatiirler; toplumsal yasanti, savaslar, kabuller, eglenceler, giyim-kusam, mimari yapi,
limanlar ve bilimsel ¢aligmalar hakkinda giliniimiize 151k tutan, tarihin sessiz taniklari, nakkaslarin
sessiz dilidir. Osmanli dénemi minyatiirlerinde 6zellikle tarihi konular ¢okca islenmistir. Minyatiirler,
gercekei olarak islendikleri i¢in de tarihi birer belge niteligi kazanmistir. Bu proje ile kiiltiirel
mirasimiz minyatiir sanatinin; geleneksel yapisindan uzaklasmadan teknolojik gelismelerden
yararlanilarak yeniden ele alinmasi, giincel sanat anlayigina uyarlanmasi, gen¢ kusaklara tanitilarak
yayginlastirilmasi ve unutulmasii 6nlemek amaclanmustir. Bu amagla; Istanbul, Eskisehir, Ankara,
Konya ve Budapeste’de saha calismalar1 yapilarak 9 kaynak kisi ile goriisiilmiis ve literatiir taramasi
yapilmistir. Minyatiirlin; yapilist, kullanilan figiirler anlamlari, tarihgesi, etimolojisi, sosyo-kiiltiirel
yapisi, ekonomik boyutu, glinlimiizdeki yeri arastirilarak, siirdiiriilebilirligi {izerine Onerilerde
bulunulmustur. Bu sanatin yayginlastirilmasi i¢in kullanilmas1 gereklidir. Bu amagla proje
kapsaminda, cografi simirlamalara bagl kalmaksizin minyatiire erisimin saglanabilmesi amaciyla
“’Artstep’’ uygulamasi iizerinden Minyatiir Sanal Miizesi hazirlanmistir.

Anahtar Kelimeler: Minyatiir, Osmanli, tarihi belge, kiiltiir mirasi, sanal miize.
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OUR KULTURAL HERITAGE: MINIATURE ART AS AN EXAMPLE
OF A VIRTUAL MUSEUM

High School Student Emre CAGLI
ODTU GV Schools
21041246@odtugvo.k12.tr

ABSTRACT

The art of miniature, which is also present in the Central Asian Turkic culture, has been passed down
from generation to generation since the early Turkish Islamic states and reached its peak in the 15th,
16th, and 17th centuries in the Ottoman Empire. It is an important cultural heritage that reflects the
historical, social, and political structure of its time to the present day. Miniatures are book illustrations
that visualize the subject matter in handwritten works. They do not include light, shadow, emotion or
perspective; they are silent witnesses of history and a silent language of artists (nakkas) shedding light
on societal life, wars, customs, entertainments, attire fashion trends architecture structures ports and
scientific studies. Especially historical subjects were frequently depicted in Ottoman miniatures. Due
to their realistic representation minuatures have gained importance as historical documents. This
project aims at re-examining our cultural heritage of miniature art by utilizing technological
advancements without deviating from its traditional structure adapting it to contemporary art concepts
introducing it to younger generations for widespread dissemination thus preventing it from being
forgotten. For this purpose; fieldwork was conducted in Istanbul Eskisehir Ankara Konya and
Budapest meeting with 9 primary sources and conducting literature review. The construction usage
symbolism history etymology socio-cultural structure economic aspect current status have been
researched recommendations made for sustainability. It is essential for this art form to be promoted
widely thus within this project a Virtual Miniature Museum has been prepared through "Artstep”
application allowing access to miniatures regardless of geographical limitations.

Key Words: Miniature, Ottoman, historical document, cultural heritage, virtual museum.
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CIiLAVUZ KOY ENSTITUSUNUN EGITIM OGRETIM
FAALIYETLERI

Doktora Ogrencisi Alperen Gorkem SANCAR
Atatlirk Universitesi,
alperengorkemsancar@gmail.com

Prof. Dr. Fahri KILIC
Bolu Abant izzet Baysal Universitesi,
kilic_f@ibu.edu.tr

OZET

Bu calismada Cilavuz Koy Enstitiisii’niin egitim 6gretim faaliyetleri ele alinacaktir. Bu aragtirmanin
amact Kars’in Susuz ilgesinde kurulan Cilavuz Koy Enstitiisiiniin kurulus siireci, okulun fiziki
sartlarinin olusturulmasi ve yliriittiigli 6rnek projelerin irdelenecek olmasidir. Cilavuz K&y Enstitiisii
bircok Ogrenci yetistirmis, bdlgenim iklim yapisina uyumlu tarim ve hayvanciliginin gelismesine
katkida bulunmus, kendi elektrigini iiretmis 6rnek bir egitim kurumudur. Koy Enstitiileri arasinda
oncli rolii bulunan okulun tarihsel siirecinin incelenmesi ¢aligmamamizin temel problemini
olusturmaktadir. Kars’in Susuz il¢esinde ilk once Egitmen Kursu olarak faaliyet veren okul 1940
yilinda Cilavuz Koy Enstitlisii olarak faaliyete baglamistir. Okulun kurucu miidiiriic Halit Aganoglu
oncelikle okulun iizerine kuruldugu eski binalarin tamir edilmesi ise baslamis, ardindan da Cilavuz
Koy Enstitiisii 6grencileri ile birlikte okul ve cevresi i¢cin 6nemli projeler gergeklestirmistir. Bu
projelerden biri okulun sahip oldugu kurak arazilerin sulanmasi i¢in agilan kanal olmustur. Bu kanal
insaniistii bir gayretle kisa stirede bitirilmis, okulun topraklari suya kavusturulmustur. Okulda tarim ve
hayvancilik ilgili uygulamali egitim faaliyetleri yogunlukla yiriitiliicken bolgenin ihtiyacim
karsilamak i¢in Susuz Cayr’min suyundan faydalanilarak bir Hidroelektrik Santrali kurulmustur.
Sayisiz 6grenciye mesleki egitimin verildigi okul, Koy Enstitiileri kapatilmasi ile birlikte egitim-
Ogretim faaliyetleri sona ermistir. Bu ¢alismada nitel arastirma yontemlerinden dokiiman incelemesine
bagvurulmustur. Elde edilen verilen derinlemesine analiz edilerek gilintimiizle iliskilendirilerek oneriler
sunulmustur. Arastirmada alan yazini ile ilgili caligmalarin yani sira arsiv kaynaklari siireli yayinlar ve
anilardan yararlanilmistir.

ANAHTAR KELIMELER: Cumhuriyet dénemi, egitmen kursu, Cilavuz Ky Enstitiisii
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THE EDUCATIONAL ACTIVITIES OF CILAVUZ VILLAGE
INSTITUTE

PhD Student Alperen Gorkem Sancar
Atatiirk University,
alperengorkemsancar@gmail.com

Professor Doctor Fahri Kilig
Bolu Abant Izzet Baysal Universitesi,
kilic_f@ibu.edu.tr

ABSTRACT

This study focuses on the educational activities of Cilavuz Village Institute, located in the Susuz
district of Kars. The research aims to explore the establishment process of the institute, its physical
conditions, and the exemplary projects it implemented. The Cilavuz Village Institute has played a
significant role in training numerous students and enhancing local agriculture and animal husbandry
adapted to the region's climate, even producing its own electricity. The historical analysis of this
pioneering institution among Village Institutes constitutes the core of the study. Originally functioning
as a Teacher Training Course, it officially began operations as Cilavuz Village Institute in 1940, led by
its founding director Halit Aganoglu. He focused on renovating old buildings and executing significant
projects with students, such as constructing a canal for irrigating arid lands, which was completed
rapidly with remarkable effort. The institute also established a hydroelectric power station utilizing the
Susuz River's water to meet regional needs. Despite providing vocational education to countless
students, the institute's activities ceased with the closure of Village Institutes. The study employs
qualitative research methods, particularly document analysis, to deeply analyze the gathered data and
relate it to contemporary contexts, offering recommendations. The research incorporates literature
reviews, archival sources, periodicals, and personal accounts to provide a comprehensive
understanding of the institute's impact.

KEY WORDS: Instructor Courses, Cilavuz Village Institute
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CUMHU_RIYET’iN 100. YILINDA KOY ENSTiTI"JLERi ANI VE
KULTUR EVI’NIN ACILISI VE SERGILENEN ESYALARIN
LiSTESI

Dr. Melis AKAY SAHIN
Bagimsiz Arastirmaci
mell.1925@hotmail.com

OZET

Koy enstitiileri, 1940-1954 yillar1 arasinda varligim siirdiiren ve Tiirkiye’ye 6zgli olan egitim
kurumlaridir. Bu egitim kurumlari, kdylerin kalkinmasi ve egitim seferberliginin saglanmasi1 amaciyla
kurulmustur. Burada 6gretmenlerin yani sira akademisyen, bakan, miizisyen, ressam, saglik calisan,
sair, yazar gibi pek c¢ok meslek erbabi yetismistir. KOy enstitlilerinin anisin1 yasatmak ve
arastirmacilarin koy enstitiileri ile ilgili bilgilere ulasabilmesini saglamak i¢in Koy Enstitiileri An1 ve
Kiiltiir Evi agilmistir. Bu ¢alisma, K6y Enstitiileri An1 ve Kiiltiir Evi’nin agilis1 ve sergilenen esyalar
hakkinda bilgi vermek amaciyla yapilmistir. Koy Enstitiileri Amt ve Kiiltiir Evi adi ile kurulan miize,
Izmir ilinin Konak ilgesine bagli Tan mahallesinde yer almaktadir. Miizenin agilisi, Cumhuriyet’in
100. yilinda, 28 Ekim 2023 tarihinde gerceklesmistir. Miizede sergilenen esyalardan bazilari; kdy
enstitiilii 6grencilere ait olan fotograflar, diplomalar, giinliikler, ders notlari, ders ara¢ ve gerecleridir.
Ayrica miizede koy enstitiileri ile ilgili ¢ok sayida kitabin oldugu bir kiitiiphane ve dijital sozlii tarih
odasi bulunmaktadir. Bu nedenle miizenin egitim tarihine 6nemli katkilar1 olacagi diisiiniilmektedir.

Anahtar Kelimeler: K&y Enstitiileri Am ve Kiiltiir Evi, koy enstitlileri, ky enstitiilerine ait esyalar.
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OPENING OF THE VILLAGE INSTITUTES HOUSE OF MEMORY
AND CULTURE AND LIST OF EXHIBITED ITEMS ON THE 100TH
ANNIVERSARY OF THE REPUBLIC

Dr. Melis AKAY SAHIN
Independent Researcher
mell.1925@hotmail.com

ABSTRACT

The village institutes are educational institutions unique to Tiirkiye that existed between 1940 and
1954. These educational institutions were established for the development of villages and educational
mobilization. In addition to teachers, many profession experts such as academics, ministers,
musicians, painters, health workers, poets and writers were trained in the institutes. The Village
Institutes House of Memory and Culture was opened to keep the village institutes alive and to enable
researchers to access information about the village institutes. This study aims to provide information
about the opening of the Village Institutes House of Memory and Culture and the exhibited items.
Established under the name of Village Institutes House of Memory and Culture, the museum is located
in the Tan neighborhood of Konak district of Izmir province. The museum was opened on October 28,
2023, on the 100th anniversary of the Republic. Some of the items exhibited in the museum are can be
explained as follows; photographs, diplomas, diaries, lecture notes, teaching tools and equipment
belonging to students of the village institute. The museum also has a digital oral history room and a
library containing many books about village institutes. Therefore, it is thought that the museum will
make important contributions to the history of education.

Keywords: Village Institutes House of Memory and Culture, village institutes, items belonging to
village institutes.
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KOY ENSTITUSU MEZUNU iKi OGRETMENIN ANILARI
UZERINE SOZLU TARIiH CALISMASI

Dr. Melis AKAY SAHIN
Bagimsiz Arastirmaci
mell.1925@hotmail.com

OZET

Tarih yaziminda 6nemli yontemlerden biri kabul edilen sozlii tarih ¢aligmalari, kisilerin yasam
Oykiilerini, yasadiklari donemleri veya olaylar1 hatirladiklar1 Glglide giiniimiize tasimaya katkida
bulunmaktadir. Bu g¢aligmanin amaci, kdy enstitiisi mezunu Dudu ve Himmet Cil ¢iftinin kdy
enstitlilerine dair anilarim1 gilinlimiize tasimaktir. Bu nedenle 1 Mart 2022 tarihinde koy enstitiisii
mezunu iki 6gretmen ile yar1 yapilandirilmis goriisme yapilarak veriler toplanmis ve analiz edilmistir.
Analiz bulgularina gore; 6gretmenler, koy enstitiilerinden onceki yasamlari, kdy enstitiilerine gidis
hikayeleri, kdy enstitiilerindeki giindelik hayatlari, koy enstitiilerinde aldig1 egitimler, kdy
enstitiilerinden sonraki 6gretmenlik hayatlar1 konusunda bilgiler vermistir. Her iki 6gretmende 1927
yilinda Denizli’nin Cal ilgesine bagli Denizler kdyiinde dogmustur. Dudu Uygun Cil, 1944 izmir-
Kizilgullu Koy Enstitiisii mezunu ve yirmi bes yi1l 6gretmenlik yapmugtir. Himmet Cil ise 1945 Isparta-
Gonen Koy Enstitiisii mezunu ve otuz yil 6gretmenlik gorevinde bulunmustur. Bu ¢aligmanin koy
enstitlilerinden mezun olan 6gretmenlerin anilarinin giiniimiize tagmmasi agisindan 6nemli oldugu
diistiniilmektedir. Ayrica ¢alisma, kdy enstitiileri hakkinda bilgiler vermesi agisindan degerlidir.

Anahtar Kelimeler: Koy enstitiileri, sozli tarih, Tiirk egitim tarihi.
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ORAL HISTORY STUDY ON THE MEMORIES OF TWO TEACHERS
GRADUATED FROM THE VILLAGE INSTITUTE

Dr. Melis AKAY SAHIN
Independent Researcher
mell.1925@hotmail.com

ABSTRACT

Oral history studies, which are accepted as one of the important methods in historiography, contribute
to bringing people's life stories, periods or events to the present day to the extent that they remember
them. The aim of this study is to bring the memories of Dudu and Himmet Cil, graduates of the village
institute, about the village institutes to the present day. Therefore, data were collected and analyzed
through semi-structured interview with two teachers on March 1, 2022. Some analysis findings of this
research are as follows: The teachers gave information about their lives before the village institutes,
their stories of going to village institutes, their daily lives in the village institutes, the trainings they
received in the village institutes and their teaching lives after the village institutes. Both teachers were
born in 1927 in Denizler village in Cal district of Denizli province. Dudu Uygun Cil graduated from
Izmir-Kizilgullu Village Institute in 1944 and worked as a teacher for twenty-five years. Himmet Cil
graduated from Isparta-Gonen Village Institute in 1945 and worked as a teacher for thirty years. This
study is thought to be important in terms of carrying the memories of teachers who graduated from
village institutes to the present day. Moreover, the study is valuable in terms of providing information
about the village institutes.

Keywords: Village institutes, oral history, history of Turkish education.

45


mailto:mell.1925@hotmail.com

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

MODERNLESME VE VKfILTI"JR KURUMU OLAN HALKEVLERININ
TARIH EGITIMINE KATKILARI (1932-1950)

Mubhsin Er}iirk BUDAK
Kafkas Universitesi

erturk.budak@gmail.com

OZET

29 Ekim 1923 tarihinde ilan edilen yeni rejimle birlikte Tiirkiye’de onemli toplumsal ve kiiltiirel
degisimler baslamigtir. Kurumsal anlamda yenilenmeye yolunu tercih Tiirkiye'de Tiirk Ocaklari'nin
kapatilmasi iizerine 19 Subat 1932’de iilkenin farkli noktalarinda 14 noktada Halkevleri agilmistir.
Halkevleri toplumsal bir kalkinma saglamak amaciyla da biinyesinde farkli subelere yer vermistir.
Bunlar; Dil — Edebiyat, Giizel Sanatlar, Temsil, Spor, Sosyal Yardim, Halk Dershaneleri ve Kurslari,
Kiitiiphane, Koyciiliik, Tarih ve Miizeciliktir olarak karsimiza ¢ikmaktadir.

Bahsi gecen subeler arasindan kuskusuz Dil- Edebiyat ve Tarih ve Miizecilik subelerinde tarih tizerine
verilen egitimler essiz bir yere sahip olmustur. Ozellikle gelisen siire¢ icerisinde mahalli olarak
orgiitlenen halkevlerinde bulundugu ilin ya da ilgenin yerel tarihine ve miize ¢aligmalarina da biiyiik
yer vermistir. Yillar icerisinde yapilan bu egitimler kapsaminda; Tiirk tarihinde yer etmis Onemli
biiyiikleri anilmis, edebi yarismalara diizenlenmis, Tiirk tarihi i¢in 6nemli sayilan haftalar ve ulusal
giinler kutlanmigtir. Ayrica konferanslar, miinazara ve aile toplantilar1 gergeklestirerek halk ile siki
iligkiler i¢cinde bulunulmus ve halk kiiltiiriinii incelenerek aragtirmalarla insanlara siki bir tarih egitimi
verilmistir.

Anahtar Kelimeler: Halkevleri, Tarih, Egitim, Dil, Edebiyat, Miizecilik.
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CONTRIBUTIONS OF PUBLIC HOUSES, MODERNIZATION AND
CULTURAL INSTITUTIONS, TO HISTORY EDUCATION (1932-1950)

Mubhsin Ertiirk BUDAK
Kafkas University

erturk.budak@gmail.com

ABSTRACT

With the new regime declared on October 29, 1923, significant social and cultural changes began in
Turkey. In Turkey, which preferred institutional renewal, after the closure of the Turkish Hearths,
Community Centers were opened in 14 different parts of the country on February 19, 1932.
Community Centers also included different branches in order to provide social development. These
are; Language - Literature, Fine Arts, Performance, Sports, Social Aid, Public Preparatory Schools and
Courses, Library, Village Husbandry, History and Museology. Among the mentioned branches, the
education given on history in the Language - Literature and History and Museology branches
undoubtedly had a unique place. Especially in the developing process, the community centers, which
were organized locally, also gave great importance to the local history and museum studies of the
province or district where they were located. Within the scope of these educations given over the
years; important figures in Turkish history were commemorated, literary competitions were organized,
and weeks and national days considered important for Turkish history were celebrated. In addition,
close relations were established with the public by holding conferences, debates and family meetings,
and a rigorous historical education was given to the people through research into folk culture.

Keywords: Community Centers, History, Education, Language, Literature, Museum.
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OYUNCAKLARIN DILIiYLE TARIiH ANLATMAK

Nurcan SENMERDAN
Milli Egitim Bakanlig
Abdullah Miirside Oziinenek Anadolu Lisesi
senmerdannurcan@gmail.com

OZET

Miizeler insanlara, topluma faydali olmak icin; toplumu aydinlatmak ve egitmek icin kurulmus
kurumlardir. Miize ortamini siniflara tasiyarak tarihi anlatmak, gelecek kusaklara aktarmak ve sosyal
mirasa sahip ¢ikmak gibi misyonlar1 yerine getirmek adina oyuncak miizeleri sihirli yerlerdir. Tipk: bir
zaman makinesine atlarcasina hepimizi hayatin taptaze ve sihirli oldugu g¢ocukluk yillarimiza
gotiirlirler. Oyuncak miizeleri gesitli donemlere ait oyuncaklarin sergilendigi ve ziyaretgilerin bu
kiiltiirel miras1 6grenebilecegi ortamlardir. Oyuncaklar kiiltiirel sosyal ve toplumsal degerleri ifade
etmek icin kullanilir. Miizeler haftasinda Icom’un belirledigi bu yilki tema “Miizelerde Egitim ve
Arastirma’® kavrami, herkes i¢in egitim, her yasta arastirma ve daha ¢ok insan odakli anilar ve
nesneler biriktirmeyi ifade eder. Bu diisiinceden hareketle okulumuzda butik bir oyuncak miizesi
sergisi actik. Bu calismayla 6grencilerin oyuncaklar aracilig ile sanayi tarihi, kiiltiir tarihi ve egitim
alaminda degisimin izlerini gdrmeleri beklenmektedir. Ogrencilerin sosyal, duygusal, zihinsel,
bedensel gelisim ve iletisim becerilerine katki saglayacagi, hayal giiclerini ve yaraticiliklarini
gelistirecegi diisiiniilmektedir. Calismanin yontemi nitel bir veri analiz yontemi olarak dokiiman
incelemesi teknigi kullanildi. 9. Simif 6grencilerinden 40 kisilik bir ¢alisma grubu olusturularak veri
toplama araci olarak gozlem teknigi kullanildi. Toplanilan oyuncaklar gézden gegirildi. Kronolojiye
dikkat edilerek siniflandirildi. Her bir oyuncak hakkinda bilgi edinildi. Ogrenciler getirdikleri
oyuncagin tarihi Oykiisiinii yazdilar ve miizeyi gezen ziyaretgilere anlattilar. Boylelikle 6grenciler
hayal giicliniin oyuncaklara uzandigi biiyiili diinyalara yolculuk etmis oldular

Anahtar Kelimeler: Oyuncak, miize, 6grenci, sinif
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TELLING HISTORY THROUGH THE LANGUAGE OF TOYS

Nurcan SENMERDAN
Ministry of National Education
Abdullah Miirside Oziinenek Anatolian High School
senmerdannurcan@gmail.com

ABSTRACT

Museums are institutions established to benefit people and society; to enlighten and educate society.
Toy museums are magical places that carry out missions such as telling history, passing it on to future
generations and protecting social heritage by bringing the museum environment to the classroom. Just
like jumping into a time machine, they take us all back to our childhood years when life was fresh and
magical. Toy museums are environments where toys from various periods are exhibited and visitors
can learn about this cultural heritage. Toys are used to express cultural, social and community values.
The theme determined by Icom for this year's Museums Week, "Education and Research in
Museums", refers to education for everyone, research at all ages and the accumulation of more human-
focused memories and objects. Based on this idea, we opened a boutique toy museum exhibition in our
school. With this study, it is expected that students will see traces of change in industrial history,
cultural history and education through toys. It is thought that it will contribute to students' social,
emotional, mental, physical development and communication skills, and develop their imagination and
creativity. The method of the study was a document review technigue as a qualitative data analysis
method. A study group of 40 students from the 9th grade was formed and observation technique was
used as a data collection tool. The collected toys were reviewed. They were classified by paying
attention to chronology. Information was obtained about each toy. The students wrote the historical
story of the toy they brought and told it to the visitors who visited the museum. In this way, the
students traveled to magical worlds where imagination extends to toys..

Keywords: Toy, museum, student, class
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TARIH OGRETIMI ARACI OLARAK ANADIL EGITiMi DERS
KiTAPLARI: AVUSTURYA ORNEGI

Dog. Dr. irem PAMUK
Saglik Bilimleri Universitesi
irem.pamuk@sbu.edu.tr

Doc¢. Dr. A!gif PAMUK
Marmara Universitesi
akifpamuk@marmara.edu.tr

OZET

Avusturya’da yogun bir Tiirkiye kokenli niifus yasamaktadir bu nedenle Tiirk¢e, Almanca’dan sonra
en ¢ok konusulan diller arasinda yer almaktadir. Avusturya okullarinda Tiirkiye kdkenli dgrencilerin
cok dilli ve gokkiiltiirlii kimlik insalar1 Tiirk¢e anadil dersi ile desteklenmektedir. Boylece Avusturya
okullarinda dilsel ve Kkiiltiirel c¢esitlilik yaratilarak uyum siireclerinin de olumlu bir sekilde
gergeklesmesi tesvik edilmektedir. Dersin baslica amaglar1 arasinda ana dilin pekistirilmesi, diger
dillerin edinilmesinde temelin saglanmasi ve koken iilke hakkinda sosyal, kiiltiirel, tarihsel bilgilerin
aktarilmasi da yer almaktadir. Tarih konularin1 da iceren Tiirk¢e anadil ders kitaplar1 biz kimligi
insasinda 6nemli bir konumdadir.

Avusturya’da Tiirkce anadil derslerinde 5-8. siniflarda okutulmak iizere Sen ve Ben ders kitab1 serisi
tasarlanmistir. Bu aragtirmanin amaci Sen ve Ben ders kitaplarinda Tiirkiye kdkenli dgrencilerin biz
kimliklerinin ingasinin ne sekilde yapilmaya calisildiginin ortaya ¢ikarilmasidir. Arastirma, nitel
arastirma desenlerinden durum caligsmasina gore tasarlanmistir. Aragtirmanin 6rneklemini 5, 6, 7 ve 8.
sinif Sen ve Ben ders kitaplari olusturmaktadir. Aragtirmanin verileri, dokiiman incelemeye tabi
tutulmus ve bulgular sdyle analizi ile elde edilmistir. Arastirma sonuglarina goére Sen ve Ben ders
kitaplarindaki biz kimliginin insasindaki temel sdylem Tiirk ve Avusturyalilik kimligidir.

Anahtar Kelimeler: Avusturya, Tiirk¢e anadil dersi, tarih 6gretimi, sen ve ben ders kitabi, kimlik
insasi

50


mailto:irem.pamuk@sbu.edu.tr
mailto:akifpamuk@marmara.edu.tr

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU
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Assoc. Prof. Dr. irem PAMUK
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Assoc. Prof. Dr. Akif PAMUK
Marmara University
akifpamuk@marmara.edu.tr

ABSTRACT

There is a large population of Turkish origin living in Austria, therefore Turkish is among the most
spoken languages after German. In Austrian schools, the multilingual and multicultural identity
construction of students of Turkish origin is supported by Turkish mother tongue courses. In this way,
this creates linguistic and cultural diversity in Austrian schools. The adaptation processes are also
encouraged to be realised in a positive way. The main objectives of the course include reinforcing the
mother tongue, providing the basis for acquiring other languages, and conveying social, cultural and
historical information about the country of origin. Turkish mother tongue education textbooks also
intensively include history topics. So they are important in the construction of the identity of ‘we’
identity.

The “You and Me” textbook series has been designed to be taught in 5th-8th grades in Turkish mother
tongue courses in Austria. The purpose of this research is to reveal how the ‘we’ identities of students
of Turkish origin are constructed in the You and Me textbooks. The research was designed according
to case study, one of the qualitative research designs. The sample of the research consists of 5th, 6th,
7th and 8th grade You and Me textbooks. The data of the research were subjected to document
analysis and the findings were obtained through discourse analysis. According to the results of the
research, the main discourse in the construction of the ‘we’ identity in You and Me textbooks is the
Turkish and Austrian identity.

Key Words: Austria, Turkish mother tongue course, history teaching, you and me textbook, 1dentity
construction

51


mailto:irem.pamuk@sbu.edu.tr
mailto:akifpamuk@marmara.edu.tr

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

KUTU OYUNUYLA TARIH DERSINi OGRENiIYORUZ

Lise Ogrencisi Elif BELDEK
ODTU Gelistirme Vakfi1 Ozel Lisesi
elifbeldek1451@gmail.com

OZET

Glinlimiizde bireysellesen ve farklilasan egitim modelleri kisilerin G6grenme stillerine gore
tasarlanmaktadir. Klasik yontemlerden ¢ok 6grenci merkezli modeller daha ¢ok tercih edilmektedir.
Degisen bu modellerle birlikte yeni nesil Ogrenme materyalleri de egitimciler tarafindan
tasarlanmaktadir. Gorseller, videolar yapay zekanin da kullanildigi pek ¢ok yeni materyal icinde
oyunlar da kendilerine yer bulmaya baslamustir. Proje olarak tasarlanan bu oyunda 9. Sinif 2. Unite
konusu olan “Insanligin ik Dénemleri” nin hem kolay hem de zevkli 6grenilebilmesi hedeflenmistir.
Hazirlik siirecinde 6nce konu belirlenerek simirlar ¢izilmistir. Konuyla ilgili kavramlar segilerek
kullanilacak sorular ve cevaplari hazirlanmigtir. Ardindan yapay zeka kullanilarak pek ¢ok gorsel
olusturulmustur. Tasarim gergeklestirilirken canva gibi web araglarindan da yararlanilmigtir. Oyun
tamamlandiktan sonra siniflarda oynanarak denenmis ve boylelikle oyunun 6grenmeye sagladigi katki
nitel yontemle goézlemlenmistir. Ayrica siniflarda yapilan bu uygulama sirasinda égrenciler arasinda
isbirligi ve takim ruhunun gelistigi goriilmiistiir. Oyuncularin kazanmak i¢in bilgi ve becerilerini
ortaya koymalarinin yaninda sans faktorii de eglenmelerini saglamistir. Sonug olarak bu projede,
Ogrenciler tarih dersinin sadece ezbere dayali olmadigini, farkli uygulama ve oyunlarla da
Ogrenilebilen bilgiler igerdigini farketmiglerdir.

Anahtar Kelimeler: Tarih, kutu oyunu, proje, insanligin ilk dénemi, 6grenme materyali
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LEARNING HISTORY LESSONS WITH BOARD GAME

High School Student Elif BELDEK
ODTU GV SCHOOLS
elifbeldek1451@gmail.com

ABSTRACT

In today’s educational landscape, personalized and student-centered models are increasingly favored
over traditional approaches, catering to individual learning styles. Educators are innovating by
incorporating visuals, videos, and games into new learning materials, often utilizing artificial
intelligence. For instance, a project game was developed to make learning about the “First Periods of
Humanity” in the 9th Grade 2nd Unit more enjoyable. This process involved selecting key concepts,
formulating questions and answers, and using Al tools like Canva to create visuals. Classroom testing
of the game promoted teamwork and collaboration among students. The element of chance in the
game enhanced player enjoyment, demonstrating that history can be effectively learned through
interactive applications and games rather than mere memorization. This approach not only makes
learning more engaging but also helps students retain information better by making the learning
process fun and interactive. By integrating these innovative methods, educators are transforming the
way history is taught, making it a more dynamic and enjoyable subject for students.

Keywords: History, board game, project, the first periods of humanity, learning material.
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MEB 365 GUN OYKU SERISINDE YER ALAN KiTAPLARDA
TARIHIN YERI

Do¢. Dr. Ramazan ALABAS
Kastamonu Universitesi Egitim Fakdiltesi
ramazanalabas@gmail.com

Cigdem ALABAS
Milli Egitim Bakanligi, Okul Oncesi Ogretmeni

cigdemalabas@gmail.com

OZET

Okul oncesi donemdeki cocuklara yonelik tarih egitiminin amagclari arasinda zamani algilama,
kronolojik diisiinme, degisim ve siirekliligi algilama 6ne ¢ikmaktadir. Bu aragtirmada okul Oncesi
egitime devam eden cocuklarla gergeklestirilen egitim etkinliklerinde Ogretmenler tarafindan
kullanilan Milli Egitim Bakanh@ tarafindan hazirlanan 365 Giin Oykii Serisindeki kitaplarin tarih
konular1 ve tarihsel diisiinmenin unsurlari agisindan incelenmesi amac¢lanmustir. Nitel arastirma
metodolojisine uygun olarak durum ¢aligmasi yaklagimu ile yiiriitiilen aragtirmada dokiiman incelemesi
yapilmustir. Arastirma verileri, MEB 365 Giin Oykii Serisindeki 53 kitaptan elde edilmis ve
kitaplardaki gorsel ve metinler betimsel analiz ile igerik analizine tabi tutulmustur. Arastirma
sonucunda, kitaplarda yer alan tarih konularinin tarihi mekanlar, nesnelerin tarihi, giindelik yasamin
tarihi ve tarihi olay temalarinda yer aldigi belirlenmistir. Kitaplarda tarihsel diistinme becerilerinin
gelisimi acisindan 6nemli olan tarihsel diisiinmenin unsurlar ise zaman ve kronoloji ile degisim ve
stireklilik olarak ortaya ¢ikmistir. Zaman ve kronoloji kategorisinde yer alan igeriklerde gegmis ve
bugiinii ayirt etmede zaman ifadeleri, zamani somutlagtirma, zaman araglari, giindelik yasamda zaman
dilimleri, zaman iginde meydana gelen dongiisel siiregler, eylemlerin ya da yasanmis olaylarin basit
kronolojik siralamasi yer almaktadir. Degisim ve siireklilik kategorisindeki igeriklerde daha siklikla
kiiltiire] miras Ogelerine iliskin konular bulunmaktadir. Bu baglamda kitaplarda ¢ocuklarin kendi
kiiltiirlerine ait yeme-igme, yoresel kiyafet, el sanatlar1, ¢ocuk oyunlar1 vb. yaninda tarihi ve kiiltiirel
mekanlara yer verilmistir. Bu kategorideki gilincel olay ya da durumda degisim konusu doga ve
yiyecekler {izerinden; zaman i¢inde degisim ve siireklilik konusu ise nesneler, giindelik yasam sekli ve
yasam alanlar1 hakkinda gorseller esliginde anlatilmaktadir.

Anahtar Kelimeler: Okul oncesi, tarih 6gretimi, tarih konulari
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THE PLACE OF HISTORY IN THE BOOKS IN THE 365 DAY STORY
SERIES PREPARED BY THE MINISTRY OF NATIONAL EDUCATION

Assoc. Prof. Dr. Ramazan ALABAS

Kastamonu University Faculty of Education
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cigdemalabas@gmail.com

ABSTRACT

Among the aims of history education for preschool children, perception of time, chronological
thinking, perception of change, and continuity come to the fore. This study aims to examine the books
in the 365 Days Story Series prepared by the Ministry of National Education, which are used by
teachers in educational activities with preschool children, in terms of history topics and elements of
historical thinking. Document analysis was conducted using a case study approach by qualitative
research methodology. The research data were obtained from 53 books in the MoNE 365 Days Story
Series, and the visuals and texts in the books were subjected to descriptive and content analysis. As a
result of the research, it was revealed that the history topics in the books included themes of historical
places, history of objects, history of daily life, and historical events. The elements of historical
thinking that are important for the development of historical thinking skills in the books are time and
chronology, change, and continuity. The contents in the category of time and chronology include
expressions of time in distinguishing past and present, concretizing time, time tools, time periods in
daily life, cyclical processes occurring in time, and simple chronological order of actions or events.
The content in the category of change and continuity more frequently includes topics related to
cultural heritage elements. In this context, historical and cultural places, as well as food and drink,
local clothes, handicrafts, children's games, etc., belonging to children's own cultures, were included in
the books. In this category, the subject of change in current events or situations is explained through
nature and food, and the subject of change and continuity over time is explained with visuals about
objects, daily lifestyles, and living spaces.

Keywords: Preschool, history teaching, history topics
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MUSAHABAT-I AHLAKIYE VE MEDENIYE DERS KiTABINDA
DEGERLER

Dog¢. Dr. Ramazan ALABAS
Kastamonu Universitesi
ramazanalabas@gmail.com

OZET

Cumhuriyet Donemi’nin ilk yillarinda izlenen egitim politikasinda vatandaglik egitimi 6nemli bir yer
tutmaktadir. Bu c¢aligmanin amaci Cumbhuriyet’in ilk yillarinda ilkokullarda vatandaslik anlayist
ingasimin yuritiildiig derslerden birisi olan Musahabat-1 Ahlakiye i¢in devre-i evveli ikinci seneye
yonelik hazirlanan bir ders materyali olan 1924 tarihli “Resimli, Yeni Musdahabdt-1 Ahlakiye ve
Medeniye” adli eserde yer alan degerlerin incelenmesidir. Arastirmada nitel arastirma yontemlerinden
dokiiman inceleme yaklagimi kullanilmig, veriler igerik analizi yaklagimi analiz edilip yorumlanmustir.
Aragtirma sonucunda eserde yer alan bilgilendirici, dykiileyici ve siir tiiriindeki metinlerde bireysel
gelisim, toplumsal uyum ve dini inan¢ kategorilerinde degerlere yer verildigi tespit edilmistir. Bu
degerlerden bireysel gelisim kategorisinde yer alanlar frekans degerlerine gore sirasiyla aile birligine
Oonem verme, kotii davraniglardan kaginma, caligkan olma, kendini gelistirme, saygi, temizlik (beden
ve kalp), sabir, dogruluk, yardimseverlik, vazife bilinci, saglikli olma, nezaket, diizenli olma, tasarruf,
iyl huylu olma, az konusma, adil olma, merhametli olma, batil inanglardan uzak durma ve hayvan
sevgisidir. Toplumsal uyum kategorisinde vatan sevgisi ve vatandaslik sorumlulugu (vergi, kanunlara
itaat ve askerlik) degerlerine daha siklikla yer verilmistir. Bu kategorideki diger degerler ise bayrak
sevgisi, kiiltlirel mirasa duyarlik ve esitliktir. Bireysel gelisim ve toplumsal uyum kategorilerinde yer
alan degerlerde bireyin kendine ve biitiin insanliga kars1 olan vazifelerine vurgu yapilmistir. Dini inang
kategorisindeki degerler ise peygamber inanci ve ibadet etmedir.

Anahtar Kelimeler: Cumhuriyet donemi, vatandaslik egitimi, ders kitaplari, degerler
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TEXTBOOK
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OZET

Citizenship education is essential in the education policy pursued in the first years of the Republican
Period. This study aims to analyze the values in the 1924 Resimli, Yeni Musdhabat-1 Ahlékiye ve
Medeniye (Illustrated, New Lectures on Morality and Civilization), which is a course material written
for Musahabat-1 Ahlakiye (Lectures on Morality), one of the courses in which the construction of
citizenship understanding was carried out in primary schools in the first years of the Republic. The
document analysis approach, one of the qualitative research methods, was used in the study, and the
data were analyzed and interpreted using the content analysis approach. As a result of the research, it
was determined that the informative, narrative, and poetry texts in the work include values in the
categories of individual development, social harmony, and religious belief. Among these values, those
in the category of individual development are, according to frequency values, giving importance to
family unity, avoiding destructive behaviors, being hardworking, self-development, respect,
cleanliness (body and heart), patience, truthfulness, benevolence, sense of duty, being healthy,
kindness, regularity, thrift, being good-natured, speaking less, being fair, being merciful, staying away
from superstitions and animal love. In the category of social cohesion, the values of patriotism and
civic responsibility (tax, obedience to laws, and military service) were more frequently mentioned.
Other values in this category are love of the flag, sensitivity to cultural heritage, and equality. The
values in the categories of individual development and social cohesion emphasized the individual's
duties towards himself/herself and the whole of humanity. The values in the religious belief category
are belief in the prophet and worship.

Keywords: Republican period, citizenship education, textbooks, values
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MAHMUD ESAD EFENDI’NIN “TARIH-i TABIii” DERS KiTABININ
XIX. YUZYIL’DA YAZILAN EMSALLERI ILE
KARSILASTIRILARAK INCELENMESI

Doktora Ogrencisi Muhammed ERDOGAN
Gazi Universitesi, Tiirkge ve Sosyal Bilimler Egitimi Boliimii, Tarih Egitimi Ana Bilim Dali
erdoganmuhammed115@gmail.com

OZET

Bu arastirma, Seydisehri adi ile bilinen Mahmud Esad Efendi (1856-1918) tarafindan riistiye kademesi
icin yazilmig “Tarih-i Tabii” ders kitabinin, batili yazarlar tarafindan hazirlanmis doga tarihi kitaplar
ile icerik ve yontem bakimindan karsilastirilmasini kapsar. Arastirmanin amaci: Osmanli doneminde
yasamig Tirk bir arastirmacinin hazirladigi ¢aligmayi, batili arastirmacilarin doga tarihi alaninda
yaptig1 ¢aligmalar ile kiyaslayip, Tiirkiye’de doga tarihi alaninda yapilmig g¢alismalarin yeterligini bir
ornek iizerinden ortaya cikarmaktir. Arastirmada, ad1 gegen eser ile karsilagtirilmasi i¢in John George
Wood tarafindan hazirlanmis “Gengler I¢in Gorsellestirilmis Doga Tarihi” ve “Gérsellestirilmis Doga
Tarihi” kitaplari, Thomas Bewick tarafindan hazirlanmis “Hayvanlarin genel tarihi” ve Charles
Darwin tarafindan yazilmis “Taz1 Yolculugu” kullanilmistir. Arastirmada adi verilen kitaplara arsivler
ve internet kaynaklarinda yapilan arastirmalar neticesinde ulasilmis ve kitaplarin igerikleri taranarak
benzer ve farkli yonleri agisindan incelemeler yapilmigtir. Bu siiregte nitel arastirma yontemlerinden
dokiiman analizi yontemi ve bu ydnteme bagh icerik analizi teknigi kullanilmistir. Incelemeler
sonucunda: Mahmud Esad Efendi’nin ders kitabinin igerik acisindan ¢agdasi olan calismalara benzer
bir yapida hazirlandigi bununla beraber Charles Darwin’in evrim teorisine yer vermedigi tespit
edilmistir. Yontem bakimindan incelendiginde, Esad Efendi’nin bilimsel bir dile sahip oldugu fakat
kullandig1 gorsellerin 6zellikle Wood’un kitaplarina gére daha basit kaldig1 gézlemlenmistir.

Anahtar Kelimeler: Doga tarihi, Mahmud Esad Efendi, doga bilimcileri, egitim tarihi, ders kitaplar.
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REVIEWING MAHMUD ESAD EFENDI’S TEXTBOOK “TARiH-I
TABIi” BY COMPARING WITH COUNTERPARTS WRITTEN IN THE
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PhD Student Muhammed Erdogan
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ABSTRACT

This research, involves that the comparison of Mahmud Esad Efendi's (also known as Seydisehri
1856-1918) "Tarih-i Tabii" textbook, written for secondary education, with Western-authored natural
history books in terms of content and methodology. The aim of the research is to evaluate a study
prepared by a Turkish researcher from the Ottoman period by comparing it with Western research in
natural history, thereby assessing the adequacy of studies conducted in Tiirkiye in this field through a
specific example. For comparison, the study utilizes John George Wood's "lllustrated Natural History
for Young People™ and "lllustrated Natural History,” Thomas Bewick's "A General History of
Quadrupeds," and Charles Darwin's "The Voyage of the Beagle." These books were accessed through
archival and internet sources, and their contents were examined to identify similarities and differences.
The research employed qualitative methods such as document analysis and content analysis
techniques. The findings indicate that Mahmud Esad Efendi's textbook shares structural similarities
with contemporary works in terms of content, but notably does not include Charles Darwin's theory of
evolution. Methodologically, it was observed that Esad Efendi employs a scientific language but
utilizes simpler visuals compared to Wood's books.

Keywords: Natural history, Mahmud Esad, naturalists, history of education, textbooks.
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Siirt Universitesi
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OZET

Bu aragtirmada, 2024 sosyal bilgiler dersi 6gretim programinda yer alan ortak mirasimiz 6grenme
alaninin incelenmesi amaclanmistir. Betimsel tarama deseninde nitel bir ¢alisma seklinde
gerceklestirilen arastirmanin veri kaynagimi 2024 yilinda yayimlanan sosyal bilgiler dersi 6gretim
programi olusturmaktadir. Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen
belirtke tablolar1 kullanilmistir. Veriler dokiiman incelemesiyle elde edilirken betimsel analizle
¢Oziimlenmigtir. Yapilan analizler neticesinde becerilerin, beceriler ve disiplinler arasi iliskilerin,
degerler ve egilimlerin, anahtar kavramlarin, O6lgme ve degerlendirme araglarmmin onemli bir
bolimiiniin smif diizeyine gore degisiklik gosterdigi bulgusuna ulasilmistir. Bu bakimdan ortak
mirasimiz  6grenme alaninin her smif diizeyinde gelisimsel sekilde sunulmaya calisildig
diisiiniilmiistiir. Ozellikle sosyal duygusal 6grenme becerilerinden iletisim becerisi, okuryazarlik
becerilerinden bilgi, dijital ve gorsel okuryazarliklari, degerlerden vatanseverlik, disiplinler arasi
iligkilerden Tiirkge ve gorsel sanatlar, egilimlerden yaraticilik, 6l¢me ve degerlendirme araglarindan
biitiinciil dereceli puanlama anahtari, kontrol listesi ve performans gorevinin tiim siif diizeylerinde
bulundugu anlasilmigtir. Ayrica besinci sinif diizeyinde beceriler arasi iligkiler bashiginda hicbir
becerinin sunulmadigi tespit edilmis ve bu durum 6grenme alani agisindan bir eksiklik olarak
degerlendirilmistir. Ortak mirasimiz O0grenme alaninin kendi igerisinde dahi ¢okga degisiklik
gostermesinden dolay1 6gretim programdaki diger 6grenme alanlarinin karsilagtirmali tetkik edilmesi,
aralarindaki benzerlik ve farklilarin ortaya konulmasi onerilebilir.

Anahtar Kelimeler: Ortak mirasimiz 6grenme alani, sosyal bilgiler dersi, sosyal bilgiler dersi 6gretim
programi, tarih dgretimi.
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ABSTRACT

In this study, it was aimed to analyze of the our common heritage learning area in the 2024 social
studies curriculum. The data source of the research, which was conducted as a qualitative study in
descriptive survey design, is the social studies curriculum published in 2024. In the study, the
specification tables developed by the researchers were used as data collection tools. The data were
obtained through document analysis and analyzed through descriptive analysis. As a result of the
analyses, it was found that a significant portion of the skills, relationships between skills and
disciplines, values and dispositions, keywords, measurement and evaluation tools varied according to
grade level. In this respect, it was thought that the learning area of our common heritage was tried to
be presented developmentally at each grade level. In particular, communication skills from social
emotional learning skills, information, digital and visual literacies from literacy skills, patriotism from
values, Turkish and visual arts from interdisciplinary relations, creativity from dispositions, holistic
rubrics, checklists and performance tasks from measurement and evaluation tools were found in all
grade levels. In addition, it was determined that no skills were presented under the title of inter-skill
relationships at the fifth grade level and this was evaluated as a deficiency in terms of the learning
domain. Since the learning area of our common heritage shows a lot of variation even within itself, it
may be recommended that other learning areas in the curriculum be examined comparatively and the
similarities and differences between them be revealed.

Keywords: Our common heritage learning area, social studies, social studies curriculum, history
teaching.
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OZET

Sosyal bilgiler dersi etkili ve sorumlu vatandas yetistirme amaciyla okullarin 6gretim programlarinda
yer alan bir derstir. Disiplinler aras1 bir yaklasimla bireyi yasama hazirlamaya ¢alisan bu derste gesitli
sosyal bilim disiplinlerinden yararlanilmaktadir. Bu sosyal bilimlerden biri de birey toplumsallagirken
kiiltiir aktarimina aracilik eden tarihtir. Sosyal bilgilerde tarih 6gretimi birey ve toplumu ge¢mis,
bugiin ve gelecek baglaminda ele alarak bireyin topluma ait hissetmesini saglamakta, boylelikle de
bireyin toplumsallasmasimi kolaylastirmaktadir. Sosyal bilgilerde yer alan tarih konular1 i¢inde yer
alan kavramlarin ilkokul ve ortaokul Ogrencilerine kazandirilabilmesi ve kalict 6grenmelerin
gerceklestirilmesi igin birgok 6gretim yonteminden yararlanilmaktadir. Bu aragtirmanin temel amaci
sosyal bilgiler dersinde kullanilan etkili tarih 6gretim yontemlerini arastirma sonuglarina gore ortaya
koymaktadir. Aragtirmada meta analizi yonteminden yararlanilmistir. Verileri toplama asamasinda
Yiiksekogretim Kurulu Ulusal Dijital Tez arsivinde yer alan 2005 yili sonrast 21 lisansiistii tez
incelenmistir. Veri analizi asamasinda igerik analizinden yararlanilmistir. Arastirma bulgularindan
elde edilen sonuglar dogrultusunda 6nerilere yer verilmektedir.

Anahtar Kelimeler: Sosyal bilgiler, tarih 6gretimi, meta-analiz
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ABSTRACT

Social studies course is a course included in the curriculum of schools in order to raise effective and
responsible citizens. In this course, which tries to prepare the individual for life with an
interdisciplinary approach, various social studies disciplines are utilized. One of these social studies is
history, which mediates the transfer of culture while socializing the individual. History teaching in
social studies makes the individual feel belonging to the society by addressing the individual and
society in the context of past, present and future, thus facilitating the socialization of the individual.
Many teaching methods are used to teach the concepts in history topics in social studies to primary
and secondary school students and to realize permanent learning. The main purpose of this research is
to reveal the effective history teaching methods used in social studies course according to the research
results. Meta-analysis method was utilized in the research. In the data collection phase, 21
postgraduate theses after 2005 in the National Digital Thesis archive of the Council of Higher
Education were examined. Content analysis was used in the data analysis phase. Recommendations
are given in line with the results obtained from the research findings.

Keywords: Social studies, teaching history, meta-analysis
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Tugba SOMEN
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Meral Mgtin GOKSU
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OZET

Arastirmanin amacit 2015-2024 yillar1 arasinda Sosyal Bilgiler Egitimi alaninda tarih konularim
kapsayan tezlerinin bibliyometrik analizinin yapilarak lisansiistii arastirma egilimlerinin
belirlenmesidir.  Arastirmada nitel arastirma  yontemi  kullanilmig, tarama modelinde
gerceklestirilmistir. Tezlere Yiiksekogretim Kurulu’nun (YOK) “Ulusal Tez Merkezi” veri tabanindan
taranarak ulasilmistir. Sosyal Bilgiler Egitimi alaninda yapilmis 477 tezden tarih konularini kapsayan
197 tez arastirmaya dahil edilmistir. Ulasilan tezler; tez konusu, tez tiri, yayim yili, iiniversite,
kullanilan aragtirma modeli, arastirma deseni, veri toplama araci, veri analiz tiirii, 6rneklem grubu ve
orneklem tiirii bilgilerini iceren form aracilifiyla kodlanmistir. Elde edilen veriler icerik analizi ve
betimsel analize tabii tutulmustur. Bulgulara gore; 178 tezin yiiksek lisans 19 tezin ise doktora
caligmas1 olarak gergeklestirildigini, nitel arastirma ydntemlerinin ve tarama modelinin en sik
kullandigi, likert tipi veri toplama araclarinin tercih edildigi, igerik analizinin en sik kullanilan analiz
teknigi olarak ise kosuldugu, ortaokul Ogrencilerinin 6zellikle 7. Smif Ogrencilerinin daha sik
aragtirmalara dahil edildigi goriilmiistiir. Bununla birlikte tez konularinin en sik*7Tarihsel Diisiinme ve
Kavram Gelistirme, Dijital Araglar ve Teknoloji Kullammi ve Kiiltiirel Miras ve Yerel Tarih”
temalarinda toplandig1, Sakarya Universitesi ve Mugla Sitki Kogman Universitesinin en yiiksek tez
sayisina sahip oldugu, 2019 yilinda ise en yiiksek tez sayisina ulasildig1 goriilmektedir. Sonug olarak,
aragtirma sosyal bilgiler egitimi alaninda tarih Ogretiminin gelisimine katkida bulunacak yeni
arastirma alanlarini belirlemeye yardimei olacaktir.

Anahtar Kelimeler: Sosyal bilgiler egitimi, tarih egitimi, lisansiistii tezler, bibliyografya.
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ABSTRACT

The aim of this research is to determine the trends in graduate research by conducting a bibliometric
analysis of theses on history topics in the field of Social Studies Education between 2015 and 2024.
The study was conducted using the qualitative research method and employed a survey model. The
data were obtained by scanning the database of the Council of Higher Education’s (YOK) “National
Thesis Center.” Out of 477 theses in the field of Social Studies Education, 197 theses focusing on
history were included in the research. The theses were coded using a form that includes information
such as thesis topic, thesis type, publication year, university, research model used, research design,
data collection tool, data analysis type, sample group, and sample type. The data were subjected to
content analysis and descriptive analysis. According to the findings, 178 theses were conducted as
master's theses, while 19 were doctoral studies. Qualitative research methods and the survey model
were most frequently used, Likert-type data collection tools were preferred, and content analysis was
the most commonly employed analysis technique. It was also observed that middle school students,
particularly 7th-grade students, were included in the research more frequently. Additionally, thesis
topics were mostly clustered around the themes of “Historical Thinking and Concept Development,
Use of Digital Tools and Technology, and Cultural Heritage and Local History.” Sakarya University
and Mugla Sitki Kogman University had the highest number of theses, with 2019 being the year with
the highest thesis output. As a result, this research will help identify new research areas that contribute
to the development of history teaching in the field of social studies education.

Keywords: Social studies education, history education, graduate theses, bibliography.
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OZET

Tirk milleti, Milli Miicadele siirecinde donemin en biiyiik ve giiclii devlerine karsi esi benzeri
gorlilmemis bir miicadele vermistir. Bu miicadelenin en dnemli noktalarindan birisi de esit sartlarda
bir miicadele olmamasidir. Bu siiregte basta silah ve miihimmat olmak tizere bir¢ok konuda eksiklikler
gorlilmektedir. Ancak bu eksiklikler Tiirk milletini yildirmamis diismana karsi elinden geleni
yapmistir. Bunun en giizel 6rneklerinden birisi de Balikesir yoresinde goriilen Tiiliitabaklardir. Milli
miicadele doneminde Yunan isgali altindaki Balikesir yoresinde ortaya ¢ikan Tiiliitabaklar koyun veya
ke¢i postuna sarinmig, viicutlarina ko¢ boynuzu vb. materyaller takan, hayvan lesi gibi kotii kokan
materyalleri viicutlarina siiren ve derisini komiir ile boyayarak geceleri Yunan askerinin bulundugu
bolgelerde gezen kahramanlardir. Tiiliitabaklar bu goriintiileri ile Yunan askerlerini korkutarak
psikolojik savas noktasinda Tiirk tarafina ciddi iistiinliik kazandirmiglardir.

Bu kapsamda arastirmada, ilkogretim 8. simf T.C. Inkilap Tarihi ve Atatiirkgiiliik dersinde Milli
Miicadele konusu islenirken Tiiliitabaklar ile ilgili hazirlanan etkinligin 6grencilerin konulart 6grenme
diizeylerini ve derse karsi tutumlarimi ylikseltip yiikseltmedigini incelemek ve betimlemek
amaglanmaktadir. Bu ama¢ dogrultusunda, deney grubuna Tiiliitabaklar ile ilgili etkinlikler
uygulanacak, kontrol grubunda ise gelencksel Ggretim teknikleri kullanilacaktir. Betimlemeli ve
deneysel niteligi olan bu ¢alismada T.C. inkildp Tarihi ve Atatiirkgiiliik dersinde etkinlik temelli
uygulamalar yapilmaya c¢alisilarak ve deney grubu ile kontrol grubunun Ogrenim diizeyleri ve
tutumlari arasinda anlamli bir fark var midir?” sorusuna yanit aranacaktir.

Anahtar Kelimeler: Tiiliitabaklar, Milli Miicadele, Inkilap Tarihi Ogretimi
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ABSTRACT

The Turkish nation fought an unprecedented struggle against the greatest and most powerful giants of
the period during the National Struggle. One of the most important points of this struggle was that it
was not a struggle on equal terms. During this process, there were deficiencies in many areas,
especially weapons and ammunition. However, these deficiencies did not discourage the Turkish
nation, and they did their best against the enemy. One of the best examples of this is the Tiiliitabaks
seen in the Balikesir region. The Tiiliitabaks, who emerged in the Balikesir region under Greek
occupation during the National Struggle, were heroes who wrapped themselves in sheep or goat skin,
wore ram horns, etc. on their bodies, applied foul-smelling materials such as animal carcasses, painted
their skin with coal and walked around the areas where Greek soldiers were at night. With these
images, the Tiiliitabaks frightened the Greek soldiers and gave the Turkish side a serious advantage in
terms of psychological warfare.

In this context, the research was conducted on 8th grade primary school. It is aimed to examine and
describe whether the activity prepared regarding Tiillitabaklar increases the students' learning levels
and attitudes towards the lesson while the subject of National Struggle is being covered in the History
of Revolution and Ataturkism course. In line with this purpose, activities regarding Tiiliitabaklar will
be applied to the experimental group, while traditional teaching techniques will be used in the control
group. In this descriptive and experimental study, activity-based applications will be tried to be
applied in the History of Revolution and Ataturkism course of the Republic of Turkey and the question
"Is there a significant difference between the learning levels and attitudes of the experimental group
and the control group?" will be answered.

Keywords: Tiliitabaks, National Struggle, Revolution History Teaching
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OZET

Egitimde Olgcme ve degerlendirme calismalari egitim-6gretim hizmetlerinin en 6nemli bilesenleri
arasinda yer almaktadir. Ulkemiz iiniversitelerin biinyesinde egitimde 6lgme ve degerlendirme bilim
dali ve ana bilim dallar1 196011 yillardan itibaren faaliyet ge¢mis, siirecte lisans diizeyi bolim agilmis
olsa da egitim bilimleri biinyesinde yiiksek lisans diizeyinde hizmet iiretilerek uzman yetistirilmistir.
1960 6ncesinde heniiz 6l¢gme ve degerlendirme hizmetlerinin kurumsal yapilanmasi olugsmadan 6nce
bu alana dair yapilan 6ncii ¢caligmalar hakkinda alan yazinda detay arastirmalara rastlanilmamaktadir.
Arastirmanizda, Cumhuriyet dénme egitim Onciileri arasinda yer alan Istanbul Universitesi Pedagoji
Enstitiisii hocalarindan Prof. Dr. Celal Antel’in bu konuda yaptig1 uygulama ve c¢alismalarindan elde
edilen veriler ile 1960 oncesi egitimde 6¢lme ve degerlendirme alanindaki Oncii ¢aligmalari ortaya
cikarmak amacglanmistir. Arastirmada nitel arastirma yontemlerinden dokiiman analizi teknigi
kullanilnustir. Elde edilen verilerin analizinde betimsel ve igerik analizi kullamilmustir. incelemeye
konu dokiimanlar T.B.M.M. Zabit Cerideleri (T.B.M.M., n.d.), T.B.M.M. Hiikiimeti ve Tiirkiye
Cumbhuriyeti dénemi hiikiimet programlari, Maarif Vekaleti Tebligler Mecmuas1 (Maarif Vekaleti,
1926, 28), Maarif Vekaleti Telif ve Terciime Heyeti yayinlar1 (Maarif Vekaleti, 1955), T.B.M.M.
yayinlari, istanbul Universitesi Pedagoji Enstitiisii yayinlari, ayn1 enstitiiniin yayimlanmans tezleri,
Maarif Vekilligi Raporlari, Prof. Dr. Sadrettin Celal Antel’in yaymlanmis kitap ve makaleleri,
Antel’in Ozdogan Kiitiiphane ve Arsivi’ndeki kisisel evraki, Istanbul ilkokul, ortaokul ve liselerinde
uyguladig testler; Istanbul Universitesi 6grenci segme ve yerlestirme sistemi i¢in kullandig: testler ile
yaptigl resmi yazigmalar, anilan donemde yaymlanmig egitim mecmualari, T.C. Cumhurbagkanligi
Devlet Arsivleri belgelerinden olusmaktadir. Elde edilen bulgular Antel’in  Adana
Dariilmuallimini’nde 6grencilerin gelisim diizeylerini takip i¢in kullandig1 metodun, Yiiksek Muallim
Mektebi’nde yaptig1 uygulamalarin, Pedagoji Enstitiisii hocaligi doneminde ¢evirdigi, tirettigi standart
testler, enstitiide okuttugu dersler, yiiriittiigii tezler ve Istanbul Universitesi 6grenci secme ve
yerlestirme sistemini kurma-yliriitme siirecindeki caligmalarinin egitim tarihimizde 6ncii uygulamalar
oldugu degerlendirilmektedir. Heniliz materyal basim hizmetlerinin disinda 6lgme ve degerlendirme
hizmetlerinde teknoloji kullanilmayan (1912-1954) donemdeki farkli test tiplerinin ve igeriklerinin
kullanildig1, birbirinden farkli soru tipleri ile olusturulan testler ile amaglarina uygun olgme ve
degerlendirmelerin yapildigr elde edilen verilerin bilimsel yayimnlara doniistiiriilerek tecriibenin
uygulayicilar ile paylasildigi goriilmektedir. Antel’in uygulamalarindan bazilar ile kullanmis oldugu
tekniklerin giincellenerek giiniimiizde kullanilabilir oldugu degerlendirilmektedir. Oncii niteligindeki
bu caligmalarin glinisigina ¢ikartilmasi egitim tarihimizde Ol¢me ve degerlendirme hizmetleri
hakkinda 6nemli bir boslugu doldurmaktadir.

Anahtar Kelimeler: Olgme, degerlendirme, egitimde d¢lme ve degerlendirme, testler, Sadrettin Celal
Antel
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ABSTRACT

Measurement and evaluation studies in education are among the most important components of
educational services. In Tirkiye, the disciplines of measurement and evaluation in education have
been actively pursued within universities since the 1960s. Although undergraduate programs were
opened during this time, experts were trained at the graduate level within the field of educational
sciences. The literature lacks detailed studies on pioneering studies in this field before 1960, when the
institutional structure of measurement and evaluation services had not yet been established. Our
research aims to reveal the pioneering studies in the field of measurement and evaluation in education
before 1960 with the data obtained from the applications and studies of Prof. Dr. Celal Antel, one of
the pioneers of education in the Republican era and a faculty member of the Istanbul University
Pedagogy Institute. In the research, document analysis technique, one of the qualitative research
methods, was used. Descriptive and content analysis were used in the analysis of the obtained data.
The documents analyzed include; records ofthe Turkish Grand National Assembly, T.B.M.M.
Government and Turkish Republic period government programs, Ministry of Education Tebligler
Mecmuast (Ministry of Education, 1926, 28), Ministry of Education Copyright and Translation
Committee publications (Ministry of Education, 1955), T.B.M.M. publications, Istanbul University
Pedagogy Institute publications, unpublished theses of the same institute, Ministry of Education
Reports, Prof. Dr. Sadrettin Celal Antel's published books and articles, Antel's personal documents in
the Ozdogan Library and Archive, tests he applied in Istanbul primary, secondary and high schools;
tests he used for Istanbul University student selection and placement system and his official
correspondence, education journals published in the said period, and documents from the T.C.
Presidency State Archives. The findings reveal that Antel's methods used to monitor students'
development levels in Adana Darlilmuallimini, his applications in the High Teacher's School, the
standard tests he translated and produced during his time as a faculty member at the Pedagogy
Institute, the courses he taught at the institute, the theses he supervised, and his work in establishing
and running the Istanbul University student selection and placement system are considered pioneering
practices in the history of our education. It is seen that different test types and contents were used in
the period (1912-1954) when technology was not yet utilized in measurement and evaluation services
other than material printing services, measurement and evaluations were made suitable for their
purposes with tests created with different question types, and the obtained data were transformed into
scientific publications and shared with practitioners. It is suggested that some of Antel's applications
and the techniques he used could be updated and applied in today’s educational context. Bringing
these pioneering studies to light fills an important gap in the history of our education regarding
measurement and evaluation services.

Keywords: Measurement, evaluation, measurement and evaluation in education, tests, Sadrettin Celal
Antel

69



—

ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

AMERIKALI TARIHCI JOHN R. MCNEILL’iN DUNYA TARiHi ILE
ALMAN TARIHCI SEBASTIAN CONRAD’IN KURESEL TARIH
ANLAYISLARININ KARSILASTIRILMASI

Abdurrahman GULMEZ
Gazi Universitesi
agulmez81@gmail.com

OZET

Gegmisin tim Onemli ve bilinebilir olaylarim kaydim1 tutan tarih “diinya tarihi” olarak
tanimlanmaktadir. Diinya tarihi cok eski zamanlara dayanan bir tarihe sahiptir. Giinlimiizde bu tarih
bircok tilkede bir ders olarak okutulmaktadir. Genellikle diinyanin ge¢misini makro bir bakis agisiyla
ele alir, cografi bolgeleri ve medeniyetleri genis ¢apli olarak karsilastirmali inceler. Birgok iilkede
“diinyanin geri kalaniyla” yani iilkelerin kendi tarihleri disindaki her seyle ilgilenir. I¢ ige
gecmisliklere ve entegrasyona yaptigi vurgu nedeniyle kendi onciillerinden 6nemli agilardan ayrilan
kiiresel tarih ise, Bati’nin yiikselisine odaklanan anlati yerine yerelligin tuzagina diismeden ve diger
merkezci anlatimlara da bagvurmadan tarihi olaylar1 yorumlamay1 amag edinen bir yaklasim tiiriidiir.
Diinya tarihi ve 6zellikle ¢evre tarihiyle ilgili caligmalariyla bilinen John R. McNeill ile son yillarda
tarihgilerin gliindeminde olan kiiresel tarih yaklagimiyla ilgili ¢aligmalariyla 6n plana ¢ikan Sebastian
Conrad, ¢alismamizin konusunu olusturmustur. Calismamizda dokiiman analizi yontemi kullanilarak
John R. McNeill’in diinya tarihi ile Sebastian Conrad’in kiiresel tarih anlayislarinin karsilastirilmali
analizi yapilmistir. Her iki tarihgi de tarih disiplini iginde farkli perspektiflerin bir araya gelmesine ve
tarihin daha genis bir ¢ergevede ele alinmasina katkida bulunmuslardir. Bu baglamda McNeill ve
Conrad’in calismalari, tarih yaziminda hem c¢evresel hem de kiiresel faktorlerin dikkate alinmasi
gerektigi konusunda énemli bir model sunmustur.

Anahtar Kelimeler: John R. Mcneill, diinya tarihi, ¢evre tarihi, Sebastian Conrad, kiiresel tarih
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ABSTRACT

The history that records all important and knowable events of the past is defined as “world history”.
World history has a history dating back to very ancient times. Today, this history is taught as a course
in many countries. It generally addresses the world’s past from a macro perspective, and examines
geographical regions and civilizations on a large scale in a comparative manner. In many countries, it
is interested in the “rest of the world”, that is, everything other than the countries’ own history. Global
history, which differs from its predecessors in important ways due to its emphasis on
interconnectedness and integration, is an approach that aims to interpret historical events without
falling into the trap of locality and without resorting to other centrist narratives, instead of a narrative
focused on the rise of the West. The subject of our study is John R. McNeill, known for his studies on
world history and especially environmental history, and Sebastian Conrad, who has come to the fore
with his studies on the global history approach, which has been on the agenda of historians in recent
years. In our study, a comparative analysis of John R. McNeill’s world history and Sebastian Conrad’s
global history understandings was conducted using the document analysis method. Both historians
contributed to the coming together of different perspectives within the discipline of history and to the
broader consideration of history. In this context, the studies of McNeill and Conrad provided an
important model for the need to take both environmental and global factors into account in
historiography.

Keywords: John R. Mcneill, world history, environmental history, Sebastian Conrad, global history
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OZET

Bu aragtirmanin amaci Cumhuriyet 6ncesi Tiirk tarihinin 6nemli sathalarindan olan Osmanli tarihinin
Cumhuriyet tarihi i¢inde tarihyazimi kapsaminda gelisimi ve degisimini sergilemektir. Osmanli tarihi,
glinimiiz Tirk toplumun genis kesimleri tarafindan 6nemsenen, bununla birlikte de resmi tarihyazimi
ve anlatist1 disinda farkli diinya goriislerine gore farkli algilanan, derin anlamlar yiiklenen bir
tarihyazimi alanidir. Osmanli, sosyal, siyasi ve ekonomik kargasa i¢inde 13. yiizyilda kurulmus,
ilerleyen yillarda ¢ok uluslu bir devlet haline gelmis, 20. ylizyila kadar da varligini slirdiirmiistiir. Bu
uzun zaman dilimi i¢inde Orta, Yeni ve Yakincaglar yasanmistir. Bu agidan Osmanli’nin tek bir
diizlem icinde incelenmesi ve anlatimi ile yekpare kalip olarak goriilmesi zorlasmistir. Bu amag
cercevesinde yapilan incelemelerde Osmanli tarih yaziminin farkli diinya goriisleri kapsaminda
goriinlimil yansitilacaktir.

Arastirmanin amacina uygun olarak nitel arastirma yontemlerinden dokiiman analizi kullanilacaktir.
Yonteme uygun olarak Osmanli tarihyazimi Cumhuriyet donemi buyunca kesitsel olarak incelenecek,
arastirmacinin literatiir destegi ile belirledigi alt bagliklar kapsaminda sunulacaktir. Bu altbasliklar ise,
Tiirk Tarih Tezi, Hiimanistik Anlayisla Birlikte Gelisen Anadoluculuk, Islamc1 Tarihyazimi, Tiirkgii,
Tiirk-Islamc1  Tarihyazin, Sosyalist-Marksist Tarihyazzimi ve ATUT’tiir. Yapilan incelemenin
sonucunda Osmanlt tarihyaziminin farkli diinya goriisleri kapsaminda Osmanli’ya iliskin
degerlendirmelerinin degistigi ve kendi diisiince koklerini gegmise atifla detaylandirildigi bir
tarihyazimi alani oldugu, 6zgiicli yaklasima karsin evrensel tezler gercevesinde Tiirk tarihinin bu
onemli doneminin anlamlandirma ¢abasinin var oldugu géze carpmaktadir.

Anahtar Kelimeler: Tarihyazimi, Cumhuriyet Donemi, Osmanli Tarihi, Farkli Diinya Gortisleri
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OTTOMAN HISTORIOGRAPHY DURING THE REPUBLICAN ERA

Ogr. Gor. Dr. Mehmet Alper CANTIMER

Sakarya Uygulamali Bilimler Universitesi
mcantimer@subu.edu.tr

ABSTRACT

The aim of this research is to demonstrate the development and change of Ottoman history, which is
one of the important phases of pre-Republican Turkish history, within the scope of historiography
within the Republican history. Ottoman history is an area of historiography that is considered
important by large segments of today's Turkish society, yet it is perceived differently according to
different worldviews and attributed deep meanings outside the official historiography and narrative.
The Ottomans was founded in the 13th century amid social, political and economic turmoil, became a
multinational state in the following years, and continued its existence until the 20th century. During
this long period of time, the Middle, New and Modern Ages were experienced. In this respect, it has
become difficult to analyse and narrate the Ottomans in a single plane and to see it as a monolithic
mould. In the analyses conducted within the framework of this purpose, the view of Ottoman
historiography within the scope of different world views will be reflected.

In accordance with the purpose of the research, document analysis, one of the qualitative research
methods, will be used. In accordance with the method, Ottoman historiography will be analysed cross-
sectionally throughout the Republican period and will be presented under the subheadings determined
by the researcher with the support of the literature. These sub-headings are the Turkish History Thesis,
Anatolianism that developed together with the Humanistic Understanding, Islamist Historiography,
Turkist, Turkish-Islamist Historiography, Socialist-Marxist Historiography and ATUT. As a result of
the analysis, it is noteworthy that Ottoman historiography is a field of historiography in which the
evaluations of the Ottoman Empire change within the scope of different world views and in which
their own roots of thought are elaborated by referring to the past, and that there is an effort to make
sense of this important period of Turkish history within the framework of universal theses despite the
essentialist approach.

Keywords: Historiography, Republican Period, Ottoman History, Different Political Views
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BiR KARSILASTIRILMALI TARIiH ORNEGI: DERS
KiTAPLARINDA VE FARKLI KAYNAKLARDA TURK
MILLIYETCILiGi

Civan ERDOGAN
ODTU Gelistirme Vakfi Ozel Lisesi
civanerdoganl@gmail.com

OZET

Tarih, tarafsiz ve elestirel bir bilim dali olmalidir. Tarih biliminde olaylarin aktariminin siyasi
goriislere gore sekillendirilmedigi, okuyucularin kendi goriislerini olusturabilecekleri bir anlatima
ihtiya¢g vardir. Kiiresellesen diinyada tarih anlatimini bilimsel temellere ve elestirel diisiinceye
dayandirmak gerekmektedir. Tarih egitimi pek ¢ok zaman birtakim yargilari, kabulleri ve diislinceleri
genclere asilamak igin kullanilan bir ideolojik indoktrinasyon aleti olarak kullanilmigtir. Bir
ideolojinin dogru yanlar1 olsa bile propaganda ile anlatilmamali, elestirilere ve karsit goriislere yer
verilmelidir. Tartismal1 olaylar ve politikalar anlatilirken tarafsiz anlatimdan uzaklasilmamali, farkli
bakis agilar1 ve kaynaklardan yararlanilmalidir. Bu ¢alismanin amaci, bir alternatif tarih anlatis1 6rnegi
sunmaktir. Bunun i¢in Tiirkiye Cumhuryeti’nin kurulus temellerinden biri olan Tiirk milliyetciligi
kavranmunin 12. Smf T.C. Inkilap Tarihi ve Atatiirkgiiliik ders kitabindaki anlatimi ile Avrupa ve
ABD’de pek ¢ok tiniversitede ders kitabi olarak okutulan, Hollandali tarihgi ve Tiirkolog Erik-Jan
Ziircher’in “Modernlesen Tiirkiye’nin Tarihi” adli eserindeki anlatimi karsilagtirilmistir. Bu ilke
dogrultusunda izlenen politikalar ve bu politikalarin etkileri farkli bakis agilar1 ile ve elestirel bir
yontemle ele alinmistir.

Anahtar Kelimeler: Tarihyazim, elestirel diistinme, milliyetgilik, tarafsizlik
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AN EXAMPLE OF COMPARATIVE HISTORY: TURKISH
NATIONALISM IN TEXTBOOKS AND OTHER SOURCES

Civan Erdogan

METU Development Foundation High School
civanerdoganl@gmail.com

ABSTRACT

History should be an impartial and critical discipline. There is a need for a narrative which is not
shaped by politics and one in which readers can draw their own conclusions. In this globalized world,
historical narratives must be based on science and critical thinking. History education has often been
used as a tool of ideological indoctrination to instill a set of convictions, assumptions, and ideas in
youth. Even if an ideology has correct aspects, it should not be explained through propaganda,
criticisms and opposing views must be included. While explaining controversial events and policies,
impartial narration should not be abandoned, and different perspectives and sources must be utilized.
The aim of this study is to provide an example of an alternative historical narrative. For this, the
narratives of the concept of Turkish nationalism, which is one of the founding principles of the
Republic of Turkey, in the 12th grade T.R. Revolutionary History and Ataturkism textbook and the
work of Dutch historian and Turkologist Erik-Jan Ziircher, “Turkey: A Modern History” which is used
as a textbook in many universities in Europe and the USA have been compared. The policies which
were pursued in the name of this principle and their effects have been evaluated from different
perspectives and by utilizing a critical method.

Keywords: Historiography, critical thinking, nationalism, impartiality
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HALK EVLERININ EGITIM CALISMALARI “iZMiR ORNEGI”

Uzman Merve ARSLAN OZILTER
Tiirkiye Halk Bankas1

merve. arslanozilter@halkbank.com.tr

OZET

Cumhuriyet doneminde diinyada ve iilkemizde bilim ve teknolojinin hizla gelismesiyle kiiltiirel
yasamda da birtakim degisiklikler olmustur. Toplum bu degisime egitimle uyum saglamis fakat
toplumu olusturan tiim bireylerin Orgiin egitime uygun olmadigindan halk egitim faaliyetleri bir
ihtiyag olarak ortaya ¢ikmistir. Halk evleri bu anlamda cumhuriyetin ilk yillarindan itibaren iilkenin
egitim- Ogretim alaninda gelisimine katki saglayarak Tiirk egitim tarihinde 6nemli bir yer teskil
etmistir. 19 Subat 1932 tarihinde kurulan ve ulus- devlet insasinda 6nemli bir yere sahip olan halk
evleri 1952 yilina kadar faaliyetlerini siirdiirmiistiir. Bu ¢aligsma ile iilkenin hemen hemen her yerinde
kurulan ve aktif olarak ¢alisan halk evleri icerisinde izmir’de kurulan toplam 22 adet halk evlerinin
faaliyetleri 0zellikle de egitim alania olan katkilar1 tizerinde durulacak ve bu halk evlerinin Tiirk
egitim tarihi alanina etkisi sozlii olarak anlatilacaktir. Cumhuriyet donemi halkin egitimine ve bu
baglamda halk evlerinin yerel faaliyetlerine deginilecektir. Bu sozlii bildiri hazirlanirken Izmir
APIKAM kent arsivinde bulunan gazeteler, dergiler, konuyla ilgili kitap, dergilerden yararlanilacaktir.

Anahtar Kelimeler: Egitim, halk evleri, kiiltiir, egitim tarihi, Izmir halk evi
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EDUCATIONAL ACTIVITIES OF PUBLIC HOUSES “IZMiR
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Uzman Merve ARSLAN OZILTER

Tiirkiye Halk Bankast
merve. arslanozilter@halkbank.com.tr

ABSTRACT

During the Republican period, with the rapid development of science and technology in the World and
in our country, there have been some changes in cultural life. Society has adapted to this change
through education, but since not all individuals constituting the society are suitable for formal
education, public education activities have emerged as a need. In this sense, community centers have
contributed to the development of the country in the field of education since the first years of the
republic and have occupied an important place in the history of Turkish education. Founded on
February 19, 1932, the community centers, which had an important place in the construction of the
nation-state, contiuned their activities until 1952. This study will focus on the activities of a total of 22
community centers that were established and actively operated almost everywhere in the country,
especially their contributions to the field of education, and the impact of these community centers on
the field of Turkish education history will be explained. Public education in the Republican period and
the local activities of public houses in this context will be discussed. While preparing this oral
presentation, newspapers, magazines, boks and journals on the subject in the Izmir APIKAM city
archive will be used.

Key Words: Education, public houses, culture, education history, Izmir public house
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OGRETMEN ADAYLARININ OGRENCILERINE TARIHi
MESRULASTIRMA CABASI: TARIH GERCEKTEN DE ONEMLI
VE DEGERLI BiR DERS MiDiR?
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OZET

Tarih 6zellikle kimlik olusturma, toplumsal degerleri aktarma ve mesrulagtirma giiciinden dolay1 basta
siyasiler olmak iizere ¢ikar gruplarinin her déonem olduk¢a 6nem verdikleri bir ders olarak 6n plana

2 13 2 13

cikmaktadir. Ancak bu 6nemli ders Ogrenciler tarafindan ise “ezbere dayali”, “sikic1”, “gecmiste
kalmis ve giintimiizle bir ilgisi olmayan”, “zaman kaybina neden olan” ve “kendilerine somut bir katki
sunmayan” bir alan oldugu gerekgeleriyle siklikla elestirilmektedir. Bu elestiriler nedeniyle tarih
Ogretmenlerinin yasadiklari en 6nemli zorluklardan biri de 6grencilerine kendi alanlarinin énemini
ortaya koyup tarih dersini mesrulastirmaktir. Bu nedenden dolayr arastirmamizin amaci gelecekte
siniflarinda benzeri zorluklar1 yasayabilecek tarih 6gretmen adaylarinin kendilerine sunulan bir 6rnek
olay iizerinden 6grencilerine tarihin 6nemini nasil ortaya koyup, derslerini nasil mesrulagtiracaklariyla
ilgili goriiglerini belirlemektir. Nitel bir anlayisla ve temel nitel arastirma deseniyle gerceklestirilen
arastirmanin katilimcilart Tiirkiye’nin batisinda yer alan bir iiniversitenin edebiyat fakiiltesi tarih
bolimii son sinifinda 6grenim goren ve kolay durum 6rneklemesi yoluyla ulagilmig olan 22 6gretmen
adayidir. Aragtirmanin verileri, dgretmen adaylarinin 6gretmenlik mesleginin heniiz ilk yilinda
siniflarinda yer alan bazi 6grencilerin tarihin degeri ve Onemine yonelik olumsuz goriisler dile
getirmesi iizerine kurgulanan bir 6rnek olayin yer aldig1 agik uglu anket formuyla toplanmis ve igerik
analizi yoluyla analiz edilmistir. Elde edilen bulgular; tarih 6gretmen adaylarinin tarih dersinin
Oonemini ortaya koyup mesrulastirabilmek igin 6zellikle tecriibe yoluyla bugiine ve gelecege yon
verebilme ile gegmisteki hatalardan ders c¢ikarilmasina olanak verme argiimanlari {iizerine
yogunlastiklarini ortaya koymaktadir. Bununla birlikte veriler 6gretmen adaylarinin bu konuda 6n
plana ¢ikardiklart diger onemli argiimanlarin ise kimlik, miras ve vatan sevgisine yonelik oldugunu
gostermektedir. Son olarak bulgularin tamami; 6gretmen adaylarinin geleneksel tarih 6gretiminin 6n
plana ¢ikan islevleriyle ilgili arglimanlara asir1 vurgu yaptiklarin1 ancak tarihin hem metodolojik hem
de beceri kazandirma islevlerine yonelik arglimanlari ise belirtmediklerini gozler oniine sermektedir.

Anahtar Kelimeler: Tarih 6gretimi, 6gretmen adayi, tarih dersi, tarihin 6nemi, mesrulastirmak.
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ABSTRACT

History stands out as a subject that interest groups, especially politicians, consider of great importance
at every period, especially due to its power to create identity, transfer social values and legitimize.
However, this important course is often criticized by students on the grounds that it is "rote-based",
"boring", "stuck in the past and has no relevance to the present", "time wasting" and "does not make
any concrete contribution to them." Due to these criticisms, one of the most important challenges that
history teachers face is to legitimize the history course by demonstrating to their students the
importance of their field. For this reason, the aim of our research is to determine the views of pre-
service history teachers, who may experience similar difficulties in their future classrooms, on how to
present the importance of history to their students and how to legitimize their lessons through a case
study presented to them. The participants of the study, which was conducted with a qualitative
approach and basic qualitative research design, were 22 pre-service teachers who were studying in the
last year of the history department of the faculty of arts of a university located in western Turkey and
were reached through convenience sampling. The data of the study were collected through an open-
ended questionnaire form, which included a case study fictionalized on the possible negative views of
some students in the classes of pre-service teachers in the first year of their teaching profession about
the value and importance of history, and analyzed through content analysis. The findings reveal that in
order to reveal and legitimize the importance of the history course, pre-service history teachers’ focus
on the arguments of guiding the present and future through experience and enabling to learn from past
mistakes. In addition, the data show that other important arguments that pre-service teachers bring to
the forefront on this issue are identity, heritage and patriotism. Finally, all of the findings reveal that
pre-service teachers overemphasize the arguments related to the prominent functions of traditional
history teaching, but do not mention the arguments related to both methodological and skill-building
functions of history.

Keywords: History teaching, pre-service teacher, history lesson, importance of history, legitimization.

79


mailto:hasangunal@balikesir.edu.tr

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU
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ICERISINDEKI GELIiSIMi: RUSTIYE MEKTEPLERI ORNEGI

Nesrin YILDIRIM
Istanbul Universitesi, Sosyal Bilimler Enstitiisii, Tarih Ana Bilim Dali1, Yakin¢ag Tarihi Bilim Dali
Doktora Ogrencisi
nesrin.yildiriml@hotmail.com

OZET

Tanzimat'in ilani ile birlikte Osmanli Devleti'nin hemen her alaninda oldugu gibi egitim alaninda da
birtakim degisimler hasil olmustur. S6z konusu bu degisimler Cumhuriyetin ilanina dek peyderpey
stiregelmistir. Misal, 1853 yilinda Hayrullah Efendi tarafindan kaleme alinan "Tarih-i Devlet-i Aliyye-
i Osmaniye" adli eser tarih anlatiminda bir doniim noktas1 olmustur. Bilhassa 1869 yilinda ¢ikarilan
Maarif-i Umumiye Nizamnamesi ve sonrasinda Sultan II. Abdiilhamid donemi reform hareketleri ile
birlikte okullardaki egitim sistemi degistigi gibi okutulan dersler ve miifredatta da birtakim
diizenlemeler ile ¢caga ayak uydurulmaya calisilmistir. Tabi Cevdet Pasa gibi bircok 6nemli tarihginin
caligmalart tarih yaziciligmi geleneksellikten bilim dali seviyesine tasinmasinda onemli bir etken
olmustur. Bu diizenlemeler igerisinde en dikkat ¢eken siiphesiz tarih egitimine verilen 6nem ve tarihin
bir bilim dal1 olarak okullarda okutulmaya baglanmasidir. Tarih egitiminin Riistiye mekteplerinde ders
olarak okutulmas: siireci ise ilk olarak 1856 yilinda baslamistir. Ornegin, tarih dersleri izmir Riistiye
mektebinde 4 sene boyunca kademeli olarak okutulmustur. Ilerleyen siire¢ icerisinde tarih derslerinin
daha sistemli ve ayrintili olarak okul miifredatlarina 1869 Maarif-i Umumiye Nizamnamesi ile birlikte
dahil edilmistir. Bu yazida, tarih egitimi agisindan ve tarihin diger disiplinler gibi bir bilim dali olarak
ele alnima siireci ve tarih egitim metotlar1 incelenip ekseriyetle Riistiye mekteplerinin ortaya
cikisindan kapanisina kadar gegen siire igerisinde miifredattaki yeri ve onemine dikkat ¢ekilmesi
amaglanmustir.

Anahtar Kelimeler: Tarih Bilimi, Egitim, Osmanli Devleti, Riistiye Mektebi
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ABSTRACT

With the declaration of Tanzimat, some changes occurred in the field of education, as in almost every
field of the Ottoman Empire. These changes continued gradually until the proclamation of the
Republic. For example, the work titled "Tarih-i Devlet-i Aliyye-i Osmaniye" written by Hayrullah
Efendi in 1853 was a turning point in the narration of history. In particular, the Maarif-i Umumiye
Regulation issued in 1869 and later Sultan Il. With the reform movements of the Abdulhamid period,
the education system in schools changed and efforts were made to keep up with the times with some
arrangements in the courses taught and the curriculum. Of course, the works of many important
historians such as Cevdet Pasha were an important factor in moving historiography from tradition to
the level of science. The most striking aspect of these regulations is undoubtedly the importance given
to history education and the start of history being taught in schools as a branch of science. The
process of teaching history as a course in Rushtiye Schools first started in 1856. For example, history
lessons were taught gradually for 4 years in Izmir Rushtiye School. Over the course of time, history
courses were included in school curricula in a more systematic and detailed manner with the 1869
General Education Regulation. In this article, it is aimed to examine the process of considering history
as a branch of science like other disciplines and history education methods, and to draw attention to its
place and importance in the curriculum, mostly from the emergence of secondary schools to their
closure.

Keywords: historical science, education, Ottoman Empire, Rushtiye Schools
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ERZURUM, VAN VE BITLIiS EKSENINDE HAMIDIYE SUVARI
ALAYLARINA YERELDE ACILAN iBTIDAI MEKTEPLER

Dr. Ogr. Uyesi Mensure KIZIL OZTURK
Van Yizinci Y1l Universitesi
mensurekizil@yyu.edu.tr

OZET

II. Abdiilhamid doéneminde, Vildyet-i Sarkiye’de asayisi saglamak ve diizeni tahsis etmek {izere
agiretlerden teskil edilen Hamidiye Siivari Alaylarinin egitimine yonelik bulunduklar: yerlerde ibtidai
mektepleri acilmasi s6z konusu olmustur. Bilhassa Asiret Mektebi’ne alinmayan ve cocuklarinin
ilkdgretim diizeyinde egitim almasini talep eden asiretlerin hiikiimete yaptigi bagvurular ile asiretleri
devlete baglamak ve okuma-yazma bilmeyen asiret reislerini de egitime dahil etme politikasi
mekteplerin agilis siirecinde etkili olan unsurlardir. Vilayet-i Sarkiye’de ilk olarak Erzurum merkez ve
civar kazalarda 13. ve 14. Hamidiye Siivari Alaylarinin teskil ettigi asiret ¢ocuklar1 i¢in sonrasinda
Van ve Bitlis’te de birer cami ve ibtidai mektebinin insa siireci baglatilmistir. Hamidiye Cami ve
Hamidiye Ibtidai Mektepleri olarak isimlendirilen bu egitim kurumlarinin bir kismi &grenime
baglamigsa da bazi mektepler kaynak yetersizligi sebebiyle yalnizca planlamada kalmistir. Bu
caligmada, arsiv belgeleri ve vildyet salnameleri kapsaminda Erzurum, Van ve Bitlis’te Hamidiye
Stivari Alaylarimin talim ve terbiyesine dair yerelde acilan ibtidai mekteplerin bulundugu mevki, insa
ve yapim siireci ile bu asamada karsilagtiklar1 sorunlar, ¢6ziim Onerileri, muallim atamalar1 gibi
konular dénemin politikasina gore analiz edilecektir.

Anahtar Kelimeler: Vilayet-i Sarkiye, Hamidiye Siivari Alaylari, Ibtidai Mektebi, Asiret, Egitim
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ABSTRACT

At the during the reign of Abdulhamid Il, The Hamidiye Cavalry Regiments, which were formed from
the tribes in order to maintain public order and order in the Eastern Anatolia were trained by opening
ibtidai schools in the places where they were located. In particular, the applications made to the
government by the tribes who were not admitted to the new central school’s and who demanded that
their children receive primary education, and the policy of connecting the tribes to the state and
including illiterate tribal chieftains in education are the factors that were effective in the opening
process of the schools. In Eastern Anatolia, the construction of a mosque and an the new central
school for the children of the tribes formed by the 13th and 14th Hamidiye Cavalry Regiments was
initiated first in the centre of Erzurum and the surrounding towns, and then in Van and Bitlis.
Although some of these educational institutions, called Hamidiye Mosque and Hamidiye Ibtidai
Schools, started education, some schools remained only in planning due to lack of resources. In this
study, within the scope of archival documents and provincial salnames, issues such as the location,
construction and construction process of the new central schools opened locally in Erzurum, Van and
Bitlis for the training and education of the Hamidiye Cavalry Regiments, the problems they
encountered at this stage, solution proposals, and teacher appointments will be analysed according to
the policy of the period.

Key Words: Eastern Anatolia, Hamidiye Cavalry Regiments, The New Central School, Tribal,
Education
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SOSYAL BIiLGILER DERS KITAPLARINDA ISLAM ONCESI
TURKLERE YER VERILME DURUMU
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37gokhanergin@gmail.com

OZET

Toplumlarin gelisip ilerlemesi siiphesiz gegmisinde yatmaktadir. Gegmis, ders almasini bilen toplum
ve milletler i¢in bir hazinedir. Ge¢misten ders almay1 gelecege giivenle bakmak olarak sayan bir
sosyal bilim olan tarih ¢ok sayida Tiirk devletinin kurulusuna sahitlik etmis, gerek kurulan devletlerin
liderlerinin ve halkinin kisilik 6zellikleri gerekse devletlerin medeniyete katkilariyla hem iginde
yasadiklar1 hem de sonraki zamanlar etkileyen pek ¢ok olayir barindirmaktadir. Tiirklerin tarihteki
yerini ve 6nemini, etkileri ve etkilenenleriyle ortaya ¢ikaracak olan unsur siiphesiz ki egitimdir. Temel
egitim diizeyinde tarih 6gretimi Sosyal Bilgiler dersi kapsaminda gergeklestirilmektedir. Ders kitaplari
Sosyal bilgiler dersi 6gretim programi dogrultusunda hazirlanan ve igeriginde yer alan gorsel ve
yazinsal metinlerle bilginin zenginlesmesine ve somutlastirilmasina katki saglamaktadir. Bu
arastirmada Sosyal Bilgiler ders kitaplarinda Islim o6ncesi Tiirk Devletlerinin incelenmesi
amaclanmaktadir. Nitel arastirma yontemlerinden olan dokiiman incelemesi yontemi kullanilmistir.
Bu dogrultuda Milli Egitim Bakanligi Talim Terbiye Kurulu tarafindan hazirlanan 4.smif, 5.smif,
6.sinif, 7.smuf diizeyindeki ders kitaplari ele alinmugtir.

Anahtar Kelimeler: Sosyal bilgiler, ders kitabu, tarih, Tiirk tarihi
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ABSTRACT

The development and progress of societies undoubtedly lies in their past. The past is a treasure for
societies and nations that know how to learn. History, which is a social science that considers learning
from the past as looking to the future with confidence, has witnessed the establishment of many
Turkish states, and includes many events that affect both the times they live in and the future, with
both the personality characteristics of the leaders and people of the established states and the
contributions of the states to civilization. The factor that will reveal the place and importance of the
Turks in history, their effects and those affected by them, is undoubtedly education. History teaching
at the basic education level is carried out within the scope of the Social Studies course. Textbooks are
prepared in line with the Social Studies course curriculum and contribute to the enrichment and
concretization of knowledge with the visual and literary texts they contain. This research aims to
examine the pre-Islamic Turkish States in Social Studies textbooks. Document review method, one of
the qualitative research methods, was used. In this regard, textbooks at the 4th grade, 5th grade, 6th
grade and 7th grade levels prepared by the Ministry of National Education Board of Education and
Discipline were discussed.

Keywords: Social studies, textbook, histotry, Turkish history.
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Dr. Zeynel LEVENT
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OZET

1920’lerin diinya konjonktiiriinde ulusal/uluslararas1 boyuttaki giivenlik endiselerinin ve Bati
iilkelerindeki benzer uygulamalarin da etkisiyle okul miifredatina dahil edilen “Askerlige
Hazirlik Dersleri” ve sonrasinda bu derslerin yerini alan “Milli Savunma Bilgisi Dersleri”
Tiirk egitim tarihinin 6nemli bir boliimiine taniklik etmistir. Bahse konu dersler, sinif
ortaminda verilen nazari egitim ve bu bilgilerin pratige dokiilme sekli olarak
degerlendirilebilecek olan acik arazideki askerlige hazirlik kamplarindan olusmustur.
Gengligin militarize edilmesi ve topyeklin harbe hazirlanmasi agisindan biiylik 6nem atfedilen
bu dersleri kendinden onceki Askerlige Hazirlik Dersleri’nin devami olarak gormek
miimkiinse de anlayis ve yontem agisindan bazi ayrismalar oldugu asikardir.

Bu bildirinin amaci, 1949-1968 yillar1 arasinda okullarimizda “Milli Savunma Bilgisi
Dersleri” adi altinda okutulan derslerin miifredat programi, talimatname ve ders kitaplarini;
derslerin amag, hedef ve Onerilen Ogretim yontemleri agisindan incelemek suretiyle
literatiirdeki eksikligin giderilmesine katki saglamaktir. Calismada usul olarak tarihi yontem
benimsenecektir. Temel kaynak olarak; miifredat programlari, talimatnameler ve ders kitaplari
kullanilacaktir. Ayrica arsiv aragtirmasi yapilacak, doneme ait siireli yayinlarda yer alan veri
ve gorseller ile donemin sahitlerinin anilarindan istifade edilecektir.

Anahtar Kelimeler: Halkla Iliskiler, Militarizm, Milli Savunma Bilgisi Dersleri, Topyekiin
Harp
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AN EXAMINATION OF THE NATIONAL DEFENSE COURSES IN
TERMS OF THE CURRICULUM, INSTRUCTIONS AND COURSE
BOOKS (1949-1968)

Dr. Zeynel Levent
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ABSTRACT

In the world conjuncture of the 1920s, with the effect of national/international security
concerns and similar practices in western countries, the inclusion of “Military Preparation
Courses” in the school curriculum and the “National Defense Knowledge Courses” that
replaced these courses later witnessed an important part of Turkish education history. The
courses in question consisted of theoretical education given in the classroom environment and
military preparation camps in the open field, which could be considered as a way of putting
this information into practice. Although it is possible to see these courses, which are attributed
great importance in terms of militarizing the youth and preparing them for all-out war, as a
continuation of the previous Military Preparation Courses, it is obvious that there are some
differences in terms of understanding and method.

The purpose of this report is to contribute to the elimination of the deficiency in the literature
by examining the curriculum, instructions and textbooks of the courses taught under the name
of “National Defense Knowledge Courses” in our schools between 1949-1968 in terms of the
purpose, target and recommended teaching methods of the courses. The historical method will
be adopted as the method in the study. curriculum programs, instructions and textbooks will
be used as primary sources. In addition, archive research will be conducted, and data and
visuals in periodicals of the period and the memories of witnesses of the period will be
utilized.

Keywords: Public Relations, Militarism, National Defence Courses, Total War
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OZET

Sosyal Bilgiler Dersi Ogretim Programlari’nda, 6grenme alanlarmin, programim amact dogrultusunda
hazirlanmasi ve bu amaglar agikca ortaya koymasi beklenen bir durumdur. Sosyal bilgiler, Tiirk tarihi
ve kiiltiiriinlin olusumuna katkida bulunan temel unsurlar1 ve siire¢leri idrak eden, kiiltiirel mirasin
korunmasi1 ve gelistirilmesinin Oneminin farkinda olan milli biling ve kimlik sahibi bireyler
yetistirmeyi amaglamaktadir. 2005 ve 2018 sosyal bilgiler dersi 6gretim programlarinda, dogrudan bu
temel amaca yonelik olarak “Kiiltiir ve Miras” 6grenme alanina; 2024 sosyal bilgiler dersi 6gretim
programinda ise benzer minvalde “Ortak Mirasimiz” adli bir 6grenme alanina yer verilmistir. Bu
O0grenme alaninin, tarihsel ve kiiltiirel icerigi genis bir ¢ercevede ele almasi ve kiiltiirel mirasimizi 6n
plana ¢ikaran bir yapida diizenlenmesi 6nem arz etmektedir. Bu arastirmada, s6z konusu 6grenme
alanmin igerik ve kapsaminm 2005, 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim Programlarinda
kargilagtirmali olarak incelenmesi amaglanmistir. Aragtirmada, nitel metodoloji baglaminda dokiiman
inceleme tekniginden yararlanilmistir. Aragtirmanin veri kaynagini, Milli Egitim Bakanlig: tarafindan
hazirlanan 2005, 2018, 2024 sosyal bilgiler dersi 6gretim programlari (4,5,6 ve 7. swnif diizeyi)
olusturmaktadir. Elde edilen verilerin ¢éziimlenmesinde, igerik analizi teknigine basvurulmustur.
Arastirmada, 6grenme alaninin icerik ve kapsami, s6z konusu programlarda yer verilen her bir baglik
dikkate alinarak derinlemesine incelenmeye calisilmistir. Verilerin analiz siireci devam etmekte olup
bulgu, sonug ve onerilere tam metinde yer verilecektir.

Anahtar Kelimeler: Kiiltiir ve miras, 6grenme alani, sosyal bilgiler dersi 6gretim programi.
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ABSTRACT

In the Social Studies Curriculum, the learning themes are expected to be prepared in line with the
objectives of the curriculum and to make these objectives clear. Social studies aims to raise individuals
with national consciousness and identity who comprehend the basic elements and processes that
contribute to the formation of Turkish history and culture, and who are aware of the importance of
protecting and developing cultural heritage. In the 2005 and 2018 social studies curricula, the learning
theme “Culture and Heritage” was included directly for this basic purpose, and in the 2024 social
studies curriculum, a learning theme called “Our Common Heritage” was included similarly. It is
important that this learning theme deals with historical and cultural content in a broad framework and
is organized in a structure that emphasizes our cultural heritage. This study aims to examine the
content and scope of this learning theme comparatively in the 2005, 2018 and 2024 Social Studies
Curricula. The study used document analysis technique in the context of qualitative methodology. The
data source of the research consists of 2005, 2018, 2024 social studies course curricula (4™, 5™, 6" and
7" grade level) prepared by the Ministry of National Education. Content analysis technique was
applied in analyzing the data obtained. The content and scope of the learning theme were examined in
depth by taking into account each title included in the programs in question. The data analysis process
is ongoing and the findings, conclusions and recommendations will be included in the full text.

Keywords: Culture and heritage, learning theme, social studies curriculum
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OZET

Genel anlamiyla “tarihsel yanilg1” olarak tanimlanan anakronizm; olgusal, kavramsal ve yaklagimsal
anakronizm olmak fizere tiirlere ayrilmaktadir. Anakronizmin sosyal bilgiler egitimindeki mevcut
durumu ile ilgili calismalar olduk¢a yetersizdir. Aragtirmanin amaci, sosyal bilgiler 6gretmenlerinin
“anakronizm” ile ilgili gorislerini ortaya koymaktir. Arastirmada nitel metodoloji kapsaminda
fenemoloji (olgubilim) yontemi kullanilmigtir. Arastirmanin ¢alisma grubunu 2023-2024 egitim
ogretim yilinda resmi kurumlarda gérev yapan toplam 40 sosyal bilgiler 6gretmeni olusturmaktadir.
Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen yapilandirilmis goriisme
formu kullanilmistir. Elde edilen veriler icerik analizi araciligiyla ¢oziimlenmistir. Arastirma
sonucunda Ogretmenler, anakronizmi ‘“yanlis tarihsel bilgi” ve “zamanla ilgili hatalar” odaginda
tanmimlamalar yaparak anlamlandirnistir. Ogretmenler anakronizmi “zaman ve kronoloji ile degisim ve
stirekliligin yani sira diigiinme ve aragtirma becerileri ile iligkilendirerek bu becerilerin eksikliginin
anakronik hata yapmaya neden olabilecegi yoniinde fikir bildirmistir. Ogretmenler dgrencilerin
anakronik hatalar yaptigini, sosyal bilgiler konular1 arasinda ise en fazla “Osmanl tarihi ve Orta Asya
Tirk Devletleri” ile ilgili anakronizm sorunu yasadiklarini belirtmistir. Anakronik hatalarinin
giderilebilmesi i¢in “tarih seritleri, gorsel, gorsel isitsel materyallerin” kullanilmasi1 Snerilmistir.
Arastirmanin bulgularina dayali olarak; “anakronizm” ile ilgili kapsamli ve nitelikli ¢alismalar
yapilmasi ve bu ¢aligmalarin sonuglarinin egitime entegre edilmesi gerektigi onerilmektedir.

Anahtar Sozciikler: Sosyal bilgiler, anakronizm, 6gretmen
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SOCIAL STUDIES TEACHERS' VIEWS ON ’ANACHRONISM’
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ABSTRACT

Anachronism, which is generally defined as ‘historical misconception’, is divided into types as factual,
conceptual and approach anachronism. Studies on the current status of anachronism in social studies
education are quite insufficient. The aim of the study is to reveal the views of social studies teachers
about ‘anachronism’. Phenomenology (phenomenology) method was used in the research within the
scope of qualitative methodology. The study group of the research consists of a total of 40 social
studies teachers working in public institutions in the 2023-2024 academic year. A structured interview
form developed by the researchers was used as a data collection tool. The data obtained were analysed
through content analysis. As a result of the research, teachers made sense of anachronism by defining
it in terms of ‘incorrect historical knowledge’ and ‘mistakes about time’. Teachers associated
anachronism with ‘time and chronology, change and continuity, as well as thinking and research
skills’ and stated that the lack of these skills may cause anachronistic errors. Teachers stated that
students made anachronistic mistakes and that they had the most anachronism problems with
‘Ottoman history and Central Asian Turkish States” among social studies subjects. In order to
eliminate anachronistic errors, it was suggested to use ‘history strips, visual, audio-visual materials’.
Based on the findings of the study, it is suggested that comprehensive and qualified studies on
‘anachronism’ should be conducted and the results of these studies should be integrated into
education.

Keywords: Social studies, anachronism, teacher
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OZET

Bu aragtirmanin amaci Sosyal Bilgiler 6gretmenlerinin 2024 Sosyal Bilgiler ve 8. Smif T.C. Inkilap
Tarihi ve Atatilirkgiiliik dersleri 6gretim programlarina yonelik tutum ve goriislerini ortaya koymaktir.
Karma aragtirma yonteminin uygulandigi bu arastirmanin nitel boyutunun 6rneklemini Tiirkiye’nin
farkli illerinden gelen 36, nicel boyutunu ise 138 Sosyal Bilgiler ziimre 6gretmeni olusturmustur. Bu
ogretmenlere iki grup halinde bes giinliik 6gretim programi tanitim egitimi verilmis ve bes giinliik
egitim ve uygulamalarin sonrasinda dgretmenlere yeni 6gretim programina dair goriisleri sorulmustur.
Arastirmanin nitel verileri arastirmacilar tarafindan gelistirilen bes adet acik uglu soru iceren anket
kullanilarak elde edilmistir. Nicel veriler ise arastirmanin nitel boyutundan elde edilen bulgular ve
Ogretim programlarina yonelik giincel tartismalardan yola gikarak aragtirmacilar tarafindan gelistirilen
37 adet 3’li Likert tipi soru igeren anket kullanilarak elde edilmistir. Anket 6gretim programlarina dair
bes alt boyutta veri toplamay1 amaglamaktadir. Bunlar: a) Mevcut 6gretim programina dair goriisler, b)
2024 gretim programinda yer verilen ve yer verilmeyen icerige yonelik goriisler, c¢) 2024 Ogretim
programinda yer verilen beceriler ve beceri egitimine yonelik goriisler, d) 2024 Ogretim programinda
yer verilen degerlere yonelik goriisler ve ) 2024 Ogretim programina yonelik genel degerlendirme.
Arastirmaya katilan 6gretmenler 2018 6gretim programu igerik yogunlugu, beceri ve deger egitimi
acisindan yeterli oldugunu bu nedenle giincellenmesine gerek olmadigini diisiinmektedirler. Sosyal
Bilgiler dgretmenleri T.C. Inkilap Tarihi dgretim programinda igerik agisindan yapilan degisikliklere
yonelik olumsuz gériis belirtmiglerdir. Ogretmenler 2024 gretim programlarinda gerceklestirilen
sadelestirmeyi olumsuz degerlendirmigler ve programi bilgi seviyesi agisindan yetersiz gérmiiglerdir.
Ogretmenler, programda 6gretim uygulamalarina yer verilmesini olumsuz karsilasmislar, bunun
Ogretmen Ozerkligine aykirt oldugunu ve 6gretimi tekdiize hale getirecegini belirtmislerdir.

Anahtar Kelimeler: Maarif Modeli, dgretim programi, Sosyal Bilgiler, T.C. inkilap Tarihi ve
Atatiirkgiiliik, 6gretmen goriisii
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ABSTRACT

This study aims to investigate the perceptions and viewpoints of Social Studies educators regarding
the 2024 Social Studies curriculum and the 8th grade Turkish Republic History of Revolution and
Kemalism curriculum. The qualitative aspect of this mixed-methods research involved a sample of 36
Social Studies teachers from various provinces across Turkey, while the quantitative aspect included
138 Social Studies teachers. These educators participated in a five-day training program focused on
the new curriculum, divided into two groups. Following this training, they were solicited for their
feedback on the revised curriculum. Qualitative data were gathered through a questionnaire featuring
five open-ended questions, which were crafted by the researchers. In contrast, quantitative data were
collected using a questionnaire comprising 37 three-point Likert-type questions, also developed by the
researchers, informed by the qualitative findings and ongoing discussions regarding the curricula. The
guestionnaire was designed to gather insights across five specific dimensions: a) Perspectives on the
existing curriculum, b) Views on the content included and excluded in the 2024 curriculum, c)
Opinions regarding the skills and training incorporated in the 2024 curriculum, d) Attitudes towards
the values represented in the 2024 curriculum, and e) Overall assessment of the 2024 curriculum.
Participants in the study indicated that they believe the 2018 curriculum is adequate in terms of
content richness, skill development, and value education, suggesting that an update is unnecessary.
Furthermore, Social Studies teachers voiced concerns regarding the modifications made to the Turkish
Revolution History curriculum, particularly criticizing the content changes. Teachers were negative
about the inclusion of teaching practices in the curriculum, stating that it was contrary to teacher
autonomy and would make teaching monotonous.

Keywords: Maarif Model, curriculum, Social Studies, Turkish Revolution History and Kemalism,
teacher opinion
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OZET

Tarih, sosyal bilimler icerisinde ge¢cmis, simdi ve gelecek bagini insa ederek milli kimlik aktariminm
stirdiiren 6nemli bir misyonu iistlenmektedir. Ulus, millet ve ideoloji kavramlarinin tarihsel liderler
iizerinden yeniden kurgulanisi, tarih yazimimin ve Ogretiminin bu baglamda gerceklestirilmesini
sagladig goriilmektedir. Tarih bilimi sosyolojik olarak disiplinler arasi etkilesimi dogrultusunda insan,
toplum, devlet, kiiltiir, medeniyet, sanat, din, siyaset, ekonomi ve diger alanlar1 ideolojik olarak yap1
sOkiim sonrasi yeniden insa etmektedir. Bu inganin ana etkeni ise tarihsel liderler olmaktadir. Tiirk
tarihinde en onemli tarihsel liderlerden birisi olan Mustafa Kemal Atatiirk’iin yasadigi donem ve
sonrasinda bireysel ve toplumsal belleklerdeki izdiisiimii aidiyet hissedilen ideolojik yaklagimlara gore
farkli olmustur. 19 Mayis 1919 6ncesine iliskin Mustafa Kemal Atatiirk’iin zihinlerdeki varligi ile
Milli Miicadele yillari, Cumhuriyet’in ilan1 sonrasi ve oOliimiinden sonraki biligsel ve duyussal
portrelerin farkli oldugu bilinmektedir. Bu arastirmada Sosyal Bilgiler 6gretmenlerinin Atatiirk’e
iligkin biligsel ve duyussal portrelerinin kimlik aktarimi ve ideoloji temelinde zihinlerde nasil
kurgulandigy, insa edildigi belirlenmek istenmistir. Bu ¢aligma Mustafa Kemal Atatiirk’{in zihinlerdeki
varligiin ideolojik baglamda bi¢imlendigi gostermesi bakimindan 6nemlidir. Arastirmada bilimsel
aragtirma yontemlerinden nitel yontem kullanilmigtir. Caligmanin arastirma deseni olarak
fenomenoloji (olgubilim) deseni kullanilmigtir. Bu arastirmanin ¢alisma grubunu Milli Egitim
Bakanligi’na bagli devlet okullarinda gérev yapan Sosyal Bilgiler 6gretmenleri olusturmaktadir.
Arastirmada Orneklem olarak seckisiz olmayan 6rneklem yontemlerinden Olgiit 6rnekleme stratejisine
yer verilmistir. Arastirmanin c¢alisma grubuna 2024-2025 egitim Ogretim yilinda Milli Egitim
Bakanlig1 bagli Aksaray ili ortaokullarinda gdrev yapan 12 Sosyal Bilgiler 6gretmeni segilmistir.
Calismada yedi sorudan olusan yar yapilandirilmig goriisme formu kullanilmistir. Arastirmada elde
edilen veriler igerik analizi ile ¢6ziimlenmistir. Aragtirmada Sosyal Bilgiler 6gretmenlerinin sahip
oldugu ideolojik yaklagimlarin Mustafa Kemal Atatiirk’i belleklerde milliyet¢i, sekiiler, Batili,
Dogulu, anti emperyalist, solcu, sagc1 gibi kavramlarla kurguladiklart sonucuna ulasilmistir.

Anahtar Sézciikler: Atatiirk, fenomenoloji, ideoloji, kimlik insasi, tarih
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ABSTRACT

History undertakes an important mission in social sciences that maintains the transmission of national
identity by constructing the link between past, present and future. It is seen that the reconstruction of
the concepts of nation, nation and ideology through historical leaders enables historiography and
teaching to be realized in this context. In line with its sociological interdisciplinary interaction, the
science of history reconstructs human, society, state, culture, civilization, art, religion, politics,
economy and other fields after ideological deconstruction. The main factor in this reconstruction is
historical leaders. The projection of Mustafa Kemal Atatiirk, one of the most important historical
leaders in Turkish history, in individual and collective memories during and after his lifetime has been
different depending on the ideological approaches to which one belongs. Prior to May 19, 1919,
Mustafa Kemal Atatiirk's presence in the minds of teachers was different from the cognitive and
affective portraits of Atatiirk during the years of the National Struggle, after the proclamation of the
Republic and after his death. This study aims to determine how Social Studies teachers' cognitive and
affective portraits of Atatlirk are constructed and constructed in their minds on the basis of identity
transmission and ideology. This study is important in terms of showing that the existence of Mustafa
Kemal Atatiirk in the minds is shaped in an ideological context. Qualitative method, one of the
scientific research methods, was used in the study. Phenomenology (phenomenology) design was used
as the research design of the study. The study group of this research consists of Social Studies teachers
working in public schools affiliated to the Ministry of National Education. Criterion sampling strategy,
which is one of the non-random sampling methods, was used as sampling in the study. Twelve Social
Studies teachers working in Aksaray province secondary schools affiliated to the Ministry of National
Education in the 2024-2025 academic year were selected for the study group. A semi-structured
interview form consisting of seven questions was used in the study. The data obtained in the study
were analyzed by content analysis. In the study, it was concluded that the ideological approaches of
Social Studies teachers construct Mustafa Kemal Atatiirk in their memories with concepts such as
nationalist, secular, Western, Eastern, anti-imperialist, leftist, rightist.

Keywords: Atatiirk, phenomenology, ideology, identity construction, history
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AMASRA ORNEGI

Emre AKSU
ODTU Gelistirme Vakfi Ankara Ozel Lisesi
21041224@odtugvo.k12.tr

OZET

Amasra, tarihi boyunca Roma, Bizans, Pontus, Cenova gibi ¢esitli medeniyetlerin egemenligi altinda
bulunmus ve her donemde sehre farkli bir kiiltiirel iz birakmistir. Osmanli doneminde ise Fatih Sultan
Mehmet tarafindan Osmanli topraklarina katilmistir. Amasra’nin zengin kiiltiirel cesitliliginin ve tarihi
dokusunun korunmasi, bu miras1 gelecek kusaklara aktarmak agisindan biiyiik 6nem tagimaktadir. Biz
genclerin, Amasra'nin kiiltiirel mirasinin korunmasinda iistlenecegi rol, bolgenin tarihi ve kiiltiirel
degerlerinin siirdiiriilebilirligini saglamak i¢in kritik bir 6neme sahiptir. Bizlerin, egitim, etkinlikler,
sozlii tarih ¢aligmalari, goniillii projeler ve teknoloji kullanimi gibi ¢esitli alanlarda aktif rol almalari,
Amasra’nin kiiltiirel mirasin1 yagatmanin ve korumanin anahtari olacaktir. Aymi kapsamda, sahip
olunan bu kiiltiirel mirasin dijital ortamlarda daha erisilebilir hale getirilmesi maksadiyla sanal turlar,
dijital arsivler ve interaktif haritalar olusturulmasi bu amaca olduk¢a etkin bir sekilde hizmet
edecektir. Genglerin bu siiregteki katkilarmin tesvik edilmesi, yalnizca kiiltiirel mirasin korunmasini
saglamakla kalmayacak, dahil olunan bu siirecte icra ettigi faaliyetler onlarin ve ebeveynlerinin
toplumsal biling ve sorumluluk duygusunun artmasina neden olacaktir. Bu noktadan hareketle 6rnek
olarak secilen ve halen aktif olarak devam eden Amastris Antik Kenti kazilart bu bildiride ele
alinacaktir. Kiiltiirel miras kavrami sorgulanarak, devam eden bilimsel kazilar ve elde edilen sonuglar
iizerinden genglere bu konuda biling kazandirilmas1 hedeflenmektedir.

Anahtar Kelimeler: Kiiltiirel miras, Amastris Antik Kenti, bilimsel kazi, kiiltiirel ¢esitlilik
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THE ROLE OF YOUNG PEOPLE IN THE PROTECTION OF
CULTURAL HERITAGE: THE CASE OF AMASRA

Emre AKSU
ODTU Gelistirme Vakfi Ankara High School
21041224@odtugvo.k12.tr

ABSTRACT

Throughout its history, Amasra has been under the rule of various civilizations, including the Romans,
Byzantines, Pontus, and Genoese, each leaving a distinct cultural imprint on the city. During the
Ottoman period, it was incorporated into Ottoman lands by Fatih Sultan Mehmet. Preserving Amasra’s
rich cultural diversity and historical texture is of great importance for passing this heritage on to future
generations. The role of us in preserving Amasra’s cultural heritage is crucial for ensuring the
sustainability of the region’s historical and cultural values. Our active involvement in areas such as
education, events, oral history studies, volunteer projects, and technology use will be key to
maintaining and protecting Amasra’s cultural heritage. Additionally, making this cultural heritage
more accessible in digital environments through virtual tours, digital archives, and interactive maps
will significantly contribute to this goal. Encouraging young people's contributions in this process will
not only help preserve cultural heritage but also enhance the social awareness and sense of
responsibility among them and their families. This paper will focus on the ongoing archaeological
excavations of the ancient city of Amastris as an example. By examining the concept of cultural
heritage through ongoing scientific excavations and the results obtained, the paper aims to raise
awareness among young people on this subject.

Keywords: Cultural heritage, Ancient City of Amastris, scientific excavation, cultural diversity
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CU_MHURiYETiN ILK YILLARI iMAM VE HATIP MEKT_EPLERi
MUFREDATLARINDA GIRISIMCILIK EGITIMI: BOLU ORNEGI

Yiiksek Lisans Ogrencisi Semanur BINNETOGLU
Bolu Abant Izzet Baysal Universitesi [lahiyat Fakiiltesi, Felsefe ve Din Bilimleri,
semanurbinnetoglu@gmail.com

. ) Doc. Dr. Murat TARHAN
Bolu Abant Izzet Baysal Universitesi, llahiyat Fakiiltesi, Felsefe ve Din Bilimleri,
murattarhan@ibu.edu.tr

OZET

Tarih boyunca lilkelerin gelismiglik diizeyleri ile egitim seviyeleri etkilesim igerisinde olmustur. Bir
tilkenin gelismiglik diizeyini gésteren énemli unsurlardan biri olarak kabul edilen egitim, Osmanli
Imparatorlugu’nun mirasi iizerine kurulan Tiirkiye Cumhuriyetinde de modern ve giiclii bir devlet
olabilmek i¢in iyi bir sistem kurma sartlarindan biri olmus ve bu hususta kendisinden bir 6nceki
donemin hamlelerinden etkilenmistir. Cumhuriyetin 29 Ekim 1923 tarihinde ilan edilmesi ile Tiirk
toplumunda bir¢ok koklii degisiklik ve yenilik yapilmistir. Bu koklii degisiklik ve yeniliklerden biri de
egitim alaninda olmustur. Bu baglamda Cumbhuriyetin ilk yillarinda ders programlar1 ve miifredatlarda
Cumhuriyetgi egitim felsefeleri dogrultusunda c¢esitli diizenlemeler yapilmistir. Bu baglamda
caligmanin amaci1 Tiirkiye’de Cumhuriyetin kurulmasinin ardindan imam ve hatip mekteplerinde
izlenen egitim miifredatlarindaki kazanimlar baglaminda girisimcilik becerisinin miifredat igerisinde
incelenmesi ve ilgili 6rnekler iizerine bir degerlendirme yapilmasi olarak belirlenmistir. Girisimcilik
becerisi tarih boyunca devlet sistemlerinde 6nemli bir rol tistlenmistir. Bu durum Cumhuriyet donemi
ile birlikte ayr1 bir 6nem kazanmus, egitim ve siyaset gibi konularda baslica strateji kaynagi olmustur.
Bu dogrultuda yapilan arastirma ile girisimcilik becerisinin Cumhuriyet dénemi egitim tarihi
igerisindeki konumunun tespiti ve imam hatip mektepleri miifredati/programi alaninda yapilacak
caligmalara katkida bulunulmasi istenmistir. Arastirma Osmanli Devleti’nin son dénemlerindeki klasik
medrese miifredat sistemlerinin degisimi ve Tiirkiye Cumhuriyeti’nin ilk yillarinda olusan imam ve
hatip mektepleri miifredatlarinin Bolu ili 6rnegi ile smirlandirilmigtir. Arastirmada cumbhuriyet
doneminde yayimlanmis imam ve hatip mektepleri 6gretim programlari/miifredatlarindaki kazanimlar
girisimcilik becerisi ¢ergevesinde incelenmis ve analiz edilmistir. Bu amagla ¢alismada tarama, igerik
analizi ve betimsel veri analizi yontemi; degerlendirme kisminda ise yorumlama ve karsilagtirma
yontemi kullanilmigtir. Aragtirma sonuglarina gore; Osmanli’dan miras olarak alinan egitim sistemini
degistirmek ve doniistirmek i¢in yapilan egitim reformlarmin ve giiniimiize kadar olan siirecte
program igeriklerinin incelemesi yapildiginda bu degisim ve doniisiimlerin girisimcilik becerisinin
kazandirilmas1 konusunda yetersiz kaldigi anlagilmistir. Neticede bu durumun yalnizca giiniimiiziin
problemi olmadigi aslinda yiiz yil1 askin siireg igerisinde gerceklesen bir problem oldugu anlasilmustir.
Girisimcilik becerisi ile ilgili bu eksikligin egitim sistemine yansimalart da bugiin hala iizerine
tartisilan ve gilincelligini koruyan bir konu olmustur.

Anahtar kelimeler: Program, egitim, din egitimi, girisimcilik, girisimcilik egitimi.
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ENTREPRENEURSHIP EDUCATION IN THE CURRICULA OF IMAM
AND HATIP SCHOOLS IN THE FIRST YEARS OF THE REPUBLIC:
THE CASE OF BOLU

‘ M.Sc. Student, Semanur BINNETOGLU
Bolu Abant Izzet Baysal University Faculty of Theology, Philosophy and Religious Studies,
semanurbinnetoglu@gmail.com

Assoc. Prof. Murat TARHAN
Bolu Abant izzet Baysal University, Faculty of Theology, Department of Philosophy and Religious
Studies,
murattarhan@ibu.edu.tr

ABSTRACT

Throughout history, the development levels of countries and their education levels have interacted.
Education, which is considered as one of the important elements showing the level of development of
a country, has been one of the conditions for establishing a good system in order to become a modern
and strong state in the Republic of Turkey, which was founded on the legacy of the Ottoman Empire,
and in this regard, it was affected by the moves of the previous period. With the proclamation of the
Republic on 29 October 1923, many radical changes and innovations were made in Turkish society.
One of these radical changes and innovations has been in the field of education. In this context, in the
first years of the Republic, various arrangements were made in the curriculum and curricula in line
with the Republican educational philosophies. In this context, the aim of the study is to examine the
entrepreneurship skills in the curriculum in the context of the achievements in the education curricula
followed in imam and hatip schools after the establishment of the Republic in Turkey and to make an
evaluation on the relevant examples. Entrepreneurial skills have played an important role in state
systems throughout history. This situation gained a special importance with the Republican period and
became the main source of strategy in matters such as education and politics. With the research carried
out in this direction, it was requested to determine the position of entrepreneurship skills in the history
of education in the Republican period and to contribute to the studies to be carried out in the field of
imam hatip schools curriculum/program. The research is limited to the change of classical madrasa
curriculum systems in the last period of the Ottoman Empire and the curricula of imam and hatip
schools formed in the first years of the Republic of Turkey in the case of Bolu province. In the study,
the achievements in the curriculum/curricula of imam and hatip schools published in the republican
period were examined and analyzed within the framework of entrepreneurship skills. For this purpose,
scanning, content analysis and descriptive data analysis methods were used in the study; In the
evaluation part, interpretation and comparison method was used. According to the results of the
research; When the educational reforms made to change and transform the education system inherited
from the Ottoman Empire and the contents of the program until today are examined, it is understood
that these changes and transformations are insufficient in gaining entrepreneurship skills. As a result, it
has been understood that this situation is not only a problem of today, but actually a problem that has
taken place over a hundred years. The reflections of this deficiency in entrepreneurship skills on the
education system have also been a subject that is still discussed and up-to-date today.

Keywords: Program, education, religious education, entrepreneurship, entrepreneurship education.
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AHMET RASIM’IN FALAKA’SINDAN SON DONEM OSMANLI
ILKOGRETIMININ DINAMIKLERINIi OKUMAK

Prof. Dr. ibrahim Caner TURK
Erzincan Binali Yildirim Universitesi,
icanerturk25@hotmail.com

OZET

Ahmet Rasim(1865-1932), II.Abdiilhamid, Mesrutiyet ve Cumhuriyet donemlerine taniklik etmis
gazeteci, miiellif ve bestekardir. Istanbul’da dogdu. ilk tahsiline Sofular’daki mahalle mektebinde
bagladi; sonra sirasiyla Kirkcesme’de Tezgahgilar, Haydar’da Cukurgesme, Sargiizel’de Hafiz Pasa
mekteplerinde okudu. “Falaka”, Ahmed Rasim’in mektep hatiralarini i¢inde topladigi kitabidir. Eser, o
devrin mekteplerinin durumlarini, 6gretmen - 6grenci, okul - aile miinasebetlerini anlatmakta, 6zellikle
Tiirk egitim tarihi bakimindan pek degerli malzeme tagimaktadir. Ahmet Rasim’in eseri Tanzimattan
sonra “iptidai” adin1 alan siibyan mekteplerini ve tedris usullerini adeta renkli ve sesli bir sinema
seyrettirir gibi canli ve siiriikleyici bir uslibla anlatmaktadir. Osmanli medreselerini daha iyi
degerlendirebilmek igin bunlarin bir alt kurumu olan mekteblerin, tarihi gelisimi, isleyisi, kiiltirt,
folkloru, mimarisi vs. ile sorgulanmast artik bir ihtiyactir. ilgili bildiride Tiirk-Islam kiiltiir gevresinde
ortaya c¢ikip gelisen kurumlardan biri olan sibyan mekteplerinin merasimleri(amin alay1), 6gretim
kadrosu(bevvablar, kalfalar, muallim-hocalar), gelenekleri, egitim-6gretim tarzi, mimarisi, folkloru,
binalari, esyasi, finansmani aktarilip analiz edilecektedir. ilgili kaynagin geleneksel olarak resmi okul
sistemi perspektifinden bakilmis olan egitim tarihinin bazi basliklarini doldurmaya yardimer oldugu
goriilmektedir.

Anahtar Kelimeler: Ahmet Rasim, Falaka, Siibyan(ibtidai) mektepler.
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READING THE DYNAMICS OF LATE OTTOMAN PRIMARY
EDUCATION THROUGH AHMET RASIM’S FALAKA

Prof. Dr. ibrahim Caner TURK
Erzincan Binali Yildirim Universitesi,
icanerturk25@hotmail.com

ABSTRACT

Ahmet Rasim (1865-1932) was a journalist, author, and composer who witnessed the periods of Sultan
Abdulhamid II, the Constitutional Era, and the Republic. He was born in Istanbul and began his
primary education at the Sofular neighborhood school. He later attended the schools of Tezgahgilar in
Kirkgesme, Cukurgesme in Haydar, and Hafiz Pasha School in Sargiizel. "Falaka" is a book that
compiles Ahmet Rasim’s school memories. The work describes the conditions of the schools of that
time, the relationships between teachers and students, and between schools and families. It provides
highly valuable material for the history of Turkish education. Ahmet Rasim’s work vividly and
engagingly narrates the primary schools, known as "iptidai" after the Tanzimat reforms, and their
teaching methods, almost as if watching a colorful and sound-rich cinema. To better evaluate Ottoman
madrasas, it iS now necessary to examine the primary schools, their historical development,
operations, culture, folklore, architecture, etc., as these institutions were a fundamental part of the
madrasas. This paper will convey and analyze the ceremonies (Amin Procession), teaching staff
(bevvabs, head assistants, teachers), traditions, teaching methods, architecture, folklore, buildings,
objects, and financing of the sibyan mektebi (primary schools), which emerged and developed in the
Turkish-Islamic cultural sphere. it is seen that the relevant resource helps to fill some headings of the
history of education that have traditionally been viewed from the perspective of the official school
system.

Keywords: Ahmet Rasim, Falaka, Siibyan(Iptidai) schools.
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MEKATIB-I iBTIDA'IYYE MU ALLIMLERI CEM iYYETI’NiN
KURULUSU, NiZAMNAMESi VE FAALIYETLERI

Dr. Ogr. Uyesi Sena COSGUN KANDAL
Erzincan Binali Yildirim Universitesi, Egitim Fakiiltesi, Sosyal Bilgiler Egitimi Anabilim Dali
senacosgun@erzican.edu.tr

OZET

Osmanli Imparatorlugu'nda muallim cemiyetlerinin kurulusu, II. Mesrutiyetin ilanindan sonra
hazirlanan Cemiyetler Kaninu ve Kéniin-u Esasi’ye eklenen, kisilere toplanma ve dernek kurma
hakkini taniyan 120. madde ile baslamistir. II. Mesrutiyet Donemi, imparatorluk genelinde 6zgiirliik,
esitlik ve adalet taleplerinin yiikseldigi, toplumsal ve siyasi degisimlerin hiz kazandig1 bir donemdir.
Bu ortamda, muallimler de kendi haklarini ve mesleki standartlarini korumak amaciyla orgiitlenme
gereksinimi hissetmiglerdir. Bu baglamda, muallim cemiyetleri dgretmenlerin sosyal ve ekonomik
haklarin1 savunmak, egitimde standartlar1 yiikseltmek ve mesleki dayanigsmay1 giiglendirmek amaciyla
kurulmustur. Bu cemiyetlerden biri olan Mekatib-i Ibtida'iyye Mu allimleri Cem'iyyeti, ibtidai
diizeydeki okullarda gbrev yapan &gretmenlerin haklarini savunmak, ibtidal muallimler arasindaki
dayanigsmay1 saglamak ve onlarin mesleki gelisimlerini desteklemek amaciyla faaliyet gostermistir. Bu
bildiride, Mekatib-i Ibtida'ilyye Mu'allimleri Cem'iyyeti’nin kurulus siireci, cemiyetin amagclar1 ve
faaliyetleri ele aliacaktir. Ayrica, cemiyetin kiitiiphane kataloglarinda bulunmayan ve heniiz tam
olarak incelenmemis olan nizamnamesi igerdigi maddeler iizerinden degerlendirilecek ve cemiyetin
yapisl, teskilat sekli ve faaliyet alanlar1 tartisilacaktir.

Anahtar Kelimeler: Muallimler Cemiyeti, Muallim cemiyetleri, Ibtidii muallimleri, Cemiyetler
Kéantnu, Egitim tarihi
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THE ESTABLISHMENT, REGULATION, AND ACTIVITIES OF THE
UNION OF PRIMARY SCHOOL TEACHERS

Asst. Prof. Sena COSGUN KANDAL
Erzincan Binali Yildirim University, Faculty of Education, Department of Social Sciences Education
senacosgun@erzican.edu.tr

ABSTRACT

The establishment of teacher unions in the Ottoman Empire began with the enactment of the
Associations Law and the addition of article 120 to the Ottoman Constitution (Kan{in-u Esasi)
following the proclamation of the Second Constitutional Era. This article granted individuals the right
to assemble and form associations. The Second Constitutional Era was a period marked by rising
demands for freedom, equality, and justice across the empire, accelerating social and political changes.
In this context, teachers felt the need to organize in order to protect their rights and uphold
professional standards. Teacher unions were thus established with the aim of defending teachers' social
and economic rights, enhancing educational standards, and strengthening professional solidarity. One
such union, the Union of Primary School Teachers (Mekatib-i ibtida'iyye Muallimleri Cem’iyyeti),
operated with the purpose of advocating for the rights of teachers working at the primary level,
fostering solidarity among primary school teachers, and supporting their professional development.
This paper will examine the establishment process, goals, and activities of the Union of Primary
School Teachers. Additionally, the union's regulation, which is not yet fully studied and is not
available in library catalogs, will be analyzed through their articles, discussing the structure,
organizational form, and scope of activities of the union.

Keywords: Teachers' Union, Teacher unions, Primary school teachers, Associations Law, History of
education
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OKUL ONCESi OGRENCILERIN ORNEK TARIHIi OLAYLARA
ILISKIN ZIHINSEL MODELLERININ iINCELENMESI

Umit YEL
umtyel@gmail.com

OZET

Bu c¢alismada okul dncesi 6grencilerin 6rnek tarihi olaylara yonelik goriislerini belirlemek, zihinsel
modellerini incelemek ve bu dénem 6grencilere yonelik tarih egitimi hakkinda fikirler elde etmek
amaglanmistir. Bu ¢aligmada ornek tarihi olay Canakkale savasi olarak belirlenmis ve Ogrencilerin
gelisimine uygun olarak bir etkinlik planlanmistir. Etkinlik 6grencilerin yasma uygun bir video
izletilerek baslamistir. Ardindan ¢aligmaya goniillii olarak katilan ve calisma grubunun hali hazirda
Ogretmenligini yapan okul Oncesi 6gretmenimiz Ogrencilere Canakkale savasi hakkinda bilgiler
vermistir. Daha sonra &grenciler o6gretmenlerinin esliginde kagitlardan, kartonlardan ve atik
malzemelerden Canakkale savasiyla ilgili ¢esitli materyaller hazirlamislardir. Sonunda 6grencilerden
ilgili konuda bir resim yapmalar1 istenmistir. Resimlerini tamamlayan 6grenciler ile kisa goriigmeler
yapilarak resimlere yiikledikleri anlamlarin belirlenmesi hedeflenmistir. Ogrencilerin serbestce
yaptiklar1 resimler ve resimlere yiikledikleri anlamlarin belirlenmesi i¢in yapilan goriismeler
neticesinde elde edilen veriler calismada veri kaynagi olarak kullanilmistir. Aragtirmanin c¢aligma
grubunu kolay ulagilabilir durum ornekleme yontemiyle segilmis olan 2022- 2023 egitim Ogretim
yilinda Malatya'nin Darende il¢esinde egitim goren 11 okul dncesi 6grencisi olusturmustur. Caligsma
nitel arastirma deseninde gerceklestirilmistir. Veri kaynagi olarak kullanilan resimlerin incelenmesi ve
yorumlanmasinda dokiiman analizi teknigi, Ogrencilerin resimlere yiikledikleri anlamlarin
belirlenmesinde ise goriisme teknigi kullanilmigtir. Calisma sonucunda verilere dayali olarak okul
Oncesi Ogrencilerin tarihi olaylara yonelik zihinsel modelleri hakkinda fikirler ortaya koyulmus ve
ilgili 6neriler sunulmustur.

Anahtar Kelimeler: Okul 6ncesi, Tarih egitimi, Zihinsel model.

104


mailto:birinciyazar@mail.com

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

EXAMINATION OF PRESCHOOL STUDENTS’ MENTAL MODELS
REGARDING SAMPLE HISTORICAL EVENTS

Umit YEL
umtyel@gmail.com

ABSTRACT

This study aimed to determine preschool students' views on exemplary historical events, to examine
their mental models, and to obtain ideas about history education for students in this period. In this
study, the exemplary historical event was determined as the Battle of Canakkale and an activity was
planned in accordance with the development of the students. The data obtained as a result of the
pictures made freely by the students and the interviews conducted to determine the meanings they
attributed to the pictures were used as the data source in the study. The study group of the study
consisted of 11 preschool students who were selected with the easily accessible case sampling method
and were receiving education in the Darende district of Malatya in the 2022-2023 academic year. The
study was conducted in a qualitative research design. Document analysis technique was used in the
examination and interpretation of the pictures used as data sources, and interview technique was used
in determining the meanings that students attributed to the pictures. As a result of the study, ideas
about preschool students' mental models of historical events were put forward based on the data and
relevant suggestions were presented.

Keywords: Preschool, History education, Mental model.
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SIYASET BILiMCi PROF. DR. SUNA KiLI (1929-2015) GOZUYLE
ATATURK DONEMI TURK MODERNLESMESI

Dr. Giilnaz GEZER ESEN
Milli Egitim Bakanligi
gulnazgezer@gmail.com

OZET

Bu bildirinin amaci, Tiirk Devrim Tarihi dersini okutan, Mustafa Kemal’in 6nderliginde Milli
Miicadele ile baslayan Tirk Devrimi ve beraberinde gerceklesen Atatirk Donemi
modernlesmesinin teorisi lizerine uzun yillar ¢alisan ve bu siireci kendisine has “Atatiirk’iin
Devrim Modeli” olarak ifade eden Cumhuriyet Donemi’nin ilk siyaset bilimci kadinlarindan
Prof. Dr. Suna Kili’nin genel olarak Tiirk Devrimi, Atatiirk¢iiliik ve Cumhuriyet Donemi
modernlesmesi hakkindaki gortislerini degerlendirmektir. Prof. Dr. Suna Kili tizerinde bugiine
kadar ¢alisilmamistir. Eserleri, makaleleri, gazete makaleleri tarihsel yontem kullanilarak
degerlendirilirken 1919-1961 yillart ile siirlandirilmistir. Baska disiplinlerden olup Tiirk
Devrim Tarihi {izerine ders kitab1 yazan akademisyenlerin kitaplariyla birlikte ele alinarak s6z
konusu alana iliskin kavramlari, bakis acilar1 karsilagtirilacaktir. Amerikan Kiz Koleji mezunu
olan Prof. Dr. Suna Kili, lisans ve lisansiistii calismalarint ABD ve Ingiltere’de Siyaset Bilimi
ve Uluslararas: Iligkiler iizerine yapmustir. Atatiirk’iin 6nderligindeki Tiirk Devrimi’ni
modernlesmede ulusal, laik, akilct bir model olarak tanimlarken siyasal birlik, siyasal katilim,
karizmatik lider, siyasal orgiitlenme, otorite, cogulculuk gibi siyaset biliminin kavramlar ile
aciklamaya caligmistir. 1961 Anayasasi’ni Tiirk anayasal tarihinde Atatiirk’iin Modernlesme
Modeli’nin zirveye ¢ikmis hali olarak yorumlamistir.

Anahtar Kelimeler: Atatiirk Devrim Modeli, Modernlesme, Suna Kili, Tiirk Devrimi, 1961
Anayasast
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TURKISH MODERNIZATION DURING THE ATATURK ERA
THROUGH THE EYES OF POLITICAL SCIENTIST PROF. DR. SUNA
KiLI (1929-2015)

Dr. Giilnaz Gezer Esen
Ministry of National Education
gulnazgezer@gmail.com

ABSTRACT

This paper aims to evaluate the views of Prof. Dr. Suna Kili, one of the first female political scientists
of the Republic era, on the Turkish Revolution, Atatiirkism, and modernization during the Republic
period. She worked for many years on the theory of the Turkish Revolution, which began with the
National Struggle under Mustafa Kemal’s leadership, and referred to this process as “Atatiirk’s
Revolution Model.” Prof. Dr. Suna Kili’s work has not been extensively studied. Her writings and
articles, limited to the period between 1919 and 1961, will be analyzed using historical methods.
These will be compared with textbooks on the Turkish Revolution written by academics from other
disciplines. Prof. Dr. Suna Kili, a graduate of the American College for Girls, completed her
undergraduate and graduate studies in Political Science and International Relations in the US and UK.
She interpreted the 1961 Constitution as the peak of Atatiirk’s Modernization Model in Turkish
constitutional history.

Keywords: Atatiirk’s Revolution Model, Modernization, Suna Kili, Turkish Revolution, 1961
Constitution
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OZET

Kargilagtirmali egitim, farkli iilkelerdeki egitim sistemlerinin benzerlik ve farkliliklarini belirli bir
zaman diliminde analiz ederek, egitim politikalarinin ve uygulamalarinin anlasilmasini saglar. Bu
calisma, Fransa ve Tirkiye'deki tarih Ogretim programlarimi karsilastirmali egitim perspektifiyle
inceleyen nitel bir aragtirmadir. Her iki {ilkenin ortaokul ve lise diizeylerinde olusturulan tarih 6gretim
programlarinin genel yapisi; igerik, amaclar, degerler ve beceriler agisindan detayli bir sekilde analiz
edilmistir. Bu baglamda, aragtirmada dokiiman incelemesi yontemi kullanilarak elde edilen veriler
dokiiman analizi teknigi ile degerlendirilmistir. Caligmadan elde edilen sonuglar, Fransa'daki ortaokul
ve lise tarih Ogretim programlarimin yogun, yetkinlik temelli, tematik ve kronolojik olarak
yapilandirildigini, Avrupa ve Fransa tarihine agirlik verildigini, baz1 olaylarin ise daha tek tarafli ve
tartismaya agik bir sekilde sunuldugunu gostermektedir. Tiirkiye'nin tarih Ogretim programlari,
kapsaml1 ve yogun bir igerikle dikkat cekmektedir. Ogretim programlari, sosyal bilimler perspektifiyle
hazirlanmig ve disiplinler arast bir anlayist benimsemistir. Ayrica Tirkiye tarih 6gretim
programlarinin da yetkinlik temelli, tematik ve kronolojik olarak yapilandirildigi anlagilmaktadir.

Anahtar Kelimeler: Fransa, Tiirkiye, tarih, 6gretim programi, dokiiman analizi
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COMPARATIVE ANALYSIS OF FRANCE AND TURKIYE HISTORY
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Master Student Berra Bulut,
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ABSTRACT

Comparative education allows for the analysis of similarities and differences between educational
systems in different countries over a specific period, facilitating the understanding of educational
policies and practices. This study is a qualitative research that examines the history teaching programs
in France and Tirkiye from a comparative education perspective. The general structure of history
teaching programs at the middle school and high school levels in both countries has been analyzed in
detail in terms of content, objectives, values, and competencies. In this context, the data obtained
through document review were evaluated using document analysis techniques. The results of the study
show that the history teaching programs in France at the middle and high school levels are intensive,
competence-based, thematically and chronologically structured, with a strong emphasis on European
and French history, and that certain events are presented in a more unilateral and debatable manner.
Tiirkiye’s history teaching programs, on the other hand, are noted for their comprehensive and
intensive content. The curricula have been prepared from a social sciences perspective and adopt an
interdisciplinary approach. Additionally, it is understood that Tiirkiye’s history teaching programs are
also competence-based, thematically, and chronologically structured.

Keywords: France, Tiirkiye, history, curriculum, document analysis
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SOZLU TARIH YONTEMININ SOSYAL BIiLGILER DERSINDEKI
ROLU: TARIHSEL DUSUNME VE KALICILIK UZERINE BiR
DEGERLENDIRME

Dog. Dr. ibrahim SARI
Kiitahya Dumlupinar Universitesi, Egitim Fakiiltesi, Tiirkge ve Sosyal Bilimler Egitimi Béliimii,
Sosyal Bilgiler Egitimi Anabilim Dali
ibrahim.sari@dpu.edu.tr

OZET

Sozlii tarih yontemi, tarihsel olaylart yasamis taniklardan dogrudan ogrenme firsati sunarak,
Ogrencilerin tarihsel siiregleri daha derinlemesine kavramalarini saglayan etkili bir 6gretim aracidir.
Egitimde kullamiminin temel katkilarindan biri 6grencilerin tarihsel olaylara ¢ok boyutlu bir bakisg
acistyla yaklagmasii saglamasi ve bu olaylar1 bireysel ve toplumsal diizeyde degerlendirme
becerilerini gelistirmesidir. Ayrica elestirel diisiinme yeteneklerini pekistirirken, 6grenilen bilgilerin
daha kalict olmasina katkida bulunmaktadir. 2023-2024 egitim-6gretim doneminde Kiitahya’daki bir
devlet ortaokulda yiriitilen bu ¢alisma, sozIi tarih yonteminin sosyal bilgiler dersinde
uygulanmasinin tarihsel diistinme becerilerine ve kaliciliga etkilerini incelemektedir. Arastirmada
durum c¢alismasi deseni kullanilmistir. Aragtirma verileri, 6gretmen ve Ogrencilerle gergeklestirilen
derinlemesine goriismeler, arastirmacinin gézlem ve degerlendirmeleri ile dokiiman analizleri yoluyla
toplanmig ve icerik analizi yontemiyle ¢oziimlenmistir. Arastirmadan elde edilen bulgular, sozlii tarih
yonteminin &grencilerin tarihsel diisinme becerilerini gelistirdigini, olaylar1 farkli perspektiflerden
degerlendirme yetenegini artirdifin1 ve Ogrenilen bilgilerin daha kalici olmasimi sagladigini ortaya
koymustur. Ayrica bu yontemin 6grencilere elestirel diisiinme firsati sundugunu ve tarihsel olaylarin
farkli yonleriyle irdelenmesine katki sagladigini dogrulamistir. Bununla birlikte, tarihi sahsiyetler ve
Ogrencilerin bir araya gelmesi konusunda zaman ve ekonomik kaynak yetersizligi gibi pratik zorluklar
yasandigi da tespit edilmistir. Bu arastirma, sozlii tarih yonteminin tarih 6gretiminde yenilik¢i bir
yaklagim sundugunu ve bu yontemin 6grencilerin tarihsel diisiince siireclerine katki saglayarak tarih
egitiminde dnemli bir rol oynayabilecegini gostermektedir.

Anahtar Kelimeler: Sozlii tarih, sosyal bilgiler dersi, 6gretmen, 6grenci, ortaokul.
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THE ROLE OF ORAL HISTORY METHOD IN SOCIAL STUDIES
COURSE: AN EVALUATION ON HISTORICAL THINKING AND
RETENTION
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ABSTRACT

Oral history method is an effective teaching tool that enables students to comprehend historical
processes in more depth by providing the opportunity to learn directly from witnesses who have
experienced historical events. One of the main contributions of its use in education is that it enables
students to approach historical events from a multidimensional perspective and develop their ability to
evaluate these events at individual and social levels. In addition, while reinforcing critical thinking
skills, it contributes to making the information learned more permanent. This study, which was
conducted in a public secondary school in Kiitahya during the 2023-2024 academic year, examines the
effects of applying the oral history method in the social studies course on historical thinking skills and
retention. Case study design was used in the study. The research data were collected through in-depth
interviews with teachers and students, observations and evaluations of the researcher, and document
analysis and analyzed by content analysis method. The findings of the study revealed that the oral
history method improves students' historical thinking skills, increases their ability to evaluate events
from different perspectives and makes the information learned more permanent. It also confirmed that
this method provides students with the opportunity to think critically and contributes to the
examination of historical events from different aspects. However, it was also found that there were
practical difficulties in bringing historical figures and students together, such as lack of time and
economic resources. This study shows that the oral history method offers an innovative approach in
history teaching and that this method can play an important role in history education by contributing to
students' historical thought processes.

Keywords: Oral history, social studies course, teacher, student, middle school.
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OZET

Sozlii tarih, tarihsel olaylarin, kisisel tanikliklar ve bireylerin anlatilar1 araciliftyla incelenmesini
saglayan bir yontemdir. Bu yontem, yazili belgelerin siirli kaldig1 ya da eksik oldugu durumlarda,
bireylerin ge¢cmise dair deneyimlerini kayit altina alarak tarihsel bilgi iiretimine katki sunmaktadir.
Sozli tarihin egitimde kullanimi, 6grencilere tarihsel olaylart kisisel hikayeler ve tanikliklar {izerinden
anlamlandirma firsati sunarak onlarin tarihsel diisiinme becerilerini gelistirmektedir. Ayrica tarih
ogretiminde elestirel diisiinmenin tesvik edilmesine, 6grencilerin farkli bakis agilariyla olaylari
degerlendirmesine ve tarihsel empati gelistirmesine katkida bulunmaktadir. Ote yandan sozlii tarih
yontemi Ogrencilerin tarihsel siirecleri sadece kronolojik bir siralama olarak degil, bireylerin
yasantilar1 ve deneyimleri iizerinden anlamalarina olanak tanidigi i¢in tarih &gretiminde derin bir
O0grenme saglamaktadir. Bu dogrultuda, arastirmada sosyal bilgiler 6gretmen adaylarinin sozIii tarih
yontemine iligkin goriislerini incelemek amaglanmigtir. Nitel arastirma yontemlerinden temel nitel
arastirma deseninin kullanildig1 arastirmada, yari yapilandirilmis goriisme formu kullanilarak sosyal
bilgiler 6gretmenligi boliimiinde Ogrenim goéren 14 Ogretmen adayiyla yiiz ylize goriismeler
yiriitiilmistiir. Elde edilen veriler ise tematik analiz kullanilarak ¢oziimlenmistir. Veri analiz siireci
halen devam etmekte olup, goriigmelerden elde edilen veriler dogrultusunda ortaya cikan temalar
detayl bir sekilde incelenmektedir. Bu ¢aligmanin bulgularinin, sozIii tarih yonteminin sosyal bilgiler
ogretiminde etkin kullanimini artirmaya yonelik Oneriler sunmasi beklenmektedir. Ayrica dgretmen
adaylarinin bu yontemi nasil benimsedigi ve sozlii tarihin 6grencilerin tarihsel diisiinme becerilerini
gelistirmedeki roliine dair 6nemli bilgiler saglayacagi ongoriilmektedir.

Anahtar Kelimeler: Sozlii tarih, sosyal bilgiler, 6gretmen adayi.
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ABSTRACT

Oral history is a method that analyzes historical events through personal testimonies and narratives of
individuals. This method contributes to the production of historical knowledge by recording
individuals' experiences of the past in situations where written documents are limited or incomplete.
The use of oral history in education improves students' historical thinking skills by providing them
with the opportunity to make sense of historical events through personal stories and testimonies. It also
contributes to the promotion of critical thinking in history teaching, helps students evaluate events
from different perspectives and develop historical empathy. On the other hand, the oral history method
provides deep learning in history teaching because it allows students to understand historical processes
not only as a chronological sequence but also through the experiences and experiences of individuals.
Accordingly, this study aimed to examine the views of preservice social studies teachers on the oral
history method. In the study, in which basic qualitative research design was used as one of the
gualitative research methods, face-to-face interviews were conducted with 14 preservice teachers
studying in the social studies teaching department using a semi-structured interview form. The data
obtained were analyzed using thematic analysis. The data analysis process is still ongoing and the
themes that emerged in line with the data obtained from the interviews are being examined in detail.
The findings of this study are expected to provide suggestions for increasing the effective use of oral
history method in social studies teaching. It is also expected to provide important information about
how preservice teachers adopt this method and the role of oral history in developing students'
historical thinking skills.

Keywords: Oral history, social studies, preservice teacher.
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ATATURK DONEMINDE TURKIYE’DE FRANSIZ EGITIiMIi:
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OZET

Bu bildiri, 1886’da Istanbul’da kurulan Saint Michel Fransiz Lisesi drneginde Atatiirk doneminde
Tirkiye’deki Fransiz egitimini incelemektedir. St. Michel Lisesi, geleneksel yapisint Cumhuriyetin
egitim kurallarina uyarlayan Tiirkiye Cumhuriyeti topraklarindaki ilk laik ve ilk karma Fransiz okulu
olma o6zelligini tasimaktadir. Bu anlamda yabanci okullar arasinda onciidiir. Diger yandan, genglerin
kendi kisiligini bulmasini hedefleyen Lasalyen egitim gelenegine baglidir. Okul, Fréres des Ecoles
Chrétiennes tarafindan kuruldu ve yabanci dil, bilimsel ve mesleki egitim agirlikli miifredatiyla
egitime basladi. Ileriki yillarda giizel yazi, Fransizca konusma, yazma, ticari bilim, cografya, doga
bilimi, Latince, retorik, mantik ve tarih derslerini ekledi ve modern bakaloryay1 yaratti. Matematik ve
felsefe dersleri bunun hemen arkasindan geldi. Ozel bir disiplin kurulu olusturuldu. Amag, “insan insa
etmekti.”

Okul, laik egitim yapisin1 Tiirkiye Cumhuriyeti’'ne Tevhid-i Tedrisata uyarak tagidi. Gramer, okuma,
hesap, kaligrafi, resim ve yabanci dil konularina agirlik verdi. Tiirkge, beden egitimi, imla, okuma,
liigat, konusma, hitap, aritmetik, resim ve miizik dersleri seklinde miifredatin1 genisletti. Tesvik amagh
0zel bir &diil sistemi gelistirdi. Mezunlar yillar iginde en iyi iiniversitelere girerek mesleklerinde ¢ok
iyi yerlere geldiler. St. Michel, Osmanli’daki bilgi tanimini degistiren ve bu yeni tanimi Cumhuriyet’in
egitim politikasina uyarlayan, pozitif bilim ile insan yetistirme ilkesiyle, rol model olmus bir egitim
kurumudur.

Anahtar Kelimeler: Egitim Tarihi, St. Michel Lisesi, Fransiz Egitimi.
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ABSTRACT

This paper examines French education in Turkey during the Atatiirk era with the example of Saint
Michel French High School, founded in 1886 in Istanbul. St. Michel High School is the first secular
and first mixed French school in the territory of the Republic of Turkey that adapted its traditional
structure to the educational rules of the Republic. In this sense, it is a pioneer among foreign schools.
On the other hand, it adheres to the Lasallian educational tradition, which aims to help young people
find their own personality. The school was founded by the Fréres des Ecoles Chrétiennes and began
with a curriculum emphasizing foreign languages, scientific and vocational education. In the following
years, the school added courses in eloguence, French conversation, writing, commercial science,
geography, natural science, Latin, rhetoric, logic and history, creating the modern baccalaureate.
Mathematics and philosophy followed soon after. A special disciplinary board was created. The aim
was to “build human beings.”

The school carried its secular educational structure to the Republic of Turkey by complying with the
Unified Education System. It emphasized grammar, reading, calculus, calligraphy, painting and
foreign languages. It expanded its curriculum to include Turkish, physical education, spelling, reading,
vocabulary, speech, address, arithmetic, art and music. It developed a special reward system for
incentives. Over the years, its graduates entered the best universities and became very good in their
professions. St. Michel is an educational institution that changed the definition of knowledge in the
Ottoman Empire and adapted this new definition to the education policy of the Republic, becoming a
role model with its principle of raising people with positive science.

Keywords: History of Education, St. Michel High School, French Education.
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OZET

Osmanli Devleti’nde yenilikler, sadece sinirli bir alanda, baz1 yoneticilerin girisimiyle yapilirken, III.
Selim, siyasi, hukuki, mali ve askeri alandaki yenilikleri bir program dahilinde “nizam cedid” adiyla
devlet programi olarak hayata gecirmeye c¢alisti. III. Selim’in baglattig1 yenilikler, 1. Mahmut
doneminde de devam etti. 1826’da Yenigeri Ocagi kaldirildiktan sonra II. Mahmut bilimlerin
Ogretilecegi modern mektepler agilmasini sagladi. Bu kapsamda, 1827°de Askeri Tibbiye,1831°de
Miizika-i Himayln, 1834’de Harbiye mektebi ve 1838’de riisdiye mektepleri ile mekteb-i maarif-i
adliye kurulabildi. II. Mahmud doneminde egitim alanindaki 6nemli gelismelerden birisi de 1838’de,
maarif iglerinin ulema yerine yeni kurulan “Meclis-i Umiir-u Naifa’ya verilmesi oldu. II. Mahmut’tan
sonra reformlart Tanzimat Fermaniyla devam ettiren Sultan Abdiilmecit de egitim alanindaki
yeniliklere de devam etti.

Tiirkiye’nin ilk cagdas egitim bilimcisi ve ¢cagdas pedagojinin Onciisii olarak adlandirilan Selim Sabit
Efendi, 1861°de Paris’ten istanbul’a déndiigiinde Siileymaniye’deki Tas Mektepte Abdi Kamil Efendi
ile “ustl-i cedide”nin ilk uygulayicisi oldu. 1869 tarihli Maarif Nizamnamesi, Miisliiman Tirklere de
0zel okul agma imkani tanidig1 i¢in Semsi Efendi, Selanik’te yeni usulde okul agabildi. Atatiirk’iin
egitim hayatinin basinda Semsi Efendi gibi pedagojik ilkeleri bilerek uygulayan, deneyimli bir
Ogretmenin olmasi, onun igindeki yeteneklerin ortaya ¢ikmasinda, yenilik¢i, 6zgiirliik¢ii olmasinda,
okumay1 ve arastirmay1 sevmesinde etkili oldu. Semsi Efendi’nin uyguladigi usil-i cedide ve usil-i
savtiye, Atatiirk’lin egitim ve 6gretimini kolaylastirdigi gibi kisiliginin sekillenmesinde de etkili oldu.

Anahtar Kelimeler: Cedit Hareketi, Osmanli, Atatiirk, Egitim, Semsi Efendi.
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ABSTRACT

While innovations in the Ottoman Empire were only made in a limited area with the initiative of some
administrators, Selim Il tried to implement innovations in the political, legal, financial and military
fields within a program called "nizami cedid" as a state program. The innovations initiated by Selim
Il continued during the reign of Mahmud Il. After the Janissary Corps was abolished in 1826,
Mahmud Il ensured the opening of modern schools where sciences could be taught. Within this scope,
the Military Medical School was established in 1827, the Musical Imperial School in 1831, the
Harbiye School in 1834, and the junior high schools and the mekteb-i maarif-i adliye in 1838. Il. One
of the important developments in the field of education during the reign of Mahmud was that in 1838,
education affairs were given to the newly established “Meclis-i Umir-u Naifa” instead of the ulema.
Sultan Abdiilmecit, who continued the reforms with the Tanzimat Edict after Mahmud II, also
continued innovations in the field of education.

Selim Sabit Efendi, who is called the first modern educational scientist and the pioneer of modern
pedagogy in Turkey, became the first implementer of the “usiil-i cedide” with Abdi Kamil Efendi at
the Tas Mektep in Siileymaniye when he returned from Paris in 1861. Since the Education Regulation
of 1869 allowed Muslim Turks to open private schools, Semsi Efendi was able to open a school in
Thessaloniki with the new method. The fact that Atatiirk had an experienced teacher like Semsi
Efendi, who applied pedagogical principles knowingly at the beginning of his education life, was
effective in revealing his inner talents, being innovative and liberal, and loving reading and research.
The usul-i cedide and usul-i savtiye applied by Semsi Efendi facilitated Atatiirk's education and
training, and were also effective in shaping his personality.

Keywords: The Cedit Movement, Ottoman, Atatiirk, Education, Semsi Efendi.
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OZET

Osmanli kadin hareketi ve kadin egitimi baglaminda 19.ylizyilin sonundan itibaren ¢ikan kadin
dergileri, kurulan kadin cemiyetleri, 6ncii kadin yazarlar, sairler ve ressamlar {izerine pek ¢ok
akademik ¢alisma yapildi. Ancak bugiine kadar yapilan ¢alismalar i¢inde dikkatlerden kagan ve kadin
caligmalart acisindan 6nem arz eden bir mars var: Nota ve sozleri 1915 yilinda yayimlanmig olan
Kadinlik Margi. Bu ¢alisma kadin calismalari tarihine 151k tutacak yeni bir bulgu olan, giiftesi Halide
Edip Adivar, bestesi de Muallim Ismail Hakki Bey’e ait olan Kadinlik Mars: ile ilgilidir. “Yiiksel ey
kadinlik” dizeleri ile baslayan marsin bestecisi Muallim Ismail Hakki Bey doénemin énemli miizik
alimlerinden biri olmasinin yani sira egitimei kimligi ile goze ¢arpmaktadir. Musiki Osmani Cemiyeti
adinda bir dernek ve Terakki Musiki Mektebi adinda bir okul kuran Ismail Hakk1 Bey ayn1 zamanda
Dariilmuallimat’ta dgretmenlik yapmustir. Halide Edip Adivar ise donemin Onemli edebiyatgl ve
egitimcilerinden biri olarak taninmasinin yani sira, Teali Nisvan Cemiyeti’nin kurucularindan ve kiz
okullarin1 daha modern kurumlar haline getirmeye c¢alisan aydinlardandir. Her iki ismin yollar
Dariilmuallimat’ta kesismistir ve Kadinlik Mars1 da tespit edilebildigi kadariyla bu okullarda kiz
Ogrencilere Ogretilmistir. Bu okullardan mezun ogretmenlerin marst hafizalarinda tuttugu ve
Cumhuriyet Donemi’nde de bazi okullarda sdylenmeye devam ettigi ayrica belirtilmelidir. Caligmada
isitsel ve gorsel kaynaklardan da yararlanilmig, mars 1970l yillardan kalan ses bantlariyla da kayit
altina alinmustir.

Anahtar Kelimeler: Kadinlik Marsi, Feminizm, Osmanli- Tiirk Kadin Hareketi, Halide Edip Adivar,
Muallim Ismail Hakki
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ABSTRACT

There has been substantial studies on Ottoman Turkish women’s education, media, societies and
pioneering women figures as writers, poets and painters. However, The Womanhood March - a
significant cultural artifact within the context of Ottoman Turkish woman studies- remains largely
unexplored. Composed in 1915 with lyrics by Halide Edip Adivar and music by Muallim Ismail Hakk1
Bey, this march, stands out for its role in encouraging and empowering women to take a more active
role in society. Opening with the words “Rise, O womanhood”, the march reflects the contributions of
women to education and social life during that era. Muallim Ismail Hakk1 Bey, an esteemed music
scholar and educator of his time, founded important institutions such as the Musiki Osmani Society
and Terakki Music School, and served as a teacher at the Dariilmuallimat. Halide Edip Adivar, a
renowned writer and educator, was instrumental in the establishment of the Teali Nisvan Society and
played a key role in modernization of girls’ schools. Their collaboration at Dariilmuallimat led to the
teaching of this march to female students, and its legacy continued well into the Republican era. Audio
recordings from the 1970s demonstrate the enduring influence of the Womanhood March and its
transmission across generations. This study aims to illuminate a previously overlooked aspect of the
Ottoman women’s movement by analyzing the cultural and historical significance of this march, thus
offering a new perspective on women'’s studies.

Keywords: Womanhood March, Feminism, Ottoman Turkish Woman Studies, Halide Edip Adivar,
Muallim Ismail Hakk1
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KARS LISESI 1932-1964

Prof. Dr. Nebahat ARSLAN
Kafkas Universitesi
nebahatarslan@hotmail.com

OZET

Gonderilecek Cumhuriyetin ilk yillarinda biitiin iilkede oldugu gibi Kars’ta da Egitim ve Ogretim
alaninda bircok gelisme yasanmistir. Bu gelismelerden en Onemlisi Kars’ta bir lisenin
acilmasidir.1932 yilinda agilan Kars Lisesi sadece bu vilayetin degil bolgenin ihtiyaclarina hizmet
vermistir. Ik mezunlarmi 1935 yilinda veren lise, yoneticileri ve &gretmenlerinin &zverili
caligmalariyla fevkalade etkili bir kurum haline gelmistir. 1945 yilina kadar mezun olan 425
ogrenciden 424’1 Devlet Olgunluk Smavini kazanmasi egitim kalitesinin yiiksekligine isaret ediyordu.
Bu kadar bagar1 saglayan okulun adi ne yazik ki 1964 yilinda Alpaslan Lisesi olarak degistirilmistir.
Bu calisma Kars Lisesinin 1932-1964 yillarinda egitim —0gretim faaliyetlerini ve genglere olan
katkisini icermektedir. Arsiv belgeleri, yerel gazeteler ve hatiratlar nitel aragtirma yontemi kapsaminda
dokiiman analizi yoluyla incelenmistir. Tarih Egitimi Sempozyumuna uygun ve orijinal bir ¢aligma
oldugu diisiincesiyle yapilmustir.

Anahtar Kelimeler: Kars lisesi, Kars, Egitim
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KARS HIGH SCHOOL 1932-1964

Prof. Dr. Nebahat ARSLAN
Kafkas University
nebahatarslan@hotmail.com

ABSTRACT

In the early years of the Republic, just like throughout the rest of the country, there were many
developments in the field of education and teaching in Kars. One of the most significant of these
developments was the opening of a high school in Kars. Opened in 1932, Kars High School served not
only the needs of this province but also those of the surrounding region. The school graduated its first
students in 1935, and through the dedicated efforts of its administrators and teachers, it became an
exceptionally effective institution. Out of the 425 students who graduated by 1945, 424 passed the
State Maturity Exam, indicating the high quality of education. Unfortunately, despite its success, the
school's name was changed to Alpaslan High School in 1964. This study covers the educational
activities of Kars High School between 1932-1964 and its contributions to the youth. It was prepared
by examining archival documents, local newspapers, and memoirs. The study was conducted with the
belief that it is suitable and original for the History Education Symposium.

Keywords: First, letter, of, first, word, capitalized, comma, between, each, keyword
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RESMI GAZETE VE TBMM TUTANAKLARI ISIGINDA SAFFET
ARIKAN’IN MAARIF VEKILLIGININ iLK iKI YILI (1935-1936)

Uzman ismail ARSLAN
Giicliikonak Anadolu Lisesi
arslanismaail@gmail.com

OZET

Aslen Erzincan Milletvekili olan Saffet Arikan, Mustafa Kemal Atatiirk doneminin son Milli
Egitim Bakami (Maarif Vekili) olarak karsimiza ¢ikmaktadir. 10 Haziran 1935 tarihinde goreve
baglamis olan Saffet Arikan, 28 Aralik 1938 tarihine kadar Maarif Vekilligi goérevini yerini
getirmistir. Atatiirk’iin vefat1 sonrasinda kurulan yeni kabinede de gérev almistir. Bu arastirmanin
temel problemi 1935 ile 1936 yillarinda Maarif Vekili Saffet Arikan’in ve vekillik yaptigi Maarif
Vekaletinin {irettigi politikalarin neler oldugudur. Bu politikalarin giiniimiiz egitim sistemine ve
kurallarina etkilerinin olup olmadigi aragtirmanin temel amacini olugturmaktadir. Temel problem
ve amag ¢er¢evesinde yapilan aragtirmanin yontemi ise durum caligmasi olarak belirlenmistir. Veri
toplama araci olarak dokiiman analizi metodu ise kosulmus veri analizi kisminda ise betimsel ve
icerik analizi yardimiyla incelenmistir.  Durum c¢alismasi sirasinda irdelenen politikalarin
sonucunda uygulamaya konulan politikalarin hangi ihtiyaglardan dolay1 yapilip ortaya konuldugu
konularinda da incelemeler yapilmig ve yorumlanmustir. Yapilan incelemelerin sonucunda
yiirtirliige konulan politikalarin 6nem durumlari, giiniimiize etkileri, yapilis amaglari ¢ergevesinde
yorumlanmis ve sunulmustur. Bu incelenmeler yapilirken Resmi Gazete kaynaklarindan ve
TBMM tutanaklarindan faydalanilmistir.

Anahtar Kelimeler: Saffet Arikan, maarif vekaleti, egitim
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THE FIRST TWO YEARS OF SAFFET ARIKAN’S MINISTRY OF
EDUCATION (1935-1936) IN THE LIGHT OF RESMI GAZETE AND
TBMM RECORDS

Master ismail ARSLAN

Gtigliikonak Anatolian High School,
arslanismaail@gmail.com

ABSTRACT

Saffet Arikan, originally from Erzincan, was the last Minister of National Education of Mustafa Kemal
Atatiirk's era. Appointed on June 10, 1935, Saffet Arikan served as the Deputy Minister of Education
until December 28, 1938. He also served in the new cabinet established after Atatiirk's death. The
main problem of this research is the policies produced by Saffet Arikan, the Deputy Minister of
Education in 1935 and 1936, and the Ministry of Education during his tenure. The main purpose of the
research is to determine whether these policies have an impact on today's education system and rules.
The method of the research conducted within the framework of the main problem and purpose was
determined as a case study. Document analysis method was employed as the data collection tool and
the data was analyzed with the help of descriptive and content analysis. As a result of the policies
examined during the case study, the needs for the policies put into practice were also examined and
interpreted. As a result of the examinations, the importance of the policies put into effect, their effects
on the present day, and the purposes of their implementation were interpreted and presented. Resmi
Gazete sources and the minutes of the TBMM recorda have been utilized in these examinations.

Keywords: Saffet Arikan, ministry of education, education
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TARIHSEL BiR OLAYI YORUMLAMADA SOSYAL iNSACILIK:
KIRIM SAVASI ORNEGI

Dr. Remziye SECEN
rsecen@ankara.edu.tr

OZET

Caligmamizin amacit sosyal insacilik yaklagimlarinin Kirim Savasi'nin tarih yazimina etkisini
incelemektir. Tarihgilerin yaklagimlari, toplumsal baglamlara, devlet ¢ikarlarina ve zaman zaman
ortaya ¢ikan ve devletleri etkileyen gecici durumlara gore farklilik gdstermektedir. Bu da tarihsel
olaylarin farkli yorumlanmalarina yol acabilmektedir. Sosyal insacilik, yalnizca bireyler arasi
iligkilerin gelisimini degil, aym1 zamanda devletlerin psikolojik siireglerini de aydinlatan bir
metodolojik cerceve olarak kullanilmakta; devletlerarasi tutumlar ile diinya goriisleri arasindaki
soylemleri yorumlamaktadir. Ilk modern savas olarak tanimlanan Kirim Savasi, Ekim 1853'te Osmanl
Imparatorlugu ile Rusya arasinda baslamis, daha sonra Britanya, Fransa ve Sardinya Kralligi'nin
katilimiyla genisleyerek daha genis bir Avrupa ¢atismasina doniigsmiistiir. Donemin {i¢ biiyiik devleti
olan Osmanli Imparatorlugu, Rusya ve Amerika Birlesik Devletleri'nden akademisyenler, savasin
tarihsel dnemini arastirmig ve sosyal insaciligl, devlet davraniglarini anlamak ve devletler ile halk
arasindaki iligkileri ¢oziimlemek icin kullanmislardir. Tarihgiler, geleneksel sosyal gerceklikleri
arastirarak, devletlerin davranislarini yonlendirmekte ve kolektif kimliklerin olusumuna katkida
bulunmaktadirlar. Bu arastirma, Kirim Savasi etrafindaki anlatilarda sosyal insaciligin cesitli
uygulamalarini ortaya koymaktadir.

Anahtar kelimeler: Sosyal ingacilik, tarih yaziciligi, tarihsel yorumlama, Kirim Savasi, Osmanli
Imparatorlugu.
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SOCIAL CONSTRUCTIVISM IN INTERPRETING A
HISTORICAL EVENT: CRIMEAN WAR

Dr. Remziye SECEN

rsecen@ankara.edu.tr

ABSTRACT

This study investigates the influence of social constructivist approaches on the historiography of the
Crimean War. Historians' objectives vary according to societal contexts, state interests, and temporal
frameworks, leading to differing interpretations of historical events. Social constructivism serves as a
methodological framework that elucidates not only interpersonal relationships but also the
psychological processes of states, illustrating the interplay of diverse discourses, such as behavior and
worldviews. The Crimean War, recognized as the first modern war, began in October 1853 between
the Ottoman Empire and Russia, later expanding to include Britain, France, and the Kingdom of
Sardinia, thereby evolving into a European conflict. Scholars from the Ottoman Empire, Russia, and
the United States have explored the war's historical significance, finding social constructivism
particularly useful for understanding state behaviors and the mediation of relations between states and
their publics. By investigating conventional social realities, historians guide the behaviors of states and
contribute to the formation of collective identities. This research elucidates the varied applications of
social constructivism in the narratives of the Crimean War.

Keywords: Social constructivism, historiography, historical interpretation, Crimean war, Ottoman
Empire.
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GECMISTEN GUNUMUZE EGITIiM AMACLI GOC
HAREKETLILiGi: KAZAKISTAN ORNEGI

Gaukhar KAPBAROVA
South Kazakhstan Pedagogical University
gohal986-01@mail.ru

Prof. Dr. Abdullah GUNDOGDU
Ankara Universitesi
gundogdu@humanity.ankara.edu.tr

OZET

Sovyetlerin dagilma siirecinde 1989 yilina kadar niifus diisiisii yasayan Kazakistan, 16.5 milyon
civarinda iken 1991°de bagimsizligint kazandiktan sonra da ge¢is doneminde iilkeden yasanan gogler
nedeniyle niifus kaybetmistir. 1999’a gelindiginde 14,9 milyona kadar inmistir. Ancak istikrarl niifus
siyaseti sayesinde bu oran giderek artarak giiniimiizde 20 milyonu agsmistir. Yine bu niifus siyasetinin
sonucu olarak Kazakistan niifusunun yaklasik yarisi, 29 yas altinda olup, 14-28 yas arasindaki geng
niifusun genel niifus igerisindeki orani ise %22,3’e ulagmistir. Bu ¢alismanin amaci, Kazakistan’da bu
oranlarin dogal sonucu olarak ortaya ¢ikan egitim sorunlarini ve Kazakistan’dan yurt disina egitim
amagli yuriitiilen gocleri incelemektir. Caligsma betimsel olup tarama deseninde yapilmistir ve verilere
dokiiman analizi yoluyla ulagilmistir.

Kazakistan'da genglerin gdciiniin ana yonii "egitim ve emek gociidiir". Ik bakista egitim ve isci gogii
“gecici” goc¢ kanallar gibi goriinmektedir. Deneyimlerin gosterdigi gibi, baslangigtaki bu egitim ve
is¢i gogii daha sonra Kazak genglerinin daimi ikamet igin lilkeden ayrilma yolu haline gelir. Kural
olarak, tUniversitelerde ve kolejlerde egitim birkag¢ yil siirer. Ayrica go¢men geng, okurken veya
calisirken yerel kiiltiiri tanir ve dilini 6grenir. Genelde toplumun sosyo-ekonomik ve siyasal
yasaminda meydana gelen degisimler egitim siirecini de yeniledigi gorilmiistiir. Kazakistan’in
bagimsizliktan sonra yasadigi deneyimler, bu durumla uyumlu bir seyit izlemektedir. Ayrica,
yliksekdgretimin kiiresellesmesinin en ¢arpict sonuglarindan biri yurt disinda okuyan ogrenci
sayisindaki hizli artis egilimi olarak karsimiza ¢ikar. Kazakistan i¢in bu oranlar, diinya ¢apinda yurt
disinda okuyan 6grenci sayist 1,3 milyondan iki katinin {izerine ¢ikmasi seklinde yansimig, 1995'ten
2007'ye kadar 3,0 milyona ulagmistir. Yurt disina yonelik egitim ve &gretim hareketliligine katilan
Ogrencilerin ¢cogunun iiniversitelere yonelik oldugu goze carparken daha azi ise meslek okullarina,
yogun dil programlarina (6zellikle ingilizce) ve liselere yoneliktir.

Anahtar Kelimeler: Kazakistan, Egitim go¢ii, Geng niifus
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EDUCATIONAL MIGRATION FROM THE PAST TO THE PRESENT:
THE CASE OF KAZAKHSTAN

Gaukhar KAPBAROVA

South Kazakhstan Pedagogical University
gohal986-01@mail.ru

Prof. Dr. Abdullah GUNDOGDU
Ankara University
gundogdu@humanity.ankara.edu.tr

ABSTRACT

Kazakhstan, which experienced a population decline until 1989 during the process of the Soviet
Union's dissolution, continued to lose population during the transition period due to emigration from
the country after gaining independence in 1991. By 1999, the population had decreased to 14.9
million. However, thanks to a stable population policy, this rate has gradually increased and currently
exceeds 20 million. As a result of this population policy, approximately half of Kazakhstan’s
population is under 29 years old, with the proportion of the 14-28 age group within the general
population reaching 22.3%. This study aims to examine the educational issues arising from these ratios
in Kazakhstan and the educational migration from Kazakhstan to abroad. The study is descriptive and
conducted in a survey design, with data obtained through document analysis.

The main direction of youth migration in Kazakhstan is "educational and labor migration." At first
glance, educational and labor migration appear as “temporary” migration channels. As experience
shows, this initial educational and labor migration often becomes a pathway for Kazakh youth to leave
the country for permanent residence. Typically, education in universities and colleges lasts for several
years. Moreover, the migrant youth learns the local culture and language while studying or working.
Generally, changes in the socio-economic and political life of the society have also renewed the
educational process. Kazakhstan’s post-independence experiences align with this situation.
Additionally, one of the most striking results of the globalization of higher education is the rapid
increase in the number of students studying abroad. For Kazakhstan, this rate reflects a rise from 1.3
million to more than double that globally, reaching 3.0 million from 1995 to 2007. Most students
participating in educational and training mobility abroad are directed towards universities, while fewer
are oriented towards vocational schools, intensive language programs (especially in English), and high
schools.

Keywords: Kazakhstan, Educational migration, Youth population

127


mailto:goha1986-01@mail.ru
mailto:gundogdu@humanity.ankara.edu.tr

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

AZERBAYCAN'DAKI RUS-TATAR (MUSLUMAN) OKULLARININ
EGITIM TARIHIMiZDEKi ROLU

Dog¢. Dr. Aygiin Halilkizi,
Azerbaycan.Bakii Devlet Universitesi,
Felsefe bolimi

OZET

Azerbaycan tarihinde 6nemli bir evre degisimi yasayan donemlerden biri de Azerbaycan
hanliklarinin Carlik Rusyasi tarafindan isgal edilmesinin tarihidir. 19.yilizyilda yasanan bu
tarthi donem, egitim tarihimizde bazi olaylarla anilmistir. Boylece Azerbaycan hanlarinin
Carlik Rusyasi'nin hakimiyetine gegmesinden sonra egitim tarihi, din ve egitim politikasina
uygun olarak Rus okullarinin kurulma doénemi baslamistir. Ancak bu Azerbaycan'da o
doneme kadar egitimin ve okullarin olmadigi anlamma gelmemektedir.  Siiphesiz ki
8.yiizyildaki Islam fetihlerinden sonra islam dininin yayilmas, bu tarihi ddnemde burada var
olan egitim sistemine de etkisini birakmigtir. Medrese faaliyetleriyle agirlikli olarak halkin
okuma-yazma faaliyetlerini gelistiren bu donemde sadece dini derslerin degil, laik derslerinin
de verildigi gorilmektedir. 19.ylizyilin ilk yarisinda egitim tarihimizde gordiigiimiiz tablo, bu
donemde ilk ve orta diizeyde egitim faaliyetlerinin oldugudur. Her ne kadar bu okullarin
acilmasi Azerbaycan c¢ocuklarinin egitimi i¢in olusturulmussa da, okullarin isimleri "Rus-
Tatar" ya da "Rus-Miisliiman okulu" du. Carlik Rusya'sinin halkimizin milli kimligine yonelik
bu politikas1 egitim tarihimizden de hasarsiz yan ge¢gmemstir. Bu donemdeki devlet
okullarinin temel 6zelligi, klasik Miisliiman okullarindan farkli olarak bu okullarda derslerin
tamamen Rusca islenmesi, konu derslerine oncelik verilmesi ve program derslerinden biri
olarak din egitiminin de okutulmasiydi. Hatta bu okullarin ilk a¢ildig1 donemde Azerbaycan
Tiirkgesinin kullanilmasia ve Islamiyet'in 6grenilmesine izin verilmemesine sahid oluyoruz.
Halkin bu tiir okullardan uzaklastigmasi ve medrese mektepleri tercih etmesi Rus
yetkililerinin tepkisine neden olmustur. Sorunun sebebinin kendi dillerinde egitim alma ve
dinlerini 6grenmekten uzaklastirilma oldugunu goren Rus yetkilileri bu okullarda dil ve din
Ogretimini devreye sokarak bu sorunu c¢ozmiislerdir. Sonug¢ olarak, Rus-Miisliiman
okullarinda derslerin modern yontemle yiiriitiildiigiinti, laik okul sistemiyle calisan bu
okullarda islami egitime de ayr1 bir yer verildigini belirtmek isteriz. Ulkemizin milli manevi
degerleri olan dil ve din, bu zor ve ¢alkantili donemin egitim ve aydinlanma siirecinde milli
dogamizdan gii¢ alarak, ayakta kalmayi basarmistir. O donemin aydinlar1 arasinda yer alan
Sultan Bey Ganizade ve Habibbey Mahmutbeyov gibi sahsiyetlerin isimlerini anmadan
gecmek miimiikiin degil. Okullarin yetistirdigi mezunlar daha sonra Dogu'nun ilk demokratik
devletinin kurulmasina katkida bulunan kisiler olmustur.

Anahtar kelimeler: Rus-Miisliiman okulu, egitim, egitim tarihi, modern yontem.
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THE ROLE OF RUSSIAN-TATAR (MUSLiM) SCHOOLS iN
AZERBAIJAN IN OUR EDUCATIONAL HISTORY

Assoc. Prof. Dr. Aygiin Halilkiz,
Azerbaijan.Baku State University,
Philosophy Department.

ABSTRACT

One of the periods that experienced a significant phase change in the history of Azerbaijan is
the process of the occupation of the Azerbaijani khanates by Tsarist Russia. This historical
period in the 19th century is commemorated with some events in our educational history.
Thus, after the Azerbaijani khans came under the rule of Tsarist Russia, the period of
establishment of Russian schools began in accordance with the history of education, religion
and education policy. However, this does not mean that there was no education and schools
in Azerbaijan until that period. Undoubtedly, the spread of Islam after the Islamic conquests
in the 8th century had its impact on the education system that existed here in this historical
period. In this period, which mainly improved the literacy activities of the people through
madrasah activities, it is seen that not only religious lessons, but also secular lessons were
given. The picture we see in our educational history in the first half of the 19th century is
that there were educational activities at primary and secondary levels in this period.
Although the opening of these schools was created for the education of Azerbaijani children,
the names of the schools were "Russian-Tatar" or "Russian-Muslim school”. This policy of
Tsarist Russia towards the national identity of our people has not passed through our
educational history unscathed. The main feature of public schools in this period was that,
unlike classical Muslim schools, the courses in these schools were taught entirely in
Russian, priority was given to subject courses, and religious education was taught as one of
the program courses. In fact, when these schools were first opened, we witnessed that the
use of Azerbaijani Turkish and learning about Islam were not allowed. The fact that the
people moved away from such schools and preferred madrasah schools caused the reaction
of the Russian authorities. Realizing that the reason for the problem was education in their
own language and alienation from learning their religion, Russian authorities solved this
problem by introducing language and religion education in these schools. In conclusion, we
would like to point out that lessons are carried out with modern methods in Russian-Muslim
schools, and Islamic education is given a special place in these schools that operate with a
secular school system. Language and religion, which are the national spiritual values of our
country, managed to survive in the education and enlightenment process of this difficult and
turbulent period by drawing strength from our national nature. It is impossible not to
mention the names of figures such as Sultan Bey Ganizade and Habibbey Mahmutbeyov,
who were among the intellectuals of that period. The graduates of the schools later became
people who contributed to the establishment of the first democratic state in the East.

Key words: Russian-Muslim school, education, history of education, modern method.
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TARiH (")(';RETiMiNDp OGBENCjLEgiN SOMUT KI:'JLTI"JREL
MIRAS FARKINDALIGINA iLiSKIN GORUSLERI: BiR YEREL
TARIH CALISMASI!

Celaleddin BABA
Milli Egitim Bakanligi, Tarih Ogretmeni- Trabzon/ Tiirkiye,
celaleddinbaba@hotmail.com

) Prof. Dr. Aydin GUVEN
Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi Tarih Egitimi Anabilim Dali,
aydinguven@atauni.edu.tr

OZET

Bu arastirma, tarih 6gretiminde yerel tarih calismasi ile dgrencilerin somut kiiltiirel miras
farkindaligina iligkin goriislerinin tespit edilmesi amaciyla gergeklestirilmistir. Aragtirmada
nitel arastirma yontemlerinden biri olan durum ¢aligmasi deseninde gerceklestirilmistir.
Arastirmanin ¢alisma grubunu, kolay ulasilabilir durum 6rneklemesi yontemi ile belirlenen,
2023-2024 egitim-6gretim yilinda Trabzon ili Yomra ilgesinde yer alan Fen Lisesinde egitim
goren toplam 28 6grenciden olusmaktadir. Arastirmada veri toplama araglart olarak; “Yari
Yapilandirilmis Goriisme Formu” ve “Calisma Yapraklar1” kullanilmistir. Arastirmada elde
edilen veriler igerik analizi ve dokiiman incelemesi ile analiz edilmistir. Bu arastirma ile
ogrencilerin biiyiik ¢ogunlugunun daha once bir yerel tarih gezisine katilmadiklari tespit
edilmistir. Yapilan yerel tarih gezisi ile girdikleri tarithi mekéanlarda Ogrencilerin
cogunlugunun merak duygusuna kapildigi belirlenmistir. Caligmada 6grencilerin ekseriyeti
yerel tarih ¢alismasiyla tarih dersinin daha Ogretici, keyifli, eglenceli, merak uyandirici,
kesfettirici ve faydali oldugunu belirtmislerdir. Arastirma sonucunda Ogrencilerin yakin
cevrelerinde bulunan somut kiiltiirel miras eserlerine iligkin bilgi diizeylerinin ve
farkindaliklarmin arttigi saptanmigtir. Ogrencilerin goriisleri dogrultusunda sehirlerindeki
somut kiiltiirel miras eserlerinin korunmasi noktasinda vatandaslara diisen en 6nemli gérevin
bu eserlere zarar vermeme ve eserler hakkinda bilingli olma oldugu, sehirlesmenin eserlerin
varligina yonelik en onemli tehlike olarak ifade edildigi ve eserlerin giiniimiize gelinceye
kadar da kismen korunmus oldugu sonucuna varilmistir.

Anahtar Kelimeler: Yerel tarih, kiiltiirel miras, somut kiiltiirel miras, tarih egitimi.

! Bu calisma, Dog. Dr. Aydin Giiven damigsmanliginda Celaleddin Baba tarafindan hazirlanan ve Temmuz
2024’de kabul edilen yiiksek lisans tezinin verileri temel alinarak hazirlanmigtir.
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STUDENTS' VIEWS ON TANGIBLE CULTURAL HERITAGE
AWARENESS IN HISTORY TEACHING: A LOCAL HISTORY STUDY?

Celaleddin Baba,
Milli Egitim Bakanligi, Tarih Ogretmeni- Trabzon/ Tiirkiye,
celaleddinbaba@hotmail.com

) Prof. Dr. Aydin Giiven,
Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi Tarih Egitimi Anabilim Dal,
aydinguven@atauni.edu.tr

ABSTRACT

This research was carried out in order to determine the opinions of students on the awareness
of tangible cultural heritage through local history study in history teaching. The study was
conducted in the case study design, which is one of the qualitative research methods. The
study group of the research consists of a total of 28 students studying at the Science High
School in Yomra district of Trabzon province in the 2023-2024 academic year, determined by
the easily accessible case sampling method. “Semi-structured Interview Form”  and
“Worksheets” were used as data collection tools in the study. The data obtained in the
research were analysed by content analysis and document analysis. With this research, it was
determined that the majority of the students had not participated in a local history trip before.
It was determined that the majority of the students had a sense of curiosity in the historical
places they entered with the local history trip. In the study, the majority of the students stated
that the history course was more instructive, enjoyable, entertaining, intriguing, exploratory
and useful with the local history study. As a result of the research, it was determined that the
students' level of knowledge and awareness of the tangible cultural heritage artefacts in their
immediate surroundings increased. In line with the opinions of the students, it was concluded
that the most important duty of the citizens in terms of protecting the tangible cultural heritage
artefacts in their cities is not to damage these artefacts and to be conscious about the artefacts,
urbanisation is expressed as the most important threat to the existence of the artefacts and the
artefacts have been partially protected until today.

Keywords: Local history, culturel heritage, tangible cultural heritage, history education.

2 This study is based on the data of the master's thesis prepared by Celaleddin Baba under the supervision of
Dog. Dr. Aydin Giiven and accepted in July 2024.
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TARIH OGRETIMINDE TEMATIK YAKLASIM: ORTAOKUL
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Bilim Uzmani Seher Hicret LIMAN
Ege Universitesi
hcrtimn@gmail.com

Bilim Uzmam Betiil Banu LIMAN
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betulbanuliman@posta.mu.edu.tr

OZET

Tarih 6gretiminde tarihin bilimsel bir ¢ergevede degerlendirilmesi, 6grencilerin tarih becerilerinin
gelismesine ve anakronizme diismeden bilimsel bir diisiince sistemiyle tarihi incelemelerine yardimci
olur. Bu noktada bu ¢aligmanin amaci bilimsel perspektifle beslenen tarih 6gretimini yerelden kiiresele
dogru genisleyecek bir formatta; cografya, felsefe, sosyoloji, antropoloji, arkeoloji ve sanatla iligkisi
cercevesinde ele almaktir. Bir durum caligmasi olan bu calismada Istanbul Dog. Dr. Hiiseyin Celik
Ortaokulu 7. sinif 6grencilerinden 6 6grenci yer almistir. Thales, Siimela Manastir1, Gobeklitepe, Frig
Uygarligi ve Divrigi Ulu Camii 6grencilerin tarihsel aragtirmalarinin temalar1 olarak belirlenmistir.
Temalarla ilgili arastirmalar yapilirken sanal miizelerin kullanimi, tarihi yerlerin tasviri, yerel tarihin
glokal ve global baglantilar1 ve dijital 6grenme tasarimlar dikkate alinmistir. Her tema i¢in bir 6grenci
aragtirma yapmis, bilimsel c¢alisma hazirlamis ve bunlart sunmustur. Calismada 21. yiizyil
becerilerinin yani sira tarihsel becerilerin kazandirilmasi hedeflenmistir. Her 6grenci ¢alismasinin
kaynak tarama, arastirma, diizenleme, yazma, hazirlik, sunum ve yeniden diizenleme gibi
asamalarinda geri bildirim ve diizeltme almigtir. Daha sonra bu baglamda bir tarih paneli diizenlenmis
ve okul ve cevresinin katilimi saglanmistir. Hem dinleyiciler hem arastirmacilar i¢in gozlem, rapor,
yar1 yapilandirilmig goriisme formu ve 6z degerlendirme formu kullanilarak okuldaki 6grenci ve
Ogretmen gorisleri alinmigtir. Boylece tarih 6gretiminin evrensel boyutlar1 ve zihinsel, entelektiiel ve
sosyal besleyici yonleri okul ikliminde vurgulanmaistir.

Anahtar Kelimeler: Tarih 6gretimi, tematik yaklagim, 21. yy. becerileri

132


mailto:cavidqasimov@yyu.edu.tr
mailto:hcrtlmn@gmail.com

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

THEMATIC APPROACH IN HISTORY TEACHING: ARTICLE
STUDIES OF SECONDARY SCHOOL STUDENTS

Prof. Dr. Cavid QASIMOV

Van Yliziincii Y1l University
cavidgasimov@yyu.edu.tr

Bilim Uzmam Seher Hicret LIMAN
Ege University
hertimn@gmail.com

Bilim Uzmam Betiil Banu LIMAN

Mugla Sitki Kogman University
betulbanuliman@posta.mu.edu.tr

ABSTRACT

In history teaching, evaluating history within a scientific framework helps students develop their
history skills and examine history with a scientific thought system without falling into anachronism.
At this point, the aim of this study is to address history teaching nourished by a scientific perspective
in a format that expands from the local to the global; within the framework of its relationship with
geography, philosophy, sociology, anthropology, archeology and art. This study, which is a case study,
included 6 7th grade students from Istanbul Assoc. Prof. Hiiseyin Celik Middle School. Thales,
Sumela Monastery, Gobeklitepe, Phrygian Civilization and Divrigi Ulu Mosque were determined as
the themes of the students' historical research. While conducting research on the themes, the use of
virtual museums, the description of historical places, the glocal and global connections of local history
and digital learning designs were taken into consideration. One student conducted research for each
theme, prepared a scientific study and presented them. The study aimed to provide historical skills as
well as 21st century skills. Each student received feedback and corrections at the stages of their work
such as source scanning, research, editing, writing, preparation, presentation and re-editing. Later, a
history panel was organized in this context and the participation of the school and its surroundings was
ensured. The opinions of the students and teachers in the school were obtained using observations,
reports, semi-structured interview forms and self-assessment forms for both the audience and the
researchers. Thus, the universal dimensions of history teaching and its mental, intellectual and socially
nourishing aspects were emphasized in the school climate.

Anahtar Kelimeler: History teaching, thematic approach, 21st century skills
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ADAYLARININ ALGILARI VE ETIK ENDISELERI
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OZET

Son yillarda oldukga hizli bir sekilde degisen ve gelisen teknoloji gelecegin tarih d6gretmenlerinin de
eskiye gore daha farkli sorulara cevap aramasina sebep olmaktadir. Bu sorulardan bir tanesi de
gelecegin egitim sisteminin nasil sekillenecegi sorusudur. Bu arastirmada tarih 6gretiminde iiretken
yapay zeka araglarinin kullamimina yonelik tarih Ogretmeni adaylarimin algilarini incelemek
amaclanmistir. Bu amagcla bir devlet {iiniversitesinin tarih Ogretmenligi programinin tiim siif
diizeylerindeki ogrencilerle yapilan yar1 yapilandirilmis goriismelerle veriler toplanmistir. Uretken
yapay zekanin tarih Ogretimindeki yeri, avantajlart ve dezavantajlari ile ekran siiresi, teknolojik
araglara sahip olma durumlar1 gibi sorulara verilen yanitlar, NVIVO nitel analiz programi kullanilarak
analiz edilmistir. Ag¢ik uglu sorulara verilen yanitlarin icerik analizi, ana temalar ve frekans
degerleriyle sunulmustur. Yapilan analizlerin sonucunda 6gretmen adaylarinin {iretken yapay zeka
kullanimina iliskin hem olumlu hem de olumsuz goriislere sahip olduklarinmi goriilmiistiir. Tarih
Ogretmen adaylari, yapay zekanin 6gretim yontemlerini gelistirme ve kaynaklara erigimi artirma gibi
potansiyel faydalarini kabul etmekle birlikte, yapay zeka araclarinin etik sorunsali, artan ekran siiresi
ile elektronik cihaz bagimliligi, kopya ¢ekme, sahte, yanli ve kirli igeriklere ulagsma, gergeklikten
uzaklasma gibi potansiyel dezavantajlara dair endiselerini de dile getirmislerdir. Ogretmen adaylar1 bu
alanda kendilerini gelistirmek icin dersler ve etkilesimli egitimler ile desteklenmek istediklerini
vurgulamustir,

Anahtar Kelimeler: Tarih egitimi, iiretken yapay zeka, yapay zeka araglari, tarih 6gretmen adayi,
egitim teknolojileri, post-truth, deepfake.
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ETHICAL CONCERNS
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ABSTRACT

The rapidly changing and developing technology in recent years has caused future history teachers to
seek answers to different questions than before. One of these questions is how the future education
system will be shaped. This study it is aimed to examine the perceptions of prospective history
teachers about the use of productive artificial intelligence tools in history teaching. For this purpose,
data were collected through semi-structured interviews with students at all grade levels of the history
teaching program of a state university. The answers to questions such as the place of productive
artificial intelligence in history teaching, its advantages and disadvantages, screen time, and their
ownership of technological tools were analyzed using NVIVO qualitative analysis software. Content
analysis of the answers given to open-ended questions were presented with main themes and
frequency values. As a result of the analyses, it was seen that pre-service history teachers had both
positive and negative views on the use of productive artificial intelligence. Although pre-service
history teachers acknowledged the potential benefits of artificial intelligence, such as improving
teaching methods and increasing access to resources, they also expressed concerns about the potential
disadvantages of artificial intelligence tools, such as ethical problems, increasing screen time and
electronic device addiction, cheating, accessing fake, biased and dirty content, and distancing from
reality. Pre-service teachers emphasized that they would like to be supported with courses and
interactive trainings to improve themselves in this field.

Keywords: History education, generative artificial intelligence, artificial intelligence tools, history
teacher candidates, educational technologies, post-truth, deep fake.
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OZET

29 Ekim 1923’te Cumhuriyetin ilan ile birlikte baslayan siiregle birlikte ulus devlet anlayisi ortaya
¢ikmisg, bunun i¢in de milli kimligin ingas1 en 6nemli unsur olarak kendini belli etmeye baglamistir.
Yeni kurulan devletin vatandasini insa edilen milli kimlik ¢ercevesinde sekillendirme isi egitime
birakilmig, bu baglamda en 6nem verilen derslerden birisi de tarih dersi olmustur. Bundan dolayidir ki
tarih 6gretmeni yetistirme isi hem milli bir mesele hem de bir egitim meselesi olarak her donemde
onemli bir yere sahip olmustur. Bundan dolayidir ki bu ¢alismanin amact meslek hayatinin i¢inde yer
alan tarih 0gretmenlerinin tarih 6gretmeni yetistirme ile ilgili goriislerini ortaya koyma amaciyla
yapilmistir. Alan yazinda tarih 6gretmeni yetistirme ile ilgili yapilan ¢aligmalara rastlanmig olmakla
birlikte bu konudaki meslekte yer alan 6gretmen goriislerinin yer aldigi bir ¢alismaya rastlanmamis
olmasi bu arastirmanin onemini ortaya koymaktadir. Arastirmada nitel arastirma yontemlerinden
durum c¢alismasi kullanilmigtir. Nitel bir aragtirma modeli olan durum c¢aligsmalari, “bir olayi
degerlendirmek” amaciyla, bilimsel sorulara cevap aramada kullanilan ayirt edici bir yaklagimdir.
Arastirmada nitel verileri toplamak amaciyla, uzman goriisii alinarak arastirmaci tarafindan gelistirilen
ve bes sorunun bulundugu yar1 yapilandirilmig gériisme formu kullanilmistir. Bu baglamda aragtirmaci
Tiirkiye’de farkli illerde ve farkli tiir ortadgretim kurumlarinda gérev yapan 5’i erkek ve 5’i kadin
olmak fiizere toplam 10 tarih Ogretmeni yetistirmenin zorluklarini tarih 6gretmeni goziiyle
degerlendirmek amaciyla goriisme yapilmistir. Calismada Tarih 6gretmenlerinin egitimi meselesi,
tarih Ogretmeni yetistirme siireci ile ilgili karsilagilan zorluklar, mezuniyet sonrasi karsilasilan
zorluklar, meslek hayatinda karsilasilan zorluklar, programin uygulanmasi ile ilgili zorluklar
sorgulanmis, bununla birlikte tarih egitiminin olumlu ve gilizel yanlar1 da arastirmaya katilanlara soru
olarak yoneltilmistir. Bu yoneltilen sorular ¢alismanin alt problemlerini olusturmustur. Arastirmada
elde edilen verilerin analizinde betimsel analiz yontemi kullanilmis olup daha 6nceden belirlenen
temalara gore 6zetlenmis ve yorumlanmistir. Elde edilen sonuglara gore tarih 6gretmeni yetistirmeye
yonelik yapilabilecek uygulamalar 6nerilmistir.

Anahtar Kelimeler: Tarih egitimi, tarih 6gretmeni yetistirme, tarih 6gretmenligi
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HISTORY TEACHERS' OPINIONS ON HISTORY TEACHER
TRAINING
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ABSTRACT

With the process that started with the declaration of the Republic on October 29, 1923, the concept of
the nation state emerged, and for this, the construction of national identity began to emerge as the most
important element. The task of shaping the citizens of the newly established state within the
framework of the constructed national identity was left to education, and in this context, one of the
most important courses was history. For this reason, the job of training history teachers has always had
an important place as both a national issue and an educational issue. For this reason, the purpose of
this study was to reveal the opinions of history teachers in the professional life regarding training
history teachers. Although studies on training history teachers have been encountered in the literature,
the fact that no study has been encountered that includes the opinions of teachers in the profession on
this subject reveals the importance of this research. A case study, one of the qualitative research
methods, was used in the research. Case studies, which are a qualitative research model, are a
distinctive approach used in seeking answers to scientific questions in order to “evaluate an event”. In
order to collect qualitative data in the research, a semi-structured interview form consisting of five
guestions was used, developed by the researcher after receiving expert opinion. In this context, the
researcher conducted interviews with a total of 10 history teachers, 5 male and 5 female, working in
different provinces and different types of secondary education institutions in Turkey, in order to
evaluate the difficulties of training history teachers from the perspective of a history teacher. In the
study, the issue of training history teachers, the difficulties encountered in the process of training
history teachers, the difficulties encountered after graduation, the difficulties encountered in
professional life, the difficulties related to the implementation of the program were questioned, and the
positive and beautiful aspects of history education were also asked to the participants of the study.
These questions constituted the sub-problems of the study. The descriptive analysis method was used
in the analysis of the data obtained in the study and was summarized and interpreted according to the
previously determined themes. According to the results obtained, possible practices for training history
teachers were suggested.

Key Words: History education, history teacher training, history teaching
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TARIH VE TARIHCILIK UZERINE GORUSLER: MEMLUK
DEVLETI (1250-1517) ORNEGI
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nhlgzn@gmail.com

OZET

Tarih nedir ve neden 6nemlidir? Ne tiir tarih anlayiglar1 bulunmaktadir? Bu baglamda derin manasiyla
tarih bilgisine/bilincine nasil ulasilir? Tarih alaninda arastirma yapan bilim insanlarinin sahip oldugu
yahut olmasi gereken ozellikler nelerdir? Bu ve benzeri minvaldeki sorular, ilgi ve uzmanlik alanlari
ne olursa olsun tarih alaninda arastirma yapan ve akademik faaliyet gosteren aragtirmacilari mutlak
sekilde son derece yakindan ilgilendirmektedir. Bu ¢aligsmada, bir Orta Cag tarihgisinin tarihi, tarihsel
olaylar1 nasil ve ne sekilde ele aldig1 veyahut almasi gerektigini yani baska bir deyisle tarih¢inin, tarihi
bilgi liretme siirecini Meml{ik devletinin tarihi {izerinden ele alarak bu bakimdan alana katki saglamay1
hedeflemekteyiz. Bu caligma ile genel olarak Memlik Devleti’nin tarihi tesekkiilii, misyonu vs.
tizerinden su ana kadar mevcut akademik birikimimize istinaden tarihgilik ve tarih yazimi hakkinda
Oonemli gordiigiimiiz noktalar1 ele alacagiz. Nitekim Orta Cag’da kurulan ve askeri bir karakter
yapisina sahip olan Memlik Devleti, diger Tiirk-Islam devletlerinden pek ¢ok agidan farklilik arz
etmesi ve orijinal bir devlet yapisina sahip olmasi itibariyle olduk¢a merak ve hayranlik uyandiran bir
devlettir.

Anahtar Kelimeler: Tarih, Tarihgilik, Memlik Devleti
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OPINIONS ON HISTORY AND HISTORISM: THE CASE OF THE
MAMLUK STATE (1250-1517)
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ABSTRACT

What is history and why is it important? What kinds of understandings of history exist? In this context,
how can one achieve deep historical knowledge/awareness? What are the characteristics that scientists
doing research in the field of history have or should have? These and similar questions are of great
interest to researchers who conduct research and academic activities in the field of history, regardless
of their areas of interest and expertise. What are the characteristics that scientists doing research in the
field of history have or should have? These and similar questions are of great interest to researchers
who conduct research and academic activities in the field of history, regardless of their areas of
interest and expertise. In this study, we aim to contribute to the field in this respect by examining how
and in what way a medieval historian handles history and historical events, in other words, the
historian's process of producing historical information through the history of the Mamluk state. With
this study, the historical formation, mission, etc. of the Mamluk State in general. We will discuss the
points we deem important about historiography and historiography, based on our current academic
knowledge so far. As a matter of fact, the Mamluk State, which was founded in the Middle Ages and
had a military character, is a state that arouses curiosity and admiration as it differs from other
Turkish-Islamic states in many aspects and has an original state structure.

Keywords: History, Historiography, Mamluk State
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TARIH EGITIMI BAGLAMINDA TURKIYE YUZYILI EGIiTIM
PROGRAMINDA YER ALAN OKURYAZARLIKLARIN
DEGERLENDIRILMESI
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OZET

Tiirkiye'nin 21. yiizyilda kiiresel ¢apta rekabet giiciinii artirmak amaciyla, egitim politikalarinin
yeniden diizenlenmesi gerekliligine odaklanmistir. Program, toplumsal ilgiler acisindan ¢ok yonli
gelismeyi saglamak icin ¢esitli okuryazarlik tiirlerini egitim miifredatina entegre etmeyi
amaclamaktadir. Tarih egitimi baglaminda okuryazarlik becerilerinin entegrasyonu, disiplinler arasi
yaklagimin 6nemini ortaya koymaktadir. Veri okuryazarligi, tarihsel olaylarin sayisal ve nicel analizini
giiclendirirken, dijital okuryazarlik dijital kaynaklara erisim ve belge dogrulama siireglerini
desteklemektedir. Bilgi okuryazarligi, ogrencilerin elestirel diisiinme ve bagimsiz arastirma
becerilerini  gelistirmekte, dogru ve giivenilir bilgilere ulagsmalarimi saglamaktadir. Sistem
okuryazarligi, tarihsel olaylar arasindaki neden-sonug¢ iligkilerini ve daha biiyiik sistemlerle
baglantilarin1 anlamay1 kolaylastirirken, vatandaslik okuryazarligi bireylerin tarihsel baglamda
vatandaslik hak ve sorumluluklarini daha derinlemesine kavramalarina yardimei olur. Bu okuryazarlik
becerileri, tarihsel olaylarin ¢ok yonlii analizini destekleyerek 6grencilerin elestirel diisiinme, analiz ve
bilgi degerlendirme kapasitelerini artirmakta, tarih egitiminin ¢cagdas ihtiyaglara yanit veren daha etkili
bir disiplin haline gelmesine katki saglamaktadir.

Anahtar Kelimeler: Okuryazarlik degerlendirmesi, egitimde yenilik, kapsamli egitim.
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EDUCATION PROGRAM iN THE CONTEXT OF HISTORY
EDUCATION
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ABSTRACT

Focusing on the need to restructure educational policies to enhance Turkey’s global competitiveness in
the 21st century, the program aims to integrate various literacy types into the educational curriculum
to promote multidimensional development from a societal perspective. In the context of history
education, the integration of literacy skills underscores the importance of an interdisciplinary
approach. Data literacy strengthens the quantitative and numerical analysis of historical events, while
digital literacy supports access to digital resources and the verification of historical documents.
Information literacy enhances students’ critical thinking and independent research abilities, ensuring
access to accurate and reliable information. System literacy facilitates the understanding of cause-
effect relationships between historical events and their connections to broader systems, while
citizenship literacy helps individuals gain a deeper understanding of their rights and responsibilities
within a historical context. These literacy skills support the multidimensional analysis of historical
events, improving students’ critical thinking, analytical, and information evaluation capacities, and
contributing to making history education a more effective discipline that meets contemporary needs.

Keywords: Literacy Assessment, innovation in Education, comprehensive Education.
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Tarih Ogretmeni

OZET

Tarih aragtirmalarinda ve dgretiminde biiyiik 6neme sahip olan gorsel kaynaklar, soyut olan
tarihi bilgileri somutlastirarak O6grenenler icin daha anlasilir hale getirmektedir. Gorsel
kaynaklarin kullanimi ile daha anlasilir hale gelen tarih dersleri 6grenciler i¢in sikici olmaktan
cikarak eglenceli olmakta ve ayni zamanda 6grencilerin gorsel okuryazarlik becerilerinin de
gelismesine katki saglamaktadir. Bu arastirmanin amaci on ikinci sinif dgrencilerinin tarih
derslerinde tarihsel kanit olarak kullanilabilecek madeni paralar iizerinde yer alan nesne, sekil
ve sembolleri tanimlamalar1 istenerek onlarin gorsel okuryazarlik becerilerinin hangi diizeyde
oldugunu belirlemektir. Arastirma nitel yontem ile durum c¢alismasi seklinde yiirtitiilmistiir.
Calisma grubunu Kars il merkezinde bulunan iki devlet okulunun on ikinci siifinda 6grenim
gormekte olan 34 Ogrenci olusturmaktadir. Veri toplama araci olarak 6grencilerin gorsel
okuryazarlik becerilerini 6lgmek amaciyla arastirmacilar tarafindan hazirlanmis olan yari
yapilandirilmis gériisme formu kullanilmistir. Ogrencilerin verdikleri cevaplar igerik analizi
yoluyla analiz edilerek tablolastirilip yorumlamalar: yapilacaktir.

Anahtar Kelimeler: Tarih Egitimi, Tarihsel Kanit, Tarihi Gorseller, Gorsel Okuryazarlik

142


mailto:ozgurkafkas@gmail.com
mailto:hasanaslan_25@hotmail.com
mailto:aysunbilgickurt@gmail.com

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU

A STUDY ON 12TH GRADE STUDENTS' VISUAL LITERACY SKILLS THROUGH
THE USE OF HISTORICAL EVIDENCE

Prof. Dr. Ozgiir AKTAS
Kafkas University
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Assoc. Prof. Dr. Hasan ASLAN
Kafkas University
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Aysun BILGIC KURT
History Teacher
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ABSTRACT

Visual resources, which are of great importance in history research and teaching, make
abstract historical information more understandable for learners by making it concrete.
History that becomes more understandable with the use of visual resources lessons become
fun for students rather than boring and at the same time contribute to the development of
students' visual literacy skills. The aim of this study is to determine the level of visual literacy
skills of twelfth grade students by asking them to identify the objects, shapes and symbols on
coins that can be used as historical evidence in history lessons. The research was conducted as
a case study with qualitative method. The study group consisted of 34 students studying in the
twelfth grade of two public schools in Kars city center. A semi-structured interview form
prepared by the researchers was used as a data collection tool to measure students' visual
literacy skills. The answers given by the students will be analyzed through content analysis,
tabulated and interpreted.

Keywords: History Education, Historical Evidence, Historical Visuals, Visual Literacy
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TURK TARIHCILIGINDE SEVKET SUREYYA AYDEMIR
UZERINE BiR INCELEME

Ogr. Gor. Sozer AKYILDIRIM
Igdir Universitesi
sozerakyildirim@hotmail.com

OZET

Sevket Siireyya Aydemir 1897-1976 yillar1 arasinda yasamis 79 yil Omiir siirmiistiir. Tunali bir
gocmen ailesinin ogludur. Kendi anlatimiyla babasi, hayati boyunca topraksiz bir koylii olarak
bagkalarin topraginda ve hizmetinde ¢alismistir. Edirne’de dogan Aydemir, ilk ve orta dgrenimini
orada yapti. Edirne Ogretmen okulunu bitirdi. Diinya Savasinda yedek subay olarak Kafkas
cephesindeki ¢arpigmalara katildi. Subay olan agabeyleri I. Diinya Savasinda sehit oldu. Aydemir
Sarikamig Savasinda yaralandi. Neslinin biiyiikk ¢ogunlugu gibi o da Turancilik akiminin taraftariydi.
Osmanli Imparatorlugu ¢okiip Edirne Isgal edilince, Turana kostu. Ogretmenlik yapt1. Savaslar ve
ihtilaller icinde kiiltiir yetersizligini kavradi. Moskova’ya ekonomi Ogrenimine gitti. Tiirkiye’ye
doniince Ankara’da ekonomi &gretmenligi yapti, komiinist oldugu gerekgesiyle hapis yatti, devlet
sektoriinde yliksek gorevler aldi. Atatiirk’iin essiz takdirlerini kazandi, kendisini Atatiirk devrimlerine
adadu.

Sevket Siireyya Aydemir Makedonya’dan Orta Asya’ya Enver Pasa, Tek Adam, ikinci Adam,
Menderesin Dramu isimli 10 ciltlik eserinde 1860°tan baglayip 1960’a kadar yani tam 100 yillik
tarihimizi incelemistir. Aydemir Tek Adam isimli eserinde Atatiirk’ii s0yle tanimlamistir. “Yalniz
Atatiirk’tiir ki ne insanlarla insanlar ne de milletlerle milletler arasinda bir kin, bir diismanlik kaygisi
giitmeden eserini vermistir. Diismanini, daha yendigi anda affetmistir. Esir ettigi generallere, daha
savas meydaninda mert¢e el uzatan tek adam odur. Bu generalleri kendi yurduna salan Onderleri,
devlet, hiikiimet reislerini, ililkesine dost olarak ¢agiran, onlar1 kendi topraginda dost olarak karsilayan,
agirlayan ve onlarin hepsini istisnasiz fetheden odur. Kisacas1 “Yurtta barig, cihanda baris” yalniz
onun sloganidir.

Sevket Siireyya Aydemir en sert saldirilar karsisinda, sarsilmayan hosgorii ve 6zelestiri aligkanligin
gelistirmis, kendisiyle yilizlesmesini bilen bir insan olarak yasadi. Onun Olimiiyle Tiirkiye iyi bir
aydini, merakli bir arastirmaci, tarih¢i yazarmi kaybetti. Geriye biraktig1 eserleriyle onunla
dostlugumuzu yillarca siirdiirebiliriz. Bu ¢alisma S.S. Aydemir’in hayati ve onun eserleri hakkinda
Tiirk Tarihgiligine getirdigi farkli bir yaklagimin incelemesini yapmaktir.

Anahtar Kelimeler: Turan, Cumhuriyet, Kafkas, Tirkiye
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ABSTRACT

Sevket Siireyya Aydemir lived between 1897-1976 and lived for 79 years. He was the son of a family
of immigrants from Tuna. According to his own account, his father worked on the lands of others and
in their service as a landless peasant throughout his life. Born in Edirne, Aydemir received his primary
and secondary education there. He graduated from Edirne Teachers' School. He participated in the
battles on the Caucasus front as a reserve officer in World War I. His brothers, who were officers,
were martyred in World War I. Aydemir was wounded in the Battle of Sarikamis. Like the majority of
his generation, he was a supporter of the Turanism movement. When the Ottoman Empire collapsed
and Edirne was occupied, he rushed to Turan. He became a teacher. He realized the inadequacy of
culture in the wars and revolutions. He went to Moscow to study economics. When he returned to
Turkey, he taught economics in Ankara, was imprisoned on the grounds that he was a communist, and
took high positions in the state sector. He earned Atatiirk's unique appreciation and devoted himself to
Atatiirk's revolutions.

Sevket Siireyya Aydemir, in his 10-volume work titled From Macedonia to Central Asia, Enver Pasha,
The One Man, The Second Man, The Drama of Menderes, examined our history from 1860 to 1960, in
other words, a full 100 years. Aydemir defined Atatlirk in his work titled The One Man as follows.
“Atatiirk is the only one who has produced his work without any grudge or concern for hostility
between people and people, or between nations and nations. He forgave his enemy the moment he
defeated him. He is the only man who extended a manful hand to the generals he had captured, even
on the battlefield. He is the one who called the leaders, heads of state and government who released
these generals to his own country as friends to his country, welcomed them as friends on his own sail,
hosted them and conquered them all without exception. In short, “Peace at home, peace in the world”
is his only slogan.

Sevket Siireyya Aydemir lived as a person who developed the habit of tolerance and self-criticism that
did not waver in the face of the harshest attacks, and who knew how to confront himself. With his
death, Turkey lost a good intellectual, a curious researcher, and a historian and writer. We can
continue our friendship with him for years to come with the works he left behind. This study is to
examine the different approach that S.S. Aydemir brought to Turkish Historiography regarding his life
and works.

Keywords: Turan, Republic, Caucasus, Tiirkiye
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YEREL TARIiH UZERINE YAPILAN PROJELERIN EGITIME VE
TARIHE KATKISI “BALKAN SAVASI SAVAS ALANI
ARASTIRMASI ORNEGI”

Tarih Ogretmeni Mustafa OZGUR
Liileburgaz Ramazan Yaman Fen Lisesi
mstfozgr81@gmail.com

OZET

Bu arastirmada, okul dig1 6grenme ortaminda 6grenciler tarihsel problemle kars1 karsiya birakilarak
problemin ¢éziimiine yonelik proje tiretmelerine rehberlik edilmistir. Uygulamadan elde edilen veriler
ile proje tabanl tarih egitimi agisindan Ogrencilerin hangi becerileri kazandiklar1 ve gelistirdikleri
bakis acilarimi aragtirmak amaciyla yapilmistir. Arastirmada; nitel yontem kullanilmistir. Alti
Ogrencinin katildig1 calismada veri toplama araci olarak yar1 yapilandirilmis bireysel miilakat teknigi
kullanilmistir. Ayrica proje uygulamasi sirasinda; saha ziyaretinde topladiklart goriintiili kayitlar,
Ogrencilerin yaptiklari sozIi tarih ¢alismasi, proje giinliikleri ve proje raporlarindan elde edilen veriler
kullanilmgtir.

Veri toplama araglarinin ¢éziimlenmesi sonucu alt1 temaya ulasilmigtir. Bunlar: tarihi mekanlarin okul
dis1 6grenme ortami olarak kullanilmasi sonucu &grencilerin tarih egitimi iginde yer alan bilissel
diizeyde elde ettikleri kazanimlar; iist diizey diisiinme becerileri, ekip ¢alismasi ve isboliimii; proje
caligmalarinda giincel teknolojileri etkin kullanma; yerel tarih konularina duyarhilik kazanma ve proje

tabanli caligmalarin 6grenci motivasyonuna etkisi olarak belirlenmistir.

Tarihsel mekan olarak Balkan Muharebesi i¢inde Liileburgaz-Pinarhisar savaslarinin yapildigi savas
alam1 segilmistir. Bu alandaki tarihi karakterlerin kimliklerinin belirlenmesi hakkinda yapilan
aragtirmada Ogrenciler, daha Once belirlenmemis Onemli tarihi karakterlerin mezarlarim
belirlemislerdir. Verilerin ¢6ziimlenmesi sonucunda belirlenen tema bagliklarinda dgrencilerin belirgin
kazanimlar elde ettikleri ve proje tabanli tarih egitiminin fen alani 6grencilerinin motivasyonunu
olumlu yonde belirgin olarak artirdig: tespit edilmistir. Arastirmanin okul dis1 6grenme ortamlarinda
yapilan tarih egitimi arastirmalarina 6nemli katkilar sagladig1 degerlendirilmektedir.

Anahtar Kelimeler: Proje Tabanli Egitim, Alan Arastirmasi, Tarih Egitimi, Balkan Savagi, Egitim
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EDUCATION AND HISTORY “THE BALKAN WAR BATTLEFIELD
RESEARCH EXAMPLE”

History Teacher Mustafa OZGUR
Luleburgaz Ramazan Yaman Science High School
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ABSTRACT

In this research, students were exposed to a historical problem in an out-of-school learning
environment and were guided to produce projects to solve the problem. It was carried out with the aim
of investigating the skills that students acquired and the perspectives they developed in terms of
project-based history education with the data obtained from the application. In the research;
Qualitative method was used. In the study in which six students participated, semi-structured
individual interview technique was used as a data collection tool. Additionally, during project
implementation; Data obtained from the video recordings collected during the field visit, oral history
study conducted by the students, project diaries and project reports were used.

As a result of the analysis of data collection tools, six themes were reached. These are: the cognitive
gains gained by students in history education as a result of using historical places as out-of-school
learning environments; higher order thinking skills, teamwork and division of labor; Using current
technologies effectively in project work; It was determined as the effect of gaining awareness on local
history issues and project-based studies on student motivation.

The battlefield where the Liileburgaz-Pinarhisar battles took place in the Balkan War was chosen as
the historical location. In the research conducted on determining the identities of historical characters
in this area, students identified the graves of important historical characters that had not been
identified before. As a result of the analysis of the data, it was determined that the students achieved
significant gains in the determined themes and that project-based history education significantly
increased the motivation of science students in a positive way. It is evaluated that the research makes
significant contributions to history education research conducted in out-of-school learning
environments.

Key Words: Project Based Education, Field Research, History Education, Balkan War, Education
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OZET

Bu aragtirmada son elli y1l boyunca Tiirkiye’de 6gretmen yetistirme alanindaki degisim ve doniistimii
ortaya koymak amaclanmistir. Tiirkiye’de 6gretmen yetistirme deneyiminin arka plani ¢gok daha eskiye
dayansa da son yarim asir bu alanda 6nemli kirilmalar1 beraberinde getirmistir. Literatiirde s6z konusu
siireci anlatan c¢alismalar genellikle kurumsal baglamda gerceklestirilmistir. Oysa bu siirecin bizzat
sahidi olan kisilerin anlatilarinin bizlere belgelerde olmayan bir¢ok ayrintiyr sunmasi kuvvetle
muhtemeldir. Bu anlamda g¢alismada yontem olarak sozli tarih kullanilmigtir. Caligma grubunu
Tiirkiye’de son elli yildaki O6gretmen yetistirme deneyimi igerisinde bizzat yer almis alti emekli
Ogretim iyesi olugturmaktadir. Caligmadaki veriler goriisme teknigi ile toplanmistir. Bu dogrultuda
yar1 yapilandirilmis gériisme formu kullanilmistir. Arastirmanin sonuglarindan ilki 1970’lerin basinda
Tiirkiye’de ozellikle ilkdgretmen okullarindaki isleyis kdy enstitiilerindeki uygulamalarin devami
niteligindedir. Ogretmen yetistirme siirecindeki ilk olumsuz anlamda kirilmalar 1970’lerin
ortalarindan itibaren kendini gostermistir. Bu kirilmalarin sebeplerinden ilki siyasetin egitim
iizerindeki etkisidir. Bahsedilen siiregte Tiirkiye’de oOgretmenlerin yiiksekdgretim biinyesinde
yetistirilmesine yoOnelik c¢abalar dogru olsa da plansiz gergeklestirilmistir. Bu durumun sonraki
donemlerde olumsuz sonuglar1 olmustur. Ikinci biiyiik kirilma 1980’lerde ortaya ¢ikmustir. Egitim
fakiiltelerinin kurulmasindan sonra eski gelenekler kaybolmaya baglamistir.

Anahtar Kelimeler: Sozlii tarih, Ogretmen yetistirme, Ogretmen okullar1
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ABSTRACT

This study aims to reveal the changes and transformations in teacher training in Turkey over the last
fifty years. Although the background of the teacher training experience in Turkey dates back much
further, the last half century has brought about significant ruptures in this field. Studies describing the
process in question in the literature have generally been conducted in an institutional context.
However, the narratives of people who witnessed this process will probably provide many details not
in the documents. In this sense, the study used oral history as the method. The study group consists of
six retired faculty members who have personally taken part in the teacher training experience in
Turkey over the last fifty years. The data in the study was collected using the interview technique. In
this direction, a semi-structured interview form was used. The first result of the study is that the
operations in primary teacher training schools in Turkey in the early 1970s were a continuation of the
practices in village institutes. The first negative ruptures in teacher training began manifesting in the
mid-1970s. The first reason for these ruptures is the influence of politics on education. Although
efforts to train teachers in higher education in Turkey were correct in the mentioned process, they were
carried out without planning. This situation had negative consequences in the following periods. The
second major rupture occurred in the 1980s. After the establishment of education faculties, old
traditions began to disappear.

Keywords: Oral history, Teacher training, Teacher training schools
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ULUS DEVLET VE UNIiTER DEVLET MODELI
PERSPEKTIFINDEN POSTMODERNIST TARIiH EGITIMINE
BAKIS
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OZET

Tarih egitimi, Fransiz Ihtilali sonrasinda en gok deger kazanan derslerden olmustur. Ulus devletler,
ulusun kurtulus hikayesini ve kahramanlarini bilen, yeni ulus devleti koruma bilincine sahip bireyleri
yetistirmek igin tarih egitimini etkin sekilde kullanmigtir. Postmodernizm her alanda tartigmalara
neden oldugu gibi egitim alaninda da tartismalara ve yeni yaklasgimlara neden olmustur.
Postmodernizmde yalnizca bir tane gergek yoktur, herkesin kendi gercekligi vardir. Postmodernist
tarihgiler tarihsel anlatilarda hicbir gercek 6l¢iitiin bulunmadigint soyler. Onlara gore tarih yazim
kurgudan farkli degildir. Postmodernist tarih egitimi; basta tarih yazimi olmak iizere kaynak se¢imi ve
metinlerin yorumlanmasini, 6grenme ortamlar1 ve yontemlerini, 6gretmen yetistirme politikalarini ve
Ogretmenin smifta uygulayacagi teknikleri tartigmaya ag¢maktadir. Smiflarda 6grenci merkezli,
¢ogulculugu benimseyen postmodernist tarih egitimi anlayisi, ana metinleri ve {ist-anlatilar elestiriye
ve tartismaya acar. Ogrencilerin ¢oklu anlat1 insa etmelerine ve kendi “dogru” tarihi bilgilerini
kendilerinin olugturabilmelerine olanak saglamay1 amaglar. Nitel arastirma yontemlerinden dokiiman
analizine uygun olarak yapilan bu arastirmanin amaci postmodernist tarih egitiminin ulus devlet ve
tiniter devletler i¢in uygun olup olmadiginin analiz edilmesidir.

Anahtar Kelimeler: Postmodernist tarih egitimi, tiniter devlet, ulus devlet
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ABSTRACT

After the French Revolution, history education has become one of the most significant courses.
Nation-states have utilized history education effectively for the puspose of raising individuals who
know the nation's liberation story and heroes, and also who are aware of the importance of protecting
the new nation-state. As in every field, Postmodernism has sparked discussions and new approaches to
the field of education. In postmodernism, there is not only one truth and futhermore everyone has his
or her own truth. Postmodernist historians state that there are not any true criteria in historical
narratives. According to them, history writing is no different from fiction. Postmodernist history
education opens up discussions on the selection of sources, interpretation of texts, particularly
historiography, learning environments and methods, teacher training policies and techniques that
teachers will apply in the classroom. Postmodernist history education, which is student-centered and
adopts pluralism in the classroom opens up criticism and discussion of main texts and meta-narratives.
It aims to enable students to construct multiple narratives while creating their own ‘“accurate”
historical knowledge. The purpose of this research, that is conducted in accordance with the document
analysis method, one of the qualitative research methods, is to analyze whether postmodernist history
education is suitable in terms of nation-states and unitary states.

Keywords: Postmodernist history education, unitary state, nation-state
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ULKU DERGISININ MIiLLi TARIH EGITIMINDEKI MiSYONU
(1933-1950)

Dr. Yasin ERCILSIN
Igdir Universitesi, Fen-Edebiyat Fakiiltesi, Tarih Boliimii
yasin.ercilsin@igdir.edu.tr

OZET

1933 yilinda Ankara Halkevi dergisi olarak faaliyetlerine baslayan Ulkii, kisa siire icinde iilke
sathindaki biitiin Halkevlerine gonderilmistir. Ulkii dergisinin amaci bir¢ok acidan cumhuriyet
vatandashigmi insa edecek kiiltiire kaynaklik etmek ve Osmanli Imparatorlugu’ndan devralinan ¢ok
uluslu toplumsal yapinin yerine daha homojen bir toplum modeline ulagmay1 hedefleyen Cumhuriyet
Tiirkiyesi’nin ideolojisine katki saglamakti. II. Mesrutiyet doneminden itibaren milli ilkeler etrafinda
bigimlenmis milli tarih anlayisindan beslenen Ulkii dergisi Halkevlerinin faaliyetleri kapsaminda
iilkenin her tarafina ulasan bir bilgi agina doniistii. Tarih¢i Fuat Kopriilii’nlin miidiirliigiini yaptigi,
Yusuf Akgura, Behget Kemal, Ismail Hakki Tongug ve Sevket Aziz Kansu gibi aydinlarin yazlariyla
katkida bulundugu, Ulkii dergisinin ¢aligma alanlar1 arasinda tarih de yer almaktaydi. Tiirk Tarih
Kongrelerinde tartisilan ve gelistirilmeye calisilan milli tarih diisturu kapsaminda yaylar yapan Ulkii
dergisi zamanla 6nemli bir misyonun pargasi haline geldi. Ozellikle Islamiyet &ncesi Tiirk tarihi
hakkinda veriler saglayan Ulkii dergisi, milli kiiltiir ve cumhuriyet vatandashigmin insa edilmesine
katki saglamaktaydi. Bu cercevede calismanin amaci Ulkii dergisinin milli tarih egitimi misyonunu
incelemek ve elde edilen veriler 15181nda nitelikli degerlendirmeler ortaya ¢ikarmaktir.

Anahtar Kelimeler: Ulkii, Dergisi, Milli, Tarih, Egitimi.
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THE MISSION OF ULK{ MAGAZINE IN NATIONAL HISTORY
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Dr. Yasin ERCILSIN
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ABSTRACT

Published in 1933 as the magazine of the Ankara People's House, Ulkii was soon sent to all the
People's Houses throughout the country. In many ways, the aim of Ulkii was to be a source of culture
that would build the citizenship of the republic and contribute to the ideology of Republican Turkey,
which aimed to replace the multinational social structure inherited from the Ottoman Empire with a
more homogeneous social model. Since the Second Constitutional Monarchy period, Ulkii magazine,
which was fed by the understanding of national history shaped around national principles, turned into
an information network that reached all parts of the country within the scope of the activities of the
People's Houses. Directed by historian Fuat Kopriilii and contributed to by intellectuals such as Yusuf
Akcura, Behget Kemal, Ismail Hakki Tongug and Sevket Aziz Kansu, Ulkii magazine also included
history among its fields of study. Ulkii magazine, which published within the scope of the national
history motto discussed and developed at the Turkish History Congresses, became a part of an
important mission over time. In particular, Ulkii magazine, which provided data on pre-Islamic
Turkish history, contributed to the construction of national culture and republican citizenship. In this
framework, the aim of this study is to examine the national history education mission of Ulkii
magazine and to reveal qualified evaluations in the light of the data obtained.

Keywords: Ulkii, Magazine, National, History, Education.
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OZET

I¢inde bulundugumuz dijital ¢ag, tarih temali oyunlar yoluyla tarih ve interaktif eglencenin kesistigi,
tarihsel temsillerle zenginlestirilmis, farkli milletlerden milyonlarca insanin ilgisini ¢eken bir ortam
sunmaktadir. Buna 6rnek olarak tarih temali strateji oyunlari, sarmalayici ortamlar1 ve tarihsel
icerikleri ile oyunculara gegmisle etkilesim kurabilecekleri sanal bir alan sunmaktadir. Bu ¢aligmada,
bes popiiler ger¢cek zamanli strateji oyunundaki Tiirk devletleri ve boylarinin tasvirlerini incelemek ve
bu temsilleri Tiirk tarihi ders kitaplarinda sunulan tarihsel anlatilarla karsilagtirmak ve bir
degerlendirme yapmak amaglanmistir. Calismada Age of Empires III, Total War: Attila, Europa
Universalis IV, Civilization VI ve Crusader Kings Il isimli oyunlar incelenip, Tiirkler ile ilgili olan
temsiller secilerek bu temsiller gostergebilim teknikleri vasitasi ile incelenmistir. Incelenen
oyunlardan sadece Crusader Kings III ve Total War: Attila adli oyunun Kipgaklari, Oguzlar ve
Hunlart isledigi geri kalan oyunlarin Osmanli Devleti'ne odaklandigi goriilmiistiir. Arastirma
siirecinde, tiim oyunlarin Tiirk kiiltiirline kendi iislubu ile yaklastig1 ve ders kitaplarindaki anlatimlara
hem yakin hem de uzak tasvirler tasidiklar goriilmiistiir. lgili oyunlar arasinda kiiltiirel 6gelerin en
fazla 6n plana ¢iktig1 oyunlar Age of Empires ve Europa Universalis olurken en az 6n plana ¢iktigi
oyun ise Total War: Attila olmustur.

Anahtar Kelimeler: Tarih temali bilgisayar oyunlari, ders kitaplari, Tirk kiltiiri, Tirk imaji,
gostergebilim.
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EVALUATION OF THE IMAGE OF TURKS IN POPULAR HISTORY -
THEMED STRATEGY GAMES REFERENCED IN TURKISH HISTORY
TEXTBOOKS

PhD Student Muhammed EDOGAN
Gazi University, Department of Turkish and Social Scienes Education, Division of History Education
erdoganmuhammed115@gmail.com

ABSTRACT

The current digital age offers an environment where history and interactive entertainment intersect
through history-themed games enriched with historical representations, attracting millions of people
from different nations. History-themed strategy games, for example, offer players a virtual space to
interact with the past through their immersive environments and historical content. This study aims to
analyse the depictions of Turkish states and tribes in five popular real-time strategy games, compare
these representations with the historical narratives presented in Turkish history textbooks, and make an
evaluation. In the study, Age of Empires Ill, Total War: Attila, Europa Universalis IV, Civilisation VI
and Crusader Kings Ill, the representations related to Turks were selected and these representations
were analysed through semiotics techniques. Among the games analyzed, only Crusader Kings 111, and
Total War: Attila focus on the Kipchaks, Oghuzs, and Huns, while the rest of the games focus on the
Ottoman Empire. During the research process, it was observed that all games approached Turkish
culture with their own style and had depictions that were both close and distant to the narratives in the
textbooks. Among the related games, Age of Empires and Europa Universalis were the games in
which cultural elements were the most prominent, while Total War: Attila.

Keywords: History-themed computer games, textbooks, Turkish culture, Turkish image, semiotics.
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TRABZON TiCARET MEKTEBI VE EGITIM SISTEMIi UZERINE
BiR DEGERLENDIRME

Doc¢. Dr. Mehmet AKPINAR
Trabzon Universitesi, Tiirkge ve Sosyal Bilimler Egitimi Boliimii, Sosyal Bilgiler Egitimi Anabilim
Dali
makpinar@trabzon.edu.tr

OZET

Tarihi ticaret yollarinin kesistigi noktada bulunan Trabzon, ge¢misten giiniimiize ticaretin dnemli bir
ugras olarak goriildiigii bir sehir olmustur. Sehrin bu 6zelligi, 6zellikle Lozan’da kapitiilasyonlarin
kaldirilmasinin  yarattigi olumlu etki ile egitimli bir ticaret sekt6riiniin olusturulmasini gerekli
kilmistir. Bu cercevede 1924 yilinda sehirde bir Ticaret Mektebi acilmigtir. Bolgedeki ticari
faaliyetlerin gelismesine katkida bulunmak {izere agilan mektebin miidiirliigiine de, sehrin taninmig
egitimcilerinden Hamamizade Ihsan Bey atanmustir. Bu ¢alismada Trabzon Ticaret Mektebi’nin
kurulusu ve bolgedeki ticari faaliyetlere katkisi ile birlikte mektebin egitim sistemini ortaya koymak
amaclanmaktadir. Calisma, nitel arastirma desenlerinden durum calismasi teknigi ile yiirtitilmiistiir.
Mektebin kurulusu, bolgedeki ticari faaliyetlere katkisi ve egitim sistemini ortaya koymak amaciyla
arsiv belgeleri, siireli yayinlar ve ikinci el kaynaklar taranmistir. Elde edilen kaynaklar igerik analizine
tabi tutulmustur. Ulasilan kaynaklar ¢ercevesinde ‘‘mektebin kurulusu, egitim sistemi, idari ve mali
sorunlari, binasi, 6gretmen kadrosu ve ogrencilerin durumunu, miifredati ve sinavlari’” seklinde
basliklar olusturulmustur. Arastirma sonucunda, mektebin kurulus donemindeki idari ve mali
sorunlarina ragmen, egitim sistemi, disiplin anlayis1 ve yiiriitmiis oldugu sosyal ve kiiltiirel faaliyetleri
ile Trabzon ve gevresindeki ticaret bilincinin gelismesine 6nemli oranda katki sagladigi goriilmiistiir.

Anahtar Kelimeler: Trabzon, Ticaret, Ticaret Mektebi, Egitim
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AN EVALUATION ON TRABZON TRADE SCHOOL AND
EDUCATION SYSTEM

Dog¢. Dr. Mehmet AKPINAR
Trabzon University, Department of Turkish and Social Sciences Education, Department of Social
Studies Education
makpinar@trabzon.edu.tr

ABSTRACT

Trabzon, located at the intersection of historical trade routes, has been a city where trade has been seen
as an important occupation from past to present. This characteristic of the city, especially with the
positive effect created by the abolition of capitulations in Lausanne, made it necessary to create an
educated trade sector. Within this framework, a Trade School was opened in the city in 1924.
Hamamizade Thsan Bey, one of the well-known educators of the city, was appointed as the director of
the school, which was opened to contribute to the development of commercial activities in the region.
This study aims to reveal the establishment of Trabzon Trade School, its contribution to the
commercial activities in the region and the education system of the school. The study was conducted
with the case study technique, one of the qualitative research designs. Archival documents, periodicals
and second-hand sources were scanned in order to reveal the establishment of the school, its
contribution to commercial activities in the region and its education system. The obtained sources
were subjected to content analysis. Within the framework of the sources obtained, headings such as
‘the establishment of the school, education system, administrative and financial problems, building,
teaching staff and students, curriculum and exams’ were formed. As a result of the research, it was
seen that despite the administrative and financial problems of the school in the establishment period, it
contributed significantly to the development of commercial awareness in Trabzon and its surroundings
with its education system, discipline understanding and social and cultural activities.

Keywords: Trabzon, Trade, Trade School, Education
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TAl}iH EGITiMi BAGLAMINDA 2024 SOSYAL BILGILER DERSI
OGRETIM PROGRAMINA ILISKIN OGRETMEN GORUSLERI

Dr. Ogr. Uyesi Gokhan ABANOZ
Amasya Universitesi
gkhnabnz@mail.com

OZET

Bu arastirmanm amaci, 2024 Sosyal Bilgiler Dersi Ogretim programmin getirdigi yenilik ve
degisikleri tarih egitimi kapsaminda 6gretmen goriislerine bagl olarak ortaya koymaktir. Bu kapsamda
aragtirmanin ana problem sorusu, “2024 Sosyal Bilgiler Dersi Ogretim Programu tarih egitimi &zelinde
hangi yenilikleri getirmistir?” seklinde belirlenmistir. Ana problem cilimlesine bagl olarak
aragtirmanin alt problemleri “Sosyal Bilgiler Ogretmenleri 2024 gretim programini tarih egitimi
baglaminda nasil degerlendirmektedir.” ve “2018 programina kiyasla 2024 §gretim programi ne tiir
degisiklikler icermektedir?” ilgili arastirma, nitel arastirma ydntemi baglaminda olgu bilim desenine
gore diizenlenmistir. Bu dogrultuda arastirmanin ¢alisma grubu, amacgl 6rneklem yontemi kartopu
(zincirleme) 6rnekleme teknigine gore belirlenen ortaokullarda gorev yapan cesitli mesleki kidem ve
egitim durumuna sahip 12 sosyal bilgiler 6gretmeninden olusturmaktadir. Arastirma verileri,
arastirmaci tarafindan hazirlanan 6 maddelik agik uglu sorulardan olusan yar1 yapilandirilmis goriisme
formuyla elde edilmistir. Arastirmanmn sorular1 2018 ve 2024 Sosyal Bilgiler Dersi Ogretim
Programlarina dayanan tarama sonucunda olusturulmus; uzman goriisii alinarak gelistirilen sorular
anlagilabilirlik agisindan iki 6gretmen ile 6n goriisme yapilarak onlardan alinan geribildirimlere gore
goriisme sorularina son hali verilmistir. Aragtirma kapsaminda elde edilen veriler, betimsel analiz
teknigi kullanilarak ¢oziimlenmistir. Bu kapsamda, arastirma bulgularini somutlagtirmasi amaci ile
katilimcilardan alinan goriisler dogrudan alinti seklinde arastirmada oOrnek cilimleler halinde
sunulmustur. Bulgulara dayal1 6neriler arastirma sonucunda ortaya konulmustur.

Anahtar Kelimeler: 2024 dgretim programi, Sosyal bilgiler, Tarih egitimi
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OPINIONS OF TEACHERS ON THE 2024 SOCIAL STUDIES COURSE
CURRICULUM IN THE CONTEXT OF HISTORY EDUCATION

Asst. Prof. Dr. Gokhan ABANOZ
Amasya University
gkhnabnz@mail.com

ABSTRACT

The purpose of this research is to reveal the innovations and changes introduced by the 2024 Social
Studies Curriculum within the scope of history education, based on teachers' opinions. In this context,
the main problem question of the research was determined as "What innovations did the 2024 Social
Studies Course Curriculum bring specifically to history education?” “In connection with the main
research question, the sub-questions of the study are as follows: 'How do Social Studies teachers
evaluate the 2024 curriculum in the context of history education?” and 'What types of changes does
the 2024 curriculum contain compared to the 2018 curriculum?” The relevant research has been
designed according to the phenomenological pattern within the context of the qualitative research
method. In this regard, the study group consists of 12 Social Studies teachers with various levels of
professional seniority and educational backgrounds, working in middle schools, selected using the
purposeful sampling method, specifically the snowball (chain) sampling technique. The research data
were obtained using a semi-structured interview form consisting of six open-ended questions prepared
by the researcher. The questions of the research were developed based on a review of the 2018 and
2024 Social Studies Curricula. The questions, developed with expert input, were finalized after
conducting preliminary interviews with two teachers to assess clarity and incorporating their feedback.
The data obtained within the scope of the research were analyzed using the descriptive analysis
technique. In this context, to substantiate the research findings, the opinions obtained from the
participants are presented in the form of direct quotations as example sentences in the study.
Recommendations based on the findings have been proposed at the conclusion of the research.

Keywords: 2024 Curriculum, Social Studies, History Education.

159


mailto:gkhnabnz@mail.com

—
ULUSLARARASI
TARIH EGITIMI
SEMPOZYUMU
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PROGRAMINDA SEVGI DEGERI VE ATATURK ORNEGI
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Kemal TUNC
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OZET

Insanlarin tutumlarini, davranislarini etkileyen ve hayatini yonlendiren en énemli faktor degerlerdir.
Degerler baris ve huzur icinde yasamaya, sosyallesmeye ve bir diinya vatandasi olmaya katki sunar.
Uluslarin karisik ve biiyiik sorunlarla miicadele etmesi, diinya sahnesinde varliklarini baris iginde
siirdiirmeleri, evrensel degerleri benimsemis kusaklarin varligiyla miimkiindiir. Evrensel degerlerin
geng nesillere aktarilmasindan aileler, alan uzmanlar1 ve egitim kurumlari sorumludur. Evrensel
degerlerle ilgili olarak 6n plana ¢ikan kurum UNESCO’dur. Bu kapsamda on iki evrensel deger
benimsendi. Bu akademik ¢alismada UNESCO’nun Yasayan Evrensel Degerlerinden biri olan “sevgi”
degeri baslig1 altinda Atatiirk’tin hayati incelendi. Tiirkiye Cumhuriyeti’nin 101. Yili’nda Atatiirk’iin
ornek hayatinin uygarlik yolunda degerler egitimine katki saglamasi ¢alisma konumuzun temelini
olusturdu. Ana problematik olarak su soru belirlendi: “Insanligin en cok ihtiva¢ duydugu ‘sevgi’
degerinin diinyada oziimsenmesi icin Atatiirk’iin fikirleri ile hayatindan verilecek ornekler evrensel
kiiltiiriin bir Ogesi olabilir mi?”. Bu problematik kapsaminda alt problemler olusturuldu. Nitel
Arastirma Yontemi baglaminda dokiiman incelemesi metot olarak belirlendi. Sevgi degeri bildiri
metninde ayrintili olarak incelenmeden 6nce UNESCO’nun Yasayan Evrensel Degerleri hakkinda
genel bilgilendirmede bulunuldu. Sonrasinda ise ana problematik cevaplandirildi. Alan yazin iizerine
yapilan incelemede odak konu olarak yeterince incelenmedigi tespit edildi. Arastirma siireci sonunda
elde edilen bulgularin metne doniistiiriilmesi ile Tarih Egitimi alaninda yapilacak akademik
caligmalara katki sunacagi anlasilmistir. Bildiri metni hazirlanirken ydntem kapsaminda Sosyal
bilimler alaninda kullanilan “Nitel Arastirma Yéntemi” benimsendi. Metin hazirlanma agamasinda
“dokiiman incelemesi” teknigi uygulandi. Yazili dokiiman kapsaminda Devlet Arsivleri Baskanligi,
Cumhuriyet Arsivi (BCA), Milli Savunma Bakanligi Askeri Tarih Arsivi, Atatiirk Koleksiyonu
(ATASE), resmi yayinlar, arastirma eserler, elektronik ve gorsel kaynaklar aragtirma konusuyla ilgili
olarak kullanildi. Belgeler igerik ile karsilastirilarak incelenerek kullanildi. Resmi yayin ve tutanaklar
kapsaminda; TBMM Zabit Cerideleri, Atatiirk’iin S6ylev ve Demegleri, Tiirk Parlamento Tarihinden
faydalanildi. Bununla birlikte siireli yayinlar, sozliik, kilavuz ve ansiklopediler, hatiralar, arastirma
eserler, makale ve bildirilerin yani sira elektronik kaynaklardan istifade edildi. Arastirma konumuzun
kapsaminda bilimsel eserlerden ve donemsel kaynaklar kullanildi. Akademik yayinlar ile bilinen
yayinevlerinin yeni kitaplar1 ve ciddi web sitelerinin elektronik kaynaklar1 ile metin zenginlestirildi.
UNESCO’nun yasayan evrensel degerlerinden bir olan sevgi degeri yas gruplar kategorize edilerek
Atatiirk’lin bu deger lizerinden 6rnek hayati metne aktarilmstir.

Anahtar Kelimeler: Atatiirk, Sevgi, Degerler, UNESCO, Yasayan Evrensel Degerler Programi.
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ABSTRACT

Values are the most important factor that affects people's attitudes, behaviors and directs their lives.
Values contribute to living in peace and tranquility, socializing and being a world citizen. It is possible
for nations to struggle with complex and big problems and to continue their existence in peace on the
world stage with the existence of generations that have adopted universal values. The institution that
stands out regarding universal values is UNESCO. In this context, twelve universal values were
adopted. In this academic study, Atatiirk's life was examined under the title of the value of love, one of
UNESCO's Living Universal Values. The contribution of Ataturk's exemplary life to values education
on the path of civilization in the 101st anniversary of the Republic of Turkey formed the basis of our
study subject. The problematic of this academic study was determined as follows: “One of the values

that humanity needs most is love. It is a necessity for this to become widespread around the world.
"Can Ataturk's ideas and examples from his life be an element of universal culture?". Sub-problems
were created within the scope of the problematic. In the context of Qualitative Research Methods,
document review was determined as the method. Before the value of love was examined in detail in
the paper text, general information was given about UNESCO's Living Universal Values. Afterwards,
the main problematic was answered. In the review of the literature, it was determined that it was not
examined sufficiently as a focal topic. The findings obtained at the end of the research process were
converted into text. Thus, it was understood that this paper would contribute to academic studies in the
field of History Education.

While preparing the text of the declaration, the “Qualitative Research Method” used in the field of
social sciences was adopted as a method. The “document review” technique was applied during the
text preparation phase. Within the scope of the written document, the Presidency of the State Archives,
the Republic Archive (BCA), the Ministry of National Defense Military History Archive, the Atatiirk
Collection (ATASE), official publications, research works, electronic and visual resources were used
in relation to the research topic. The documents were compared with the content and examined and
used. Within the scope of official publications and minutes; TBMM Minutes, Atatiirk’s Speeches and
Statements, Turkish Parliamentary History were used. In addition, periodicals, dictionaries, guides and
encyclopedias, memoirs, research works, articles and declarations, as well as electronic resources were
used. Within the scope of our research topic, scientific works and periodical resources were used. The
text was enriched with new books of publishing houses known for their academic publications and
electronic resources of serious websites. The value of love, one of UNESCO’s living universal values,
was categorized into age groups and Atatiirk’s exemplary life was transferred to the text through this
value.

Key Words: Atatiirk, Love, Values, UNESCO, Living Universal Values Program
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OZET

Bu calisma, 2024 yilinda vyiiriirliige giren 8. ve 12. simf Tiirkiye Cumhuriyeti inkilap Tarihi ve
Atatlirk¢iiliik dersi 6gretim programlarinda birinci el kaynak kullaniminin artigini, yogunlugunu ve bu
kullaniminin dnemini degerlendirmeyi amaglamaktadir. Hem nitel analiz metodu hem de dokiiman
analizi yontemiyle gergeklestirilen incelemede; bu programlarda iceriklerin birinci el kaynaklara ne
Olciide dayanilarak hazirlandigi, bu baglamda mevcut birinci el kaynaklarin 6gretim programina nasil
entegre edildigi ele alinmis ve iki simif diizeyi arasindaki farkliliklar karsilastirilmistir. Tespit edilen
bulgular, her iki programin da 6grencilere bilgi kazandirmanin 6tesinde, tarihsel diisiinme ve analiz
becerilerini gelistirmeyi hedefleyen 6grenci merkezli bir yaklagimi benimsedigini ortaya koymaktadir.
Dolayisiyla, 6grencilere tarihsel olaylarm farkli perspektiflerden incelenmesi gerektigini 6gretmek ve
elestirel diislinme becerilerini gelistirmek icin birinci el kaynaklarin sistematik bir sekilde
kullanilmasinin hayati olduguna dikkat ¢ekilmistir. Ozellikle Tiirkiye Cumhuriyeti Inkilap Tarihi ve
Atatiirkgiiliik dersinin, yakin donemi aydinlattig1 ve giiniimiize yansimalarinin oldugu diistiniildiigiinde
bunun 6nemi ve gerekliligi daha da iyi anlasilacaktir. Makalede ayrica, 8. ve 12. sinif programlarinin
egitim hedefleri ve icerik yapisi detayli olarak analiz edilmis ve birinci el kaynak kullanimindaki
derinlik ve odak noktalarindaki farkliliklar irdelenmistir.

Anahtar Kelimeler: Birinci El Kaynaklar, Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkgiiliik Dersi,
Beceri odakli 6grenme, Tarihsel Kanit, Egitim Hedefleri.
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ABSTRACT

This study aims to evaluate the increase, intensity and importance of the use of primary sources in the
8th and 12th grade Turkish Republic History of Revolution and Kemalism curricula that came into
force in 2024. Both qualitative analysis method and document analysis method were used to examine
the extent to which the contents of these curricula were prepared on the basis of primary sources, how
the existing primary sources were integrated into the curriculum, and the differences between the two
grade levels were compared. The findings reveal that both programs adopt a student-centered approach
that aims to develop historical thinking and analysis skills beyond providing students with knowledge.
Therefore, it was pointed out that the systematic use of primary sources is vital to teach students that
historical events should be examined from different perspectives and to develop their critical thinking
skills. The importance and necessity of this will be better understood, especially when it is considered
that the Turkish Republic History of Revolution and Kemalism course illuminates the recent period
and has reflections on the present. The article also analyzed the educational objectives and content
structure of the 8th and 12th grade curricula in detail and examined the differences in the depth and
focus of the use of primary sources.

Keywords: Primary Sources, Turkish Republic History of Revolution and Kemalism, Skill-based
learning, Historical Evidence, Educational Objectives.
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OZET

Zaman, birey aklinin ge¢cmisle gelecek arasinda baglanti kurarak yasanmakta olan ani
anlamlandirmasina yardimci olan bir kavramdir. Tarih bilimi ise birey ve toplum aklimin zaman
kavramiyla birlikte yagami dogru kurgulamasi i¢in gereklidir. Bireylerin 6gretiminde tarihte yasanilan
olaylarin anlatimi ve anlagilmasi i¢in kullanilan 6gretim metotlar1 yasanilan donemin gerekliliklerine
gore farklilik gostermistir. Osmanli Devleti 6gretim kurumlari tarih 6gretimi i¢in donemin sartlarina
uygun materyaller kullanmig, ders kitaplari ile 6gretim faaliyetinin nitelik kazanmasini amaglamisgtir.
Ders kitaplarinin yani sira donemin egitim dergileri farkli yayin politikalariyla giiniimiiz sosyal medya
uygulamalarmim yaptig1 gibi dgrenme siirecini desteklemislerdir. Istanbul Dariilmuallimini hocalari
tarafindan Egitim Bakanlig1 adina nesredilen Tedrisat-1 Iptidaiye dergisi, bir egitim dergisi olarak,
iptidai mekteplerinin 6gretmenlerinin akademik seviyesini gelistirmeye yonelik yaymlar yapmistir. Bu
calismada igerik analizi yontemine bagvurularak II. Mesrutiyet evresinde faaliyet gosteren Tedrisat-1
Iptidaiye dergisi tarafindan Istanbul’un Fethi konusunun nasil ele alindig: ortaya konulacaktir. Konu
yazar1 olan ve ayn1 zamanda basyazar olan Sat1 Bey’in konuyu ele alis yoniiyle okul 6gretmenlerine
konu sunumunda takip edecekleri 6gretim teknikleri incelenecektir. Ayrica ayni konunun giliniimiiz
Ogretim programi ve materyallerinde islenisi perspektifinden karsilastirmalar yapilacaktir.

Anahtar Kelimeler: Tedrisat-1 Iptidaiye, Istanbul’un Fethi, Sat1 Bey, Ogretim Programi, Ogretim
Materyali
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COMPARISON WITH TODAY'S CURRICULUM AND MATERIALS
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ABSTRACT

Time is a concept that helps the individual mind to make sense of the present moment by establishing
a connection between the past and the future. The history is necessary for the individual and social
mind to construct life correctly with the concept of time. The teaching methods used to explain and
understand the events in history in the teaching of individuals differed according to the requirements
of the period in which they lived. The teaching institutions of the Ottoman Empire used materials
suitable for the conditions of the period for history teaching and aimed to qualify the teaching activity
with textbooks. In addition to textbooks, the educational journals of the period supported the learning
process with different publication policies, much like today's social media applications. As an
educational journal, Tedrisat-1 Iptidaiye, published by Istanbul Dariilmuallimini teachers on behalf of
the Ministry of Education, aimed to improve the academic level of teachers of iptidai schools. In this
study, by applying the content analysis method, it will be revealed how the subject of the Conquest of
Istanbul was handled by Tedrisat-1 iptidaiye magazine, which was active during the II. Constitutional
Monarchy. The teaching techniques to be followed in the presentation of the subject to school teachers
will be examined with the way Sat1 Bey, who is the author of the subject and also the lead author,
handled the subject. In addition, comparisons will be made from the perspective of the treatment of the
same subject in today's curriculum and materials.

Key Words: Tedrisat-1 Iptidaiye, Conquest of Istanbul, Sat1 Bey, Curriculum, Teaching Material
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TBMM’DE MAARIF TESKILATI HAKKINDA KANUN
MUZAKERESININ ANALIZI

Dog. Dr. Géniil Tiirkan DEMIR

Amasya Universitesi

OZET

Cumbhuriyetin ilk yillarinda yeni ve ¢agdas bir devlet kurabilmek i¢in biiyiik adimlar atilmus,
var olan sorunlarin tespit edilip hizli bir sekilde ¢oziime ulagilmasi i¢in caba gosterilmistir.
Toplumun her alanim1 kapsayan yenilikler ve var olan kurumlarda yapilan yeni diizenlemeler
kanunlagtirllmis. Kanun ¢alismalar1 sirasinda TBMM’de oldukca yogun tartismalarin
yasandig1 ve kabul edilen her kanunun tiim maddelerinin titizlikle tartisildigini meclis zabit
ceridelerinde gérmek miimkiindiir. Bu ¢alismada da 22 Mart 1926 tarihinde Resmi Gazetede
yayinlanan Maarif Teskilati Hakkinda Kanun goriismelerinin yapildigi 74. i¢timaya ait zabit
ceridesi incelenmistir. Donemin egitim sartlar1 ve bu alanda yapilan diizenlemeler goz 6niine
alindiginda bu kanunla ilgili mecliste yapilan tartigmalarin incelenmesi kanunun mahiyetinin
anlagilmasi agisindan 6nemli goriilmiistiir. Maarif Teskilatt Kanunuyla ilgili olarak hiikumetin
teklifi, maarif enciimenin teklifi, dahiliye enciimeninin teklifi ve muvazenei maliye
enctimenin teklifi olmak tizere dort farkli kanun teklifi yapildigir goriilmiistiir. Bu ¢alismada
kanunla ilgili yapilan tekliflerin incelenmesi, aralarindaki farkliliklarin ve ortak noktalarin
belirlenmesinin yaninda goriismeler sirasinda en ¢ok tartisilan maddeler ve bunlarla ilgili
milletvekillerinin diisiince ve gorisleri analiz edilmistir. Calisma tarihsel durum galigmasi
deseniyle gerceklestirilmis nitel bir arastirmadir. Calismada TBMM 74. igtima zabit
ceridesinin Maarif Tegskilati Hakkinda Kanunla ilgili olan béliimleri igerik analizi yontemiyle
incelenmistir. Gorlismelere katilan milletvekillerinden 24’iiniin kanun teklifinde yer alan
birka¢ maddeyle ilgili tartismalar yaptigi ve donemin Maarif Vekili Mustafa Necati Bey
tarafindan tartisilan konulara agiklik getirildigi anlagilmaktadir. Meclis baskanligina yapilan
dort farkli kanun teklifinden ikisinde 16 madde, birinde 17 madde digerinde ise 27 madde
bulundugu, kabul edilen kanun metninin ise 27 madde oldugu goriilmiistiir. Yapilan
tekliflerdeki farkliliklar ve benzerlikler ¢alismanin bulgular kisminda verilmistir. Sonug
olarak donemin milletvekillerinin egitim konusuna yaklagimlari, egitimden beklentileri ve bu
konudaki diisiincelerinin ortaya konulmasinin yaninda mecliste yapilan kanun tartigmalarinin
seyrine dair de bir bakis agis1 olusturulmustur.

Anahtar Kelimeler: Maarif Teskilati Kanunu, TBMM, Zabit Ceridesi, Egitim
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ANALYSIS OF THE NEGOTIATION ON THE LAW ON THE EDUCATION
ORGANIZATION IN THE GRAND NATIONAL ASSEMBLY OF TURKEY

Dog. Dr. Géniil Tiirkan DEMIR
Amasya University

ABSTRACT

In the first years of the Republic, great steps were taken to establish a new and modern state,
and efforts were made to identify existing problems and find solutions quickly. Innovations
covering all areas of society and new regulations made in existing institutions has been
enacted. It is possible to seen in the minutes of the parliament that there were intense debates
in the Grand National Assembly of Turkey during the law studies and that all the articles of
each adopted law were meticulously discussed. In this study, the minutes of the 74th meeting
in which the negotiations on the Law on the Education Organization, published in the Official
Gazette on March 22, 1926 were examined. Considering the educational conditions of the
period and the regulations made in this area, examining the debates in the parliament about
this law was considered important in terms of understanding the nature of the law. It has been
observed that four different legislative proposals have been made regarding the Law on the
Education Organization: the proposal of the government, the proposal of the education
committee, the proposal of the internal medicine committee and the proposal of the finance
committee. In this study, besides examining the proposals made about the law, determining
the differences and common points between them, the most discussed items during the
negotiations and the thoughts and opinions of the deputies about them were analyzed. The
study is a qualitative research conducted with a historical case study pattern. In the study, the
sections of the 74th meeting minutes of the Grand National Assembly of Turkey, which are
related to the Law on the Education Organization, were analyzed by content analysis method.
It has been understood that 24 of the deputies who participated in the meetings had
discussions on a few items in the bill and then the issues discussed by the Minister of
Education, Mustafa Necati Bey, were clarified. It has been seen that two of the four different
law proposals submitted to the Speaker of the Assembly have 16 articles, one has 17 articles
and the other has 27 articles, and the accepted text of the law has 27 articles. Differences and
similarities in the proposals made are given in the findings section of the study. As a result,
besides revealing the approaches of the deputies of the period to the subject of education, their
expectations from education and their thoughts on this subject, a perspective was formed on
the course of the law debates in the parliament.

Key Wordss: The Law on the Education Organization, GNAT, Parlimentary Minutes,
Education.
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KOY ENSTITULERINDE KULTUR DERSLERI MUFREDATI VE
TARIH EGIiTIMIi

Faruk TORUNOGLU
Kafkas Universitesi

tarihciomak@agmail.com

Harun CALKIN

OZET

Bu arastirmada, 17 Nisan 1940 tarih ve 3803 sayili ‘Kdy Enstitiileri Kanunu’ ile kurulmus olan ve
Ocak 1954 tarihinde 6234 sayili yasa ile Koy Enstitiilerini tiimiiyle kapatilan Koy Enstitiilerinde
“Kiiltiir Dersleri” basligi altinda yer alan “Tarih Dersleri” miifredati ders kitab1 ve 6gretmenleri ile
ilgili calisma yapilmistir. Osmanlit Devleti’nden giiniimiize ve Cumhuriyetin kurulusu ile modernlesen
egitimde doniim noktasi olarak sayilan K&y Enstitiilerindeki Kiiltiir Dersleri programi belirlenen
Olciitlere gore incelenmistir. Bu cergevede Programda yer alan haftalik ders dagitim cetveli, genel
amaclar, aciklamalar, islenecek fiinite ve konular ile kullanilacak ders araglari Olgiit olarak
kullanilmigtir. Bu amagla ¢alisma nitel aragtirma yontemlerinden tarihsel aragtirma modeli, metin
analizi ve gOmiilii teoriye uygun olarak tasarlanmistir. Veriler dokiiman incelemesi teknigi ile
toplanmigtir. Betimsel analiz ile de toplanan veriler ¢oziimlenmis ¢alisma amacina uygun bir hala
getirilmistir. Son olarak Kiiltiir Dersleri terimi ¢atisi altinda yer alan Tarih Dersi programinin Koy
Enstitiilerinde bir 6gretmen tarafindan bagimsiz ders olarak yer aldig1 ve brans dgretmeni tarafindan
okutulacagi sekilde planlandigi gorilmiistiir.

Anahtar Kelimeler: Koy Enstitiileri, kiiltiir dersleri, tarih egitimi, miifredat, Tiirkiye Cumhuriyetinde
egitim
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THE CURRICULUM OF CULTURAL COURSES AND HISTORY
EDUCATION IN VILLAGE INSTITUTES

) Faruk TORUNOGLU
Kafkas Universitesi Sosyal Bilim Enstitlisii Tarih Egitimi Anabilim Dali

tarihciomak@agmail.com

Harun CALKIN

ABSTRACT

This research focuses on the curriculum of "History Courses," which were part of the "Cultural
Courses" in the Village Institutes, established by the Law No. 3803 on April 17, 1940, and completely
closed down in January 1954 by Law No. 6234. The study examines the curriculum, textbooks, and
teachers related to the "History Courses" in the Village Institutes, which are considered a turning point
in modernizing education from the Ottoman Empire to the present day and especially with the
founding of the Republic. The Cultural Courses program in the Village Institutes has been analyzed
according to set criteria. In this context, weekly course schedules, general objectives, explanations,
units and topics to be covered, and teaching materials were used as benchmarks. The study was
designed in accordance with qualitative research methods, including the historical research model, text
analysis, and grounded theory. Data was collected using document analysis techniques and analyzed
through descriptive analysis to align with the study’s objectives. Finally, it was found that the History
Course program, under the umbrella of Cultural Courses, was included as an independent subject
taught by a specialized teacher in the Village Institutes.

Keywords: Village Institutes, cultural courses, history education, curriculum, republic of turkey
education
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CARLIK RUSYA’SININ GUNEY KAFKASYA’DA EGITIiM
POLITIKASI VE TARIH DERSI(1877-1917)

Faruk TORUNOGLU
Kafkas Universitesi

tarihciomak@agmail.com

OZET

Giliney Bat1 Kafkasya’nin isgali, 1877'de Carlik Rusya’sinin Kars ilini ilhak edip Tiflis Guberniyasi’na
baglamasi ile tamamlanmustir. Tiflis Guberniyasina, bagli olan Kars Oblasti bugiinkii Ardahan ili ile
Erzurum iline bagh olan Senkaya, Oltu ve Olur ilcelerini de kapsamaktaydi. Bu oblast Batum Oblast1
ile beraber Tiirklerin yogun yasadigi bolgeler arasindaydi. Ayrica, bu bolgede Miislimanlik ve milli
suur son derece giiglii idi. Son olarak, Rusya'nin bolgeyi isgal politikasina kars1 6zellikle 1855°te tarih
yazarak gii¢lii bir direnis gostermisti Kars. Biitiin bunlara ek olarak bolgedeki Tiirk direnisinin yani
sira Ingiliz politikast da bu bélgenin Rus hakimiyetine gegmesini istemiyordu. Bolgeyi Rusya'nin
ayrilmaz bir parcgasi haline getirmek isteyen Ruslar bunu gergeklestirmek icin dncelikle zorunlu bir
gb¢ politikast sonra ise egitimi en dnemli ara¢ olarak kullandi. Bu arastirmada Ruslarin bolgeyi,
Ruslagtirma araci olarak egitimi nasil kullandigini inceleme amaclandi. Calismada Kars’ta acilan
Carlik Rusya’st donemi okullariin egitim programlar1 ve bu okullarda iglenen tarih dersleri ve Rus
yonetiminin Miisliiman egitim kurumlarina yonelik siyaseti ele alindi.  Arastirma, Carlik Rusya’sinin
bolgedeki Ruslastirma siyasetinde, dzellikle, okullar1 temel olarak gordiigiinii, mektep ve medreselere
kargi alternatif olarak bu okullarin sayisi arttirdigini ortaya koymaktadir. Bu okullarin ders
programlarinda ve miifredatlarinda Rusg¢a'nin 6n plana c¢ikarildigi ve gorevlendirmelerde Rusca
bilenlerin dne ¢ikarildig: tipik somiirgeci siyasetin uygulandig: tespit edilmistir.

Anahtar Kelimeler: Tarih dersi, egitim sistemi, kars egitim kurumlari, ¢arlik rusya’si, Kars oblasti
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THE EDUCATION POLICY AND HISTORY CURRICULUM OF
TSARIST RUSSIA IN THE SOUTH CAUCASUS (1877-1917)

Faruk TORUNOGLU
Kafkas Universitesi Sosyal Bilim Enstitiisii Tarih Egitimi Anabilim Dal
tarihciomak@gmail.com

ABSTRACT

The occupation of the Southwestern Caucasus was completed in 1877 when Tsarist Russia annexed
the Kars province and incorporated it into the Tiflis Governorate. The Kars Oblast, which was part of
the Tiflis Governorate, included the present-day Ardahan province as well as the Senkaya, Oltu, and
Olur districts of the Erzurum province. This oblast, along with the Batum Oblast, was among the
regions where Turks predominantly lived. Additionally, Islam and national consciousness were
particularly strong in this region. Kars, in particular, had written history with its strong resistance to
Russian occupation, especially in 1855. Alongside the Turkish resistance, British policy also opposed
the region falling under Russian control. The Russians, aiming to make the region an inseparable part
of their empire, first implemented a forced migration policy and then used education as one of their
primary tools to achieve this goal. This study aims to examine how the Russians utilized education as
a tool for Russification in the region. It focuses on the educational programs of the schools established
during the Tsarist Russian period in Kars, the history lessons taught in these schools, and the policies
of the Russian administration towards Muslim educational institutions. The research reveals that
Tsarist Russia viewed schools as a fundamental instrument in its Russification policy in the region.
The number of these schools was increased as alternatives to traditional schools and madrasahs. It was
found that in the curricula and educational programs of these schools, the Russian language was
prioritized, and those who knew Russian were given precedence in appointments, reflecting a typical
colonial policy. In conclusion, Tsarist Russia's education policy in the South Caucasus played a central
role in the process of Russification. Particularly, the emphasis on the Russian language in the schools
and the history curriculum served as tools to alter the identity of the local population through
education.

Keywords: History Lesson, Education System, Kars Educational Institutions, Tsarist Russia, Kars
Oblast
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ODTU GV Ozel izmir Anadolu Lisesi
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OZET

Cumbhuriyetin ilk 20 yili, Tirk tarihi i¢in olduk¢a 6nemli bir donemdir. Bu dénemde, Osmanli
Imparatorlugu'ndan modern bir ulus devlete gecisin temelleri atilmis ve birgok alanda koklii
degisimler gergeklestirilmistir. Tarih yazicili§1 da bu degisimlerden nasibini almis ve yeni bir ulusal
tarih anlayisi olusturmak i¢in yogun caligsmalar yapilmistir. Bu donemde yapilan tarih arastirmalari,
giniimiiz Tirk tarihi yaziciligint ve milli kimlik algimizi derinden etkilemistir. Bu nedenle, bu
caligmalarin kapsamli bir sekilde arastirilmasi ve giiniimiiz tarihiyle olan baglantilar1 irdelenmesi
bliyiik 6nem tasimaktadir. Bu dogrultuda calismamizin amaci; 6grencilerin Cumhuriyetin ilk 20
yilinda tarih alaninda yapilan ¢alismalara dair bilgi sahibi olmalarin1 saglamak. Ogrencilerin tarihsel
elestirel diisiinme becerilerini gelistirmelerine yardime1 olmak. Ogrencilerin milli tarihimize dair daha
derin bir anlayis elde etmelerini saglamak. Ve Cumhuriyetin ilk 20 yilinda yapilan tarih
arastirmalarinin giiniimiiz Tiirk tarihi yaziciligi ve milli kimlik algisiyla olan iligkisini incelemektir.
Arastirma siirecimizde, su sorulara cevap aranacaktir: Bu donemde hangi tarih alanlarinda
calismalar yapilmigtir? Bu ¢aligmalar1 yapan kimlerdir? Bu ¢alismalarda hangi yontemler
kullanilmigtir? Bu ¢aligmalarin Tiirk tarih yaziciligina ve ulusal kimlige nasil bir katkis1 olmustur?

Anahtar Kelimeler: Tarih, kiiltiir, ulusal kimlik, ¢cagdaslasma.
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High School Student Necdet Eymen GOCER
METU GV Private Izmir Anatolian High School
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ABSTRACT

The first 20 years of the Republic are a very important period in Turkish history. During this time, the
foundations for the transition from the Ottoman Empire to a modern nation-state were laid, and radical
changes were made in many areas. Historiography also underwent significant transformations, with
intensive efforts to create a new understanding of national history. The historical studies conducted
during this period deeply influenced contemporary Turkish historiography and our perception of
national identity. Therefore, it is crucial to conduct comprehensive research on these studies and
examine their connections with contemporary history.

In this context, the aim of our study is to provide students with information about the historical
research conducted in the first 20 years of the Republic, help them develop their historical critical
thinking skills, and offer a deeper understanding of our national history. Additionally, we will explore
the relationship between the historical studies carried out in the first 20 years of the Republic and
today's Turkish historiography and perception of national identity.

Our research will seek to answer the following questions: In which areas of history were studies
conducted during this period? Who conducted these studies? What methods were used in these
studies? How did these studies contribute to Turkish historiography and national identity?

Keywords: History, culture, national identity, modernization.
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TARIHSEL PERSPEKTIFTEN KURESEL VATANDASLIGA:
AGORA FiLMININ TARIiH DERSINDE KULLANIMI UZERINE BiR
ORNEK

Ogretmen Sermin CETINKAYA SARI
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Ogretmen Oykii Oben SUMNULU
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GIiRiS

Tarih derslerinde filmlerin kullanimi, ge¢cmisi canli ve etkileyici bir sekilde sunmanin gii¢lii bir
yoludur. Gorsel ve duygusal gelismelerle zenginlestirilmis filmler, olaylarin, kiltiirlerin ve tarihsel
figiirlerin daha iyi anlagilmasina olanak tanir. "Agora" filmi, bu baglamda elestirel perspektifle
izlenerek, 6zellikle antik Akdeniz diinyasindaki bilim, din ve toplumsal yapilara odaklamak i¢in etkili
bir aragtir. Film karakteri Hypatia’nin yasadiklarindan yola c¢ikarak ge¢cmisten giliniimiize kadinlarin
toplumsal yasamdaki yeri odaga alinir. Bu odak, toplumsal alanda yasanan sorunlarin kiiresel
vatandaslik ile iliskilendirilmesini saglar. Boylelikle tarihin sadece geg¢miste kalmadigi, giiniimiiz
sorunlariin ¢oziimiinde bir baslangi¢c noktasi olarak goriilmesinde farkindalik yarattigi anlasilir. Bu
dogrultuda yapilan calismada “Agora” filmi, O6grencilere 6dev olarak verilmistir. Filmi izlemeyi
yonlendiren, beklenen kazamimlara ulagilmasimi saglayan bir izleme formu, film izleme gorevi
sirasinda  Ogrenciler tarafindan doldurulmustur. Bu gorevin ardindan &grencilerle, &gretmen
moderatorliigiinde simifta biiylik grup tartismasi gergeklestirilmistir. Filmle ilgili sorular
yonlendirilerek filmin gectigi mekan, zaman, toplumsal ¢atigmalar, siyasi ve dini yap1 gibi konular
Ogrencilerle birlikte yorumlanmistir. Tartisma, giinlilk hayata indirgenerek Ogrenciler tarafindan
toplumsal cinsiyet esitligi/esitsizligini ifade eden 6nceden yanlarinda getirdikleri materyaller ile afisler
tasarlanmasi saglanmustir. Tasarlanan afisler, okulda sergilenmistir. Yapilan ¢alisma ile 6grencilerin;
tarih dersine ilgileri arttirilmis, dikkatleri ¢ekilmis, kavramsal 6grenme saglanmis, filmsel anlatidan
yola cikarak elestirel diisiinme becerilerinin gelisimine katkida bulunulmustur.

Anahtar Kelimeler: Tarihi film, kiiresel vatandaslik, tarihi perspektif, tarih dersi, tarih egitimi
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ABSTRACT

The use of films in history classes is a powerful way to present the past in a vivid and impactful
manner. Films enriched with visual and emotional elements allow for a deeper understanding of
events, cultures, and historical figures. In this context, the film Agora serves as an effective tool for
examining science, religion, and social structures, especially in the ancient Mediterranean world, when
approached with a critical perspective. Through the experiences of the film character Hypatia, the role
of women in social life from the past to the present is brought into focus. This focus helps connect the
issues faced in the social sphere to the concept of global citizenship. As a result, it becomes clear that
history is not merely confined to the past, but also serves as a foundation for addressing today’s
challenges.

In line with this, the film Agora was assigned as homework in the study carried out. A viewing guide
designed to help students achieve the expected learning outcomes was completed by the students
during the film viewing activity. Following this task, a large group discussion was held in class, with
the teacher acting as a moderator. Questions about the film were posed, and the students analyzed the
setting, time period, social conflicts, and political and religious structures depicted in the film. The
discussion was then connected to modern-day issues, and the students created posters expressing
gender equality/inequality using materials they had brought in advance. The completed posters were
exhibited at the school. This study increased students' interest in history class, captured their attention,
facilitated conceptual learning, and enhanced their critical thinking skills through the use of filmic
narrative.

Keywords: Historical film, global citizenship, historical perspective, history lesson, history education
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OZET

Tarih bilimi, diinyada 6gretim programlarinda yer alan temel bilimlerden birisidir. Diinyadaki tarih
ogretimi ornekleri incelendiginde pek cok farkli yaklagimim oldugu bilinmektedir. Ulkemizde ulusal
programa ek olarak bazi 6zel ve devlet okullarinda Uluslararas1 Bakalorya Diploma Programi (UBDP)
uygulanmaktadir. Bu ¢alismanin amaci, iilkemizde uygulanmakta olan UBDP’de yer alan tarih igerigi
ile ulusal programda uygulanan tarih iceriginin benzerlik ve farkliliklarini ortaya koymaktir. Literatiir
incelemesinde, UBDP ile alakali ¢cok az calisma yapildigi1 fark edilmis, bu ¢alisma ile alana katki
sunulmasi hedeflenmistir. Arastirma, igerik analizi yontemi ile yapilmistir. Calismada, MEB
tarafindan 2024 yilinda yayinlanan ortadgretim tarih dersi 6gretim programi ile UBDP’de yer alan
tarih dersi 6gretim programi incelenmistir. UBDP’de secilecek dersler, bazi kurallar gergevesinde
belirlenmistir. Egitim programinda yer alan alti ders grubundan standart seviye (SL) ve yiiksek seviye
(HL) olmak iizere ders segilmektedir. Programin genel cergevesinde tarih dersi “History” adiyla
verilmektedir. Genel gercevedeki derslere ek olarak UBDP onayiyla okul tabanli miifredatta (SBS)
yer alan bazi1 dersler de secilebilmektedir. 20. Yiizyilda Tiirkiye (TITC) dersi de bu dersler arasindadir.
Calismamizda, bu dersin igerigi tarih konusu bakiminda incelenerek, ulusal programdaki tarih dersiyle
olan benzerlik ve farkliliklar1 ortaya konulmustur.

Anahtar Kelimeler: Tarih 6gretimi, Uluslararasi1 Bakalorya Diploma Programu, tarih dersi
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INTERNATIONAL BACCALAUREATE DIPLOMA PROGRAM
TURKEY IN THE 20TH CENTURY COURSE AND HISTORY COURSE
CONTENT IN THE NATIONAL PROGRAM

Teacher Fatma Bahar Cirgir
Ankara Tiirk Telekom Social Sciences High School,
baharinan29@gmail.com

ABSTRACT

History is one of the basic sciences included in the curriculum of the world. When examples of history
teaching in the world are examined, it is known that there are many different approaches. In addition
to the national program in our country, the International Baccalaureate Diploma Program (IBDP) is
implemented in some private and public schools. The aim of this study is to reveal the similarities and
differences between the history content in the IBDP implemented in our country and the history
content implemented in the national program. In the literature review, it was noticed that very few
studies have been conducted on the IBDP, and this study aims to contribute to the field. The research
was conducted using the content analysis method. In the study, the secondary school history course
curriculum published by the Ministry of National Education in 2024 and the history course curriculum
in the IBDP were examined. The courses to be selected in the IBDP were determined within the
framework of certain rules. Standard level (SL) and high level (HL) courses are selected from the six
course groups in the curriculum. The history course is given under the name of "History” in the
general framework of the program. In addition to the courses in the general framework, some courses
in the school-based curriculum (SBS) can also be selected with the approval of the IBDP. The course
Turkey in the 20th Century (TITC) is among these courses. In our study, the content of this course was
examined in terms of history, and its similarities and differences with the history course in the national
program were revealed.

Keywords: History teaching, International Baccalaureate Diploma Program, history course
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TARIHCILIK GENCLERI BEKLIYOR
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Ecrin Siimeyra EMEKDER
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Emine Yaren EROL
Kizilcahamam Ibn-I Sina Mesleki ve Teknik Anadolu Lisesi 12. Siif Ogrencisi
emineyarenerol@gmail.com

OZET

Bu calismada; Lise diizeyindeki genclerin kariyerlerine yon verirken karsilastiklar1 sorunlara bir
¢oziim Onerisi getirmek hedeflenmistir. Bu sebeple, tarihci Prof. Dr. Ozer Ergeng’in hayati sozlii tarih
yontemi kullanilarak 6rnek model olusturulmustur. Egitim ve 6gretime ¢ok deger vermesi, belgelere
ve kaynaklara dayali ¢alismasi ve akademik basarilar1 sozlii tarih yontemiyle kendi agzindan
aktarilmugtir.  Ozer Ergeng’ten sozlii tarih yontemiyle elde edilen bilgiler, elestirel bir
degerlendirilmeye tabi tutulmustur. Boylece kendisinin anlattiklarinin ne kadar siibjektif ne kadar
objektif oldugu arastirilmistir. Ornegin yillar icinde dgrencisi olmus ve simdi cesitli ortamlarda
Ogretmen, akademisyen veya diger meslek sahibi olan kisilerle miilakat yapilmistir. Ayrica eserleri
hakkinda yazilanlar da gz Oniinde tutularak nesnel bir Ozer Ergeng portresine ulagmak
hedeflenmistir. Hem s6zIii tarih yontemiyle edinilen bilgiler hem de yapilan miilakat ve arastirmalar
sonucu bir akademisyenin hayat hikayesi 6grenilmis olup yasadigi sikintilara ragmen nasil miicadele
verdigi ve miicadele verirken de yasamis oldugu zorluklar sozlii tarih yontemiyle 6grenilmistir. Yiiz
yiize bir gdriisme gerceklestirerek ve ses kaydi yaparak mevcut bulgular elde edilmistir. Ozer Ergeng’e
onceden hazirlanmis olan sorular sorularak kayit alinmistir. Boylelikle onun hayati en yakindan yani
kendi agzindan dinlemis ve kaydedilmistir. Ozer Ergen¢’in hayatinda etkili ii¢ isim ve tabi ki
“Cumbhuriyet okullar1” etkili olmustur. Cumhuriyet okullar1 sayesinde okulda okuma firsat1 bulmus,
Bedriye Yagci sayesinde yatili dgretmen okuluna gitmistir. ismet Parmaksizoglu sayesinde Yiiksek
dgretmen okulunda tarih alanina ydnelmis Dil ve Tarih-Cografya Fakiiltesinde Halil Inalcik sayesinde
bugiin ¢ok basarili bir akademisyen olma firsat: bulmustur. Ozer Ergen¢ Cumhuriyet okullarina ve
hocalarina kars1 minnettarligin1i Cumhuriyetimizin 100. Yilinda bize sunmustur.

Anahtar Kelimeler: Bilingli farkindalik, kariyer bilinci, genglik, tarihgilik, Prof. Dr. Ozer Ergeng
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ABSTRACT

In this study; It is aimed to propose a solution to the problems that high school students face while

directing their careers. For this reason, historian Prof. Dr. Ozer Ergeng's life has created an exemplary

model using the oral history method. His personal appreciation of education and training, his work
based on documents and sources, and his academic achievements were conveyed in his own words

using the oral history method.

The information obtained from Ozer Ergeng through the oral history method was subjected to critical

evaluation. Thus, it was investigated how subjective or objective what he said was. For example,

interviews were conducted with people who had been his students over the years and are now teachers,

academics, or other professionals in various environments. In addition, it is aimed to reach an

objective portrait of Ozer Ergeng by taking into account what is written about his works. As a result of

both the information obtained through the oral history method and the interviews and research

conducted, the life story of an academician was learned, and how he struggled despite the difficulties

he experienced and the difficulties he experienced while struggling were learned through the oral

history method. The current findings were obtained by conducting a face-to-face interview and audio

recording. A recording was made by asking Ozer Ergeng pre-prepared questions. In this way, his life

was listened to and recorded most closely, from his own words. hree influential people and of course

"Republican schools" were influential in Ozer Ergeng's life. Thanks to Republican schools, he had the
opportunity to study at school, and thanks to Bedriye Yagci, he went to a teacher's boarding school.

Thanks to Ismet Parmaksizoglu, he turned to the field of history at the Higher Teacher Training

School, and thanks to Halil Inalcik at the Faculty of Languages, History and Geography, he had the
opportunity to become a very successful academician today. Ozer Ergeng expressed his gratitude to

the Republican schools and his teachers on the 100th anniversary of our Republic.

Keywords: Conscious awareness, career awareness, youth, historiography, Prof. Dr. Ozer Ergeng
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SOSYAL BILGILER 6. SINIF DERS KiTABINDA ANADOLU TURK
ISLAM MEDENIYETI ESERLERI iLE ILGILI iCERIKLERE YER
VERILME DURUMU

Hatice CAGIR

OZET

Kiiltiir bir milletin ge¢misten bugiine tasidigi degerler biitiiniidiir. Kiiltiiriin korunup yasatilmasi
toplumsal hafizanin en 6nemli olgusudur. Bireylerde kiiltiirel miras1 korumaya yonelik bilincin
olusturulmasinda egitime biiyiik gérevler diismektedir. icerik baglaminda bakildiginda kiiltiirel mirasa
duyarli bir egitimin verilmesinde Sosyal Bilgiler dersine biiyilik gérevler diismektedir. Kiiltiirel mirasa
duyarlt bir nesil yetistirme de diger bir 6nemli unsur ise 6gretmendir fakat lilkede egitim sistemine
dahil olmus her &grenciye ayni igerigin sunulmasini saglayan yegane kanal ders kitaplaridir. Bu
yiizden biitlin 6gretim materyalleri gibi ders kitabinin da kazandirilmak istenen degerlere uygun olarak
hazirlanmas1 6nemlidir. Ders kitaplarinda kiiltiirel miras 6gelerine iliskin bilgi, beceri, deger ve
etkinliklere yer verilme durumunun nasil oldugunu ortaya ¢ikarmak kiiltiirel mirasa duyarli bir nesil
yetistirme hedefi i¢in olduk¢a Onemlidir. Bu arastirmanin amaci, sosyal bilgiler ders kitaplarinda
kiiltiirel mirasa duyarlilik baglamnda Anadolu’da bulunan Tiirk Islam medeniyeti eserleri ile ilgili
iceriklere yer verilme durumunun incelenerek tespit edilmesidir. Bu ama¢ dogrultusunda, 2023- 2024
egitim-6gretim yilinda kullanilan 6.simif sosyal bilgiler ders kitaplar1 veri kaynagi olarak
kullanilmustr.

Anahtar Kelimeler: Sosyal bilgiler, kiiltiirel miras, ders kitabi, tiirk islam medeniyeti, kiiltiirel mirasa
duyarlilik
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THE INCLUSION OF CONTENTS RELATED TO ANATOLIAN
TURKISH-ISLAMIC CIVILIZATION WORKS IN THE 6 TH GRADE
SOCIAL STUDIES COURSEBOOK

Hatice CAGIR

ABSTRACT

Culture is the totality of values that a nation has carried from the past to the present. Preserving and
keeping culture alive is the most important phenomenon of social memory. Education has great
responsibilities in creating awareness in individuals to protect cultural heritage. When viewed in terms
of content, Social Studies course has great responsibilities in providing an education that is sensitive to
cultural heritage. Another important element in raising a generation that is sensitive to cultural heritage
is the teacher, but the only channel that ensures that the same content is presented to every student
included in the education system in the country is the textbooks. Therefore, it is important that the
textbook, like all teaching materials, is prepared in accordance with the values that are desired to be
acquired. It is very important to reveal how the information, skills, values and activities related to
cultural heritage elements are included in textbooks for the goal of raising a generation that is sensitive
to cultural heritage. The purpose of this research is to examine and determine the status of including
content related to Turkish Islamic civilization works found in Anatolia in the context of sensitivity to
cultural heritage in social studies textbooks. For this purpose, 6th grade social studies textbooks used
in the 2023-2024 academic year were used as data sources.

Keywords: Social studies, cultural heritage, textbook, turkish islamic civilization, sensitivity to
cultural heritag
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11. YUZYILDA ISBILIYYE’DE ZEYTIN YETISTiRICILIGINE
DISIPLINLER ARASI YAKLASIM: ABDURRAHMAN iBN VAFID
ORNEGI

} Ars. Gor. Saban YALGIN
Osmaniye Korkut Ata Universitesi, Insan ve Toplum Bilimleri Fakiiltesi, Tarih Boliimii
sabanyalgin@hotmail.com

OZET

Insanlik tarihinin baslangicindan bu yana zeytinin nasil var olduguna dair birgok delil mevcuttur.
Zeytin yapragi fosilleri ve g¢ekirdekleri iizerinde yapilan bilimsel incelemelerde zeytinin yaklagik
50.000 y1l 6ncesinde var oldugu bilinmektedir. Baz1 kaynaklarda, ilk olarak Anadolu’da bulundugu
tespit edilen yabani zeytin Olea europea oleaster, insan tarafindan islah edilmistir. Ne zaman ve
kimler tarafindan 1slah edildigine dair kesin bilgi olmamakla birlikte zeytinin tarihine dair rivayetler
cesitli toplumlarda kendisini gostermektedir. Hz. Adem’den Hz. Muhammed donemine kadar Kisas-1
Enbiya’da birgok kez zikredilen zeytin, Antik Yunan Mitolojisi ve sonrasinda Roma’da biiyiik 6neme
sahiptir.

Islahindan sonra verimliligi ve bir¢ok alanda kullanilmasiyla degeri anlasilan zeytin, Akdeniz
havzasinin en Onemli {irlinlerinden biri olmustur. Bdylesine kiymeti haiz bir iirlin, ticari degeri
sayesinde iiretim simirlariin 6tesine taginmistir. Dayanikliligi ve yiiksek getirisi sayesinde Hindistan
ve Cin’e kadar tasinan zeytin, tarihsel siire¢ igerisinde Akdeniz havzasinda hak ettigi degeri
gOrmiistiir. Zeytine bu degeri gosteren devletlerden biri de 11. ve 12. Yiizyilda Endiiliis Devletidir.
Endiiliis’iin Isbiliyye (Sevilla) kentinde yasayan Abdurrahman Ibn Vafid, tarimsal alanda yaptig
reformlarla birlikte zeytinin mali degerini ve verimliligini artirmistir. Endiiliis Agronomi Okulu’nu
kurarak tarim ile ilgili bir devrim yapan Ibn Vafid, 11. Yiizyilda tarihe iz birakacak calismalar
yapmistir. Agronomi biliminin zeytin lizerindeki tesirini ¢ok yoOnlii ortaya koyan, zeytinin tiikketim
alanlarmi genisleten, muhafazasini kolaylastiran ve bu sayede biiyilk ekonomik kazanim elde
edilmesini saglayan Ibn Vafid, Yunanca ve Arapgadan terciime edilen eserlerden de istifade ederek
Endiiliis’tin tarimda 6nemli bir konuma ulasmasinda biiyiilk pay sahibi olmustur. Bu bilgilerden
hareketle bu calismada ibn Vafid’in Agronomi bilgisi sayesinde yaptigi reform niteligindeki
caligmalarin Ortacag ticaretine ve tarim ekonomisine sagladifi katki ve tarihsel perspektifi
irdelenecek, Agronomi ve Tarihin ortak paydasi olan Ibn Vafid’in her iki disiplin igindeki ehemmiyeti
ele aliacaktir.

Anahtar Kelimeler: ibn Vafid, zeytin, agronomi, isbiliyye
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11TH CENTURY INTERDISCIPLINARY APPROACH TO OLIVE
CULTIVATION IN ISBILIYYA: THE CASE OF ABDURRAHMAN IBN
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ABSTRACT

There are many evidences on how olives have existed since the beginning of human history. Scientific
analyses on olive leaf fossils and pits show that olives existed about 50.000 years ago. In some
sources, the wild olive Olea europea oleaster, which was first found in Anatolia, was bred by man.
Although there is no definite information about when and by whom it was improved, rumours about
the history of olives show themselves in various societies. The olive, which is mentioned many times
in the Kisas-1 Enbiya from Adam to the Prophet Muhammad, has great importance in Ancient Greek
Mythology and later in Rome.

After its breeding, the olive, whose value was understood with its productivity and use in many fields,
became one of the most important products of the Mediterranean basin. Such a valuable product has
been carried beyond the borders of production thanks to its commercial value. Carried as far as India
and China thanks to its durability and high return, the olive has been appreciated in the Mediterranean
basin in the historical process. One of the states that showed this value to olives was the Andalusian
State in the 11th and 12th centuries. Abdurrahman lbn Wafid, who lived in the city of Isbiliyya
(Seville) in Andalusia, increased the financial value and productivity of olives with his reforms in the
agricultural field. Ibn Wafid, who revolutionised agriculture by establishing the Andalusian School of
Agronomy, carried out studies that will leave a mark on history in the 11th century. Ibn Wafid, who
revealed the effect of agronomy on olives in many ways, expanded the consumption areas of olives,
facilitated their preservation and thus ensured great economic gains, had a great share in Andalusia's
reaching an important position in agriculture by benefiting from the works translated from Greek and
Arabic. Based on this information, this study will discuss lbn Wafid's contribution to the medieval
trade and agricultural economy and the historical perspective of his reform works thanks to his
knowledge of Agronomy, and the importance of Ibn Wafid, who is the common denominator of
Agronomy and History, in both disciplines will be discussed.

Keywords: Ibn Wafid, olive, agronomy, 1sbiliyya
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OZET

Tiirkiye’de Cumhuriyet’in  kurulusuyla baslayan siiregte tarih Ogretimine Onemli bir gorev
yliklenmistir. Bu cercevede 1924 ve 1926 yillarinda ilkdgretim ve ortadgretim programlari
yenilenirken, tarih programlar1 da gézden gegirilmistir. Yenilenen programlarla cagin gerektirdigi
sartlara uygun ve Cumhuriyet rejiminin arzuladig1 vatandas profilini yetistirmek amaglanmistir. Ne var
ki, Cumhuriyet’in ilk yillarinda Osmanli’dan kalan tarih Ogretim anlayis1 biiyiik 6l¢lide devam
etmistir. Bu durum dénemin aydin ve tarihgileri arasinda hayli tartigma konusu olmustur. Bu anlayist
elestirenlerden birisi de Istanbul Erkek Muallim Mektebi muallimlerinden Ali Fahrettin Beydir. 1925
yilinda iki farkli okulda tarih okuyan 150 6grenci ile bir anket ¢alismast yapan Ali Fahrettin Bey, bu
caligmasin1 donemin Onemli dergilerinden Tedrisat Mecmuasinda yayimlamistir. Caligmasinda
Ogrenciden 6gretmene, ders kitabindan miifredata kadar tarih 6gretiminin durumunu degerlendirmis ve
bu konuda olduk¢a genis bilgilere yer vermistir. Bu calismada Ali Fahrettin Beyin Tedrisat
Mecmuasinin Mayis 1341 (1925) tarihli sayisinda, *‘Ilk Mekteplerde tarih Tedrisat’’ bashigiyla ¢ikan
yazisindan hareketle donemin tarih 6gretiminin durumunu ortaya koymak amaglanmigtir. Caligma,
nitel arastirma desenlerinden durum c¢alismas: teknigi ile yiiriitiilmiistiir. Ali Fahrettin Beyin ‘‘ilk
Mekteplerde tarih Tedrisati’” baslikli yazis1 glinlimiiz Tirk¢esine ¢evrilmis ve igerik analizine tabi
tutularak uygun basliklara ayrilmistir. Arastirma sonucunda Ali Fahrettin Beyin arastirmasindan
hareketle ““Tarih Ogretiminin Durumu’’, ‘‘Ogrencilerin Eksik Tarihi Bilgilerinin Nedenleri’’,
““Ogretmenden Kaynaklanan Sebepler’’, ‘‘Ders Kitaplarindaki Eksiklikler’> ve *‘Coziim Onerileri”’
seklinde basliklara ulagilmistir.

Anahtar Kelimeler: Erken Cumhuriyet Dénemi, Tarih 6gretimi, Ali Fahrettin Bey
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ABSTRACT

In the process that started with the establishment of the Republic in Turkey, history teaching was
assigned an important task. Within this framework, while primary and secondary education
programmes were renewed in 1924 and 1926, history programmes were also revised. With the
renewed programmes, it was aimed to raise a citizen profile that was suitable for the conditions
required by the age and desired by the Republican regime. However, in the early years of the
Republic, the Ottoman understanding of history teaching continued to a great extent. This situation
was the subject of much debate among the intellectuals and historians of the period. One of those who
criticised this understanding was Ali Fahrettin Bey, one of the teachers at the Istanbul School of Male
Education. In 1925, Ali Fahrettin Bey conducted a survey with 150 students studying history in two
different schools and published this study in Tedrisat Mecmu, one of the important journals of the
period. In his study, he evaluated the situation of history teaching from students to teachers, from
textbooks to curricula, and provided extensive information on this subject. In this study, it is aimed to
reveal the situation of history teaching of the period based on Ali Fahrettin Bey's article published in
the May 1341 (1925) issue of Tedrisat Journal with the title ‘History Teaching in First Schools’. The
study was conducted with the case study technique, one of the qualitative research designs. Ali
Fahrettin Bey's article titled ‘History Teaching in the First Schools’ was translated into today's Turkish
and subjected to content analysis and divided into appropriate headings. As a result of the research,
based on Ali Fahrettin Bey's research, titles such as “’The Status of History Teaching‘’, ‘’Reasons for
Students‘ Incomplete Historical Knowledge’*, “’Reasons Arising from the Teacher’, “’Deficiencies
in Textbooks’* and “’Solution Suggestions’' were reached.

Keywords: Early Republican Period, History teaching, Ali Fahrettin Bey
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